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Grammatical Errors in Madrasah Altyah Students’ Narrative Essays:

An Error Analysis of the Surface Strategy

Abstract

For English as a fores in Indonesia, writing has mostly been found
25 a complicated and difficult skill to master. As a consequence, emors in EFL writing is
inevitable. Framed by Ermor Analysis appreach, this study aimeds at analysing srammar errors
in Writing narrative text, with a special focus on the comparison of errors made by the students
of Mathematics & Natural Science (MINS) and Social Studies (55) streams at a Madrasah
Aliyah (Islammc semor high school). This study used 60 narrative essays as the data corpus,
which were analyzadanalyzed by using content analysis approach. The results of data analysiz
revealeds interesting findings showing that generally, MNS students makde more grammar
errors than the 55 students do. A closer look at the data showede that 1) MNS students produced
more errors in five types; ‘noun,” ‘pronoun,” “werb,” *preposition,” and ‘conjumction” while S5
students only in ome, namely ‘article’; and 2) migselection, over inclusion, and omission
becaeme the dominant causes of the errors. These findings could be uzed as a proof to debumk
the stereotype of MINS and 55 students labelling with more preference given to MNS students
who arswere perceived to be more dominant in academic performance.

Keywords: grammatical error analysis, Mathematios & Natural Se

Social Sudies etream, Surface strategy

Introduction

The importance of English as a global langnage has been long recognized by the
government of Indonesia. The language was officially approved as the first foreign language
in the country in 1955 and has become the only foreign language mandatorily taught in all
levels of education since then Based on the Cumculum 2013 (E-13), which has besn
implemented in all levels of high school since 2014, the teaching of English as a foreign
language in Indonesia (TEFL) should focus on developing language skills on four areas namely
listening, speaking, reading, and writing. Furthermore, it 1s stated that among the goal of TEFL
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in Indonesia is to equip students with the ability to develop oral and written communicative
competence (Pgraturan Menteri Pendidikan dan Kebudayan, 2014).
Despite the stated goal related to English commumicative comp m both oral and
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written forms, the teaching of writing lalls has been neglected in English cl meluding
that &t SMA (general semior hish school) and MA (Izlamic semior high school) levels.
According to the K-13, writing instruction in SMA and MA aims to develop students” skills in
writing simple texts to more complex ones in various genres including narrative text. However,
in practice, Writng instruction is still much domimated with activities to reinforce lanzuage
structures at the sentence level. Writing is still viewed as a product activity emphasizing merely
on grammatical and syntactic accuracy (Eitbriant, 2017). As a consequence, most Indonesian
EFL leamers at the SMAMNA level perceive writing as a difficult skill to develop and master,
particularly in terms of accuracy at the sentential level, that is, sentence grammar.

Studies have shown that Indonesian SNA/MA leaners face various difficulties related
to develop their English proficiency in written discourse (e.g. Husna, Zainil, & Bozimela, 2013;
Inayah, & Gand. 2016; Nurhayati, 2015). In general, they were found to commit various emors,
particularly grammatical ones in writing different genres as stated m the K-13 curriculum.
Several studies have been conducted to analyse grammar errors on one particular genre of
writing, namely namrative text. The focuses of discussion are diverse, which include the
frequency and the types of grammar emrors emerged in students’ writing (Eloranti & Adiantika,
201%; Hepdriwantn & Sypzeng. 2013; hbmdlivana, 2019), the causes of grammar errors
(Hendriwantn, & Sugeng, 2013), the possible sources of those errors (Eloranti, & Adiantika
2019), and grammatical error analysis across different grades and streams (Lyghfiyat. Latief,
& Suhamwanto, 2015

Despite the growing number of this path of research, most of them involved SMA
students as the subjects of the research. Very few studies found in literature have focused on
grammar errors made by MA students, let alone on the comparison of errors made by MA
students of MNS and 85 streams. Therefore, thiz study was conducted to fill the gap by
comparing the grammatical errors made by MA students of MNS and 88 streams in writng
narrative eszay. In details. it focuses on answering three questions: 1)

- What types of grammar errors are made by MA students of MNS and =777~ .

38 streams in writing namrative essay?: 1)

2— What are the causes of grammar errors made by MA students of MNS
and S§ streams in writing namative essay? And 3y

31.  What are the differences of the types and canses of ssrammatical emors
made by MA students of MINS and 55 streams in writing narrative essay?

The significance of this study stemmed from the idea that by identifying the grammar
errors made by the students of the two streams, the researchers will gain a significant insight
on what strategies they employ to develop communicative competence in English written
discourse, particularly in writing narrative essay. Moreover, the findings of this study may
waork as a diagnostic tool to reveal the grammatical problems faced by the students in writing
production so that they could be the focus of writing instruction for Indonesian SMA/MA
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students in general. Finally, since there is a stereotype of MINS students always outperforming
the 35 ones academically, this research could be used to either validate or debunk: it.

Literature Review
Grammar knowledge and English writing ability

In today’s global commumity, commumcative competence in foreign languages,
particularly in English is becoming mcreasingly important. English as a global language could
be clamed to hold the most important role as a means of communication in various fields such
a5 education, diplomacy, and international commerce. Among English lanpuage skills, writing
has a special position due to its extensive usage in educational as well as professional settings.
Without 2 good command in writing, one could not express her ideas when doing most of daily
tasks such as writing essays, reports, applications, e-mails, etc. Thus, one’s writing ability in a
language could be used to indicate her proficiency in the langnage (L1 & L, 2007).

Writing comprises a complex mental process mvolving multiple skills from cognitive
analysis to lmguistic synthesis. Thus, to become proficient in this particular language skill takes
2 considerable time and effort. For foreign language leamers, the challenge and difficulty in
developing writing proficiency 1s even doubled is due to various reasons ranging from the
language barriers to the different rhetoric patterns deploved (Eithriani, 2018b). In addition, the
ability in foreizn langnage writing including in EFL context involves lmowledge of ather
language skills, particularly grammar.

Since grammar is bounded to other language shkills like listening, speaking, reading, and
writing, it is no doubt that good grammar kmowledge 1s mevitably important in developmg EFL
communicative competence as it guides learners to use the language appropriately both

writing skill, Hedge (2005) argued that [*effective writing requires a number of things: a high
degree of development in the organization of ideas and information; a high degree of accuracy
3o there is no ambiguity of meaning; the use of complex grammatical devices for focus and
emphasis; and careful choice of vocabulary, grammatical pattems, and sentence structures to

short it could be concluded that good writing requires good working kmowledge of grammar.

English writing instruction in Indonesian secondary schools

English is the only foreign langnage mandatorily taught in secondary schools and
higher education mstitutions in Indonesia. Secondary schools m Indonesia consists of three
vears of jumior high school and three vears of semior high school and fall under the
responsibility of either the Ministry of Education and Culture (Kementerian Pendidikan dan
Eebudavagn, ot Egmdikbug) and the Ministry of Relizious Affars (Kementerian dgama or
Eemenag). Furthermore, the secondary schools under gepmglifhug are knovwn as SMP (Sskolah
Menengah Pertarng) for junior high school level and SMA (Sekolah Menengah Afas) for senior

2

0
See APA 6 Editices about Direct Quatatizn

er
Formatted: Fonl: Times New Roman

high school level, meanwhile those under fepignge are called MTs (Madrasah Tranawival)
and MA (Madrasah Alfyah) respectively. However, the curriculum for English mstruction
throughout these levels becomes the sole responsibility of femgikhud to design and issue.

Aprcording to K-13 as the cumently implemented curriculum, the allotted time for
English teaching at secondary school ranges from two up to six class hours (one class hour
equals to 43 minutes) per week. For junior high schools, the allotted time is four class hours
throughout grade 7 to grade 8. For senior high schools, the allotted time varies according to
the stream bazed on students” academic interestz. At SMA and MA levels, students are
streamed mto three academic interests, namely the Mathematics and Natural Sciences, the
Social Studies, and the Language and Culture. For the first two streams, English iz compulsory
and allotted at least two class hours per week, while for the Langnage and Culture one, the time
zallotment for English is six hours per week. However, for Madrasah Affyah, the curmiculum
structure can be developed in accordance with the needs set by the Mimistry of Beligion
(Beraturan, Menteri Pendidikan dan Kghudzyan, Bepublik Indonesia. 2018). This exception
implies that there are possibilities for some differences of TEFL in the two types of senior high
schools. Meanwhile, related to this academic interest-based division, there is a stereotype
referring to the academic ability of MINS and 38 students. People believe that MINS students
are dominant in academic performance in almost, if not all, subjects (Efendi & Wahymdi, 2016;
Hanafi, 2014). As & consequence, most students of secondary school prefer to take MNS
compared to 38 stream.

As stated in K-13, ELT at secondary schools should equip students with the ability to
develop oral and written commmumicative competence in four areas of language skills, namely
listening, speaking, reading, and writing. Furthermere, the teaching of writing provides
students with lmowledge, experience and strategies of writing simple texts to more complex
ones in 12 text genres, namely: recount, narrative, procedural, descriptive, report, news items,
analytical exposition, p ive exp spoof, explanation, discussion and review. For
this purpose, genre-based approach is used to introduce students the social fimction, the generic
structures, and the language features of the genres.

Among the 12 text genres taught to SMA and MA students, narrative may be considered
special and unique as it Is the most frequently used and leamed throughout the grades of
secondary school. Narrative is defined as a literary text that tells about a series of logically and
chronologically related events (Lukens, 2007). According to Anderszon and Anderson (2003),
the social function of a narmrative text is to entertain the readers with a story containing
complications or problematic events that lead to a crisis and in tum find a resolution. The
generic structure of a narrative text includes 1) Orientation to imtroduce the participants and
inform the time and the place; 2) Complication to describe crizes the participants need to deal
with; and 3) Resolution to show the way of the participants to solve the crizes. As it talks about
the past events narrative text should be written in simple past. In addition, writing in narrative
genre should include adequate details about the action and its context so that the readers can
understand what is going on.



The significance of Error Analysis (EA) in EFL teaching & learning

Errors are an i ble aspect of leaming a second 1 ze, thus, it is important to

obtain information how second language (L2) leamers, including those of EFL make mistakes
while performing oral or written tasks in the target language. One of the most popular method
to conduct this particular type of research is Error Analysis (EA). Crystal (2003) defines EA
as 8 “techmique for identifying, classifving and systematically interpreting the unacceptable
forms produced by somecne leaming a foreign language, using any of the principles and
procedures provided by lingmistics™ (p. 165). Smmilar to this, Corder (1974) believed that EA 1s
a usefil technique to describe L2 leamers” imowledge of the target language in order to relate
it to the teaching they have been receiving. Related to the stated definitions, EA 1s particularly
beneficial for L2 teachers and/or researchers who want to obtain information about leamers
linguistic deficiency so they can address the issues in future. In addition to identifying the
errors, Richards and Schmidt (2002) stated other benefits of EA which include the
identification of the leaming strategies used by L2 leamners and the causes of the errors they
make.

EA was first introduced in 1960° by Corder (1967) as a result of his critics towards
Contrastive Analyzis (CA), which was claimed to fail in predicting errors made L2 leamers.
CA assumed that errors made by L2 leamers are exclusively derived from the interference of
their L1 or mother tengue, kmown as interlingual source. Meanwhile, in addition to interlingual
source, EA made clear that errors in L2 learning also come from intralingnal source, which
result from faulty or partial leaming of the target language. Guided by the two major purposes
of EA, either to present emor categories based on observable characteristics or to report the
types of error observed, EA categorizes ermors inte four taxonomies, namely (1) linguistic
category; (2) surface strategy: (3) comparative analysis; and (4) communicative effect.

Ameong the four taxonomies, surface strategy has much been used as an approach m
znalysing leamers” emrors in various EFL comtexts (e. g. Mohammed & Abdallmssein. 2015;
WVasquez, 2008; Yoon, 2012; Zheng & Park, 2013). Many experts have tried to identify the
causes of errors EFL leamners make bazed om the surface strategy taxonomy, mcluding Carl
James (1998). James (1998) categorized the ermors into five categories as detailed below:

1. Omission, which iz characterized by an absence in a well-formed utterance of an item.
2. Over Inclusion, which is characterized by the presence of an item which must not
appear i a well-formed utterance.
3. Misselection, which is characterized by the use of the wrong form of the morphemes or
structure.
4. Mizordering, which is characterized by the incomect use of morpheme or a group of
morphemes in a pronunciation.
3. Blends which is characterized by the combination of two altemative grammatical forms
to produce an umgrammatical.
He furthermore classified them based on the sources, which include; 1) Interlinpual errors
refeming to the errors caused by the interference of leamers’ mother tongue on target language
(TL) leaming; 2} Intralingual errors referring to the emors caused by the TL itself 3)
Communication strategy-based errors, which are subdivided mto the holistic strategies or
approximation referring to the errors caused by leamers’ assumption that it is all right to use

5

near-equivalent items to substitute the required items in TL and the amalytic strategies or
circumlocution referring to the errors made by expressing the concept indirectly or by allusion
rather than by direct reference; and 4) Induced errors referring to the errors caused mostly by
the TL teaching and leaming process.

Methods
Research design

& Corder’s (1967) approach of Emror Analysis (EA), which invelveds collecting samples
from language leamers, identifying the errors in the samples, describinge these emors,
classifying these emrors according to their hypothesized causes and finally evaluating their
seriousness (Mohammed & Abdalhussem, 2015). Furthermore, since this study was conducted to
investigate a contemporary phenomenon within its natural setting (Cresswell. 2008). in this

streams in writing narative essays, the qualitative case study is considered the most suitable

desizn to apply in this study [

R, h site and participant:

The study was carried out in Madrasah Aliyzh Laboratorinm (MAL), the State Islamic
University of North Sumatra Medan The participants of this study were 30 eleventh graders
from the 2018/2019 academic vear, consisting of 18 female and 12 male students. Half of the
participants were enrolled in the IMINS stream while the other half in 38 stream_ This particular
school was chosen as the research site due to some considerations. Firstly, due to the aspect
of accessibility since the researcher worked in the same institution which allowed her to
conduct educational-related studies without imvolving too much administrative
requirements to fulfill for research permission. Secondly, based on preliminary data
collection, the English teacher shared similar interest to gather information about the mam
grammatical problems that her students encounter m their writing production and use the
information in deciding what to focus for future teaching.

Data collection

The corpus of the study mvelved f0 namative texts|wr
150 to 200 words. The students were given four pssay t chi ]

Toba, Cinderella, Malin Kundang, and Red Riding Hood, representing the nuance of the themes
the students leam during their study, those which are nationally and intemationally popular.
After selecting the topic, each student was asked to write two narative essays in two topics of
their choice from the selection with a provided time of 30 minutes to write an essay. It is
necessary to emphasize that the two essays were not written in one class meeting, but two with
2 week time interval.
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The data were analyzed usmg Content Analysis focusing on answening the three
questions posed earlier in this study (Temel, 2016). The procedure included three stages,
namely identifying, categorizing, and gquantifying. To ensure trustworthiness, inter-rater
relizbility was employed in analyzing students’ essays during the identifying and categorizing
stages. Two writing instructors at MAL UIN SU were involved in identifying grammar emors
on students writing and furthermore categorizing them into six categories namely noun,
pronoun, verb, article. preposition, and conjunction (look at table 1). Later, their ratings were
reconciled by the researcher. At the quantifying stage, the errors were calculated in order to
fnd out how frequently each type of errors were made by the students. To obtain the numerical
data, the following percentage formula was used:

T ettt et s —=z 4
P= o X 100%
in which,
P : percentage of each emror

nl : total error of each type

IN  :total of the whole errors made

By calculating the percentage of each error, the most frequent error made and the last frequent
error made by students could be identified.

Table 1. Data Categorizing Sheet for Type of Emror

No. Student’s Name Type of Error Total
N Pro V Art Pre Con

P e
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Total of the Whole Error S e
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MAL UIN 5U 20182019 academic vear . The result of data analvsis shows that in total, thers —
are 450 emrors found in 60 narrative essays written by the students. A closer look at the result 1 Formatted:

reveals an inferesting finding showing that MNS students make more errors with a total number
of 250 occurrences than 35 students do with 200 errors as shown in Figure /. Other findings
of this study will be presented in three parts in accordance with the questions posed earlier.

oo

Foril: Times New Roman

: Font: (Defot) Times New Roman
: Font: (Defoit) Times Nerw Roman
: Font: (Defot) Times New Roman
: Font: (Defoit) Times Nerw Roman
: Fonl: (Defmull) Tirmes New Roman
: Fort: (Defonit) Times Nerw Roman
: Font: (Defoit) Times New Roman

i Forl: Times New Roman

e
You have peoposed three research questioss in your

inirochctioe, bt you said anly one focus in ihis fading

Foril: Times New Roman



Distribution of Grammatical Error \-.. 1 e
Formatted:
4%
56%
MNSStadems = 55 Stedents
Figure 1. The Distribution of Grammatical Error Made by MNS and 35 Students
The type of grammatical error
To answer the question related to the types of grammar errors made by MMS and 35
students, the essays were first grouped into two; those written by MNS students and those by
85 students. The emrors identified in each of students” essays were recorded based on the =ix
types explained in the data analysis section and calculated to find out the total mumber of emors
for each type. The results are shown in Table 3 and Table 4.
As shown in Table 3, MNS students make grammar errors in all six types. The “verb’
type occupies the hizhest number of errors followed by the “article” one. These two types of
grammar errors contribute 37.6% and 19.2% of the total errors generated in the data analysis
process. The types of ‘preposition,” and ‘noun’ come in the third and the fourth positions in the
list of grammar error type made by MNS students comprising 14.4% and 10.4% of the 230
grammatical errors made. The emors in ‘conjunction’ and “pronoun’ share almost similar
contribution to the total errors identified in MNS students’ narrative essavs. The two types of
error comprize 9.6% and 8 8% of the total errors, thus rank the fifth and the sixth in the list.
I e
Table 3. The Type of Grammatical Error Made by MNS Students -7 Fomatied:
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Table 4 shows that 85 students also make grammar errors in all six types. Verb emrors | Formatted:
are found to be the most dominant on 35 students” namrative essays with the confribution of S p
39.5% of the total errors found. The types of “article’ and ‘preposition” occupy the second and 1 Formatted:
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the third positions of the error frequency made by 38 students confributing to 23.5% and 11.5%
of the total identified errors. Ten percent of grammar errors in the narrative essays written by
S8 students is in using conjunction. Finally, “p * comprising 7.3% and ‘noun’ 6% of the
total errors generated in the data analysis process are in the bottom two of the chart as the least
grammar errors made by S35 students. It means that either type of error contributes fewer than
10%% of the total errors identified.

Table 4. The Type of Grammatical Error Made by 33 Students

Type of Error

Number of Error '

The causes of grammatical errors

To anzwer the question related to the causes of grammar errors made by MMS and 55
students, each type of identified errors made by MNS students and thoze made by 55 students
were calculated on two separate tables and classified based on James’ (1998) surface strategy
taxonomy. The findings reveal that only one type of grammar emors 1s caused by all five
categories included in the taxonomy. As it can be seen in Tables 5 and 6, the grammar errors
made by MINS and S5 students are caused by various reasons covering the whole categories
proposed by James (1998). While the rest of the types are “only’ caused by either four or three
categories.

In terms of the frequency of the causes, as the findings in Table 3 reveal, most of
Erammar errors made by MNS students in their essays are caused by ‘mizselection’ of the items
comprising 38% of the total errors made, followed by ‘over inclusion’ with 20.6% and
‘omission’ with 22.4% of contributions. Meanwhile, grammar errors caused by mg
and “blends’ are quite seldom to occur as they only contribute 5.2% and 4.8% of the total errors
made by MNS students.

Table 3: The Cause of Grammatical Error Made by MINS Students

No. Tvpe of Error Canse of Error
Omission Over

Misselestion Misordering, Blends
Tnclusi

1  Noun 3 Z 18 3 s

s
Formatted: Forl:
4 Formatted: Forl:
Formatted: Forl:
Formatted: Forl:
s

Formatted: Forl:
i

Formatted: Forl:
Formatted: Forl:

Formatted: Forl:

s

Formatted: Forl:

(Dfi®) Times Mew Raman

(Dfni®) Times Mew Roman

(Defi®) Times Mew Raman

(Dfni®) Times Mew Roman

(Defi®) Times Mew Raman

(Dfni®) Times Mew Roman

(Defmi®) Times Mew Raman

Tirnes Mew Rorman

(Defi®) Times Mew Raman



Total of Each Cause 56 74 95 13 12

Total of All Causes 250

Based on the data presented in Table 6, errors caused by ‘mizselection’ significantly
outnumber other causes found on S5 students” namative essays with 42% contribution.
“Omission’ ranks in the second as the most frequent causes of errors made comprising 30% of
the total errors. By almost 50 percent fewer than the previous cause, which equals to 18.5%
contribution, *over conchusion’ occupies the third position, followed by ‘mizordering’ with the
confribution of 6.5%. Finally, 88 students made very minimum errors cansed by “blends’
comprising enly 3% of the total errors.

Table 6: The Causes of Grammatical Error Made by 88 Students

No. Type of Cause of Error
Efor  Omission  Over  Misselsction Misordering Blends
1 Noun 2 2 6 2 -
s s P [ e (A e T S T L T TG T2
3T WerbT T
4 " TArficle T
57 " Prepesiion” 3
& Compmctien” Y X

Total of Each
Cause

Total of All
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[The comparison of grammatica Il errors made by MNS and S5 students ey wer

To compare the types and the causes of grammatical errors found in narrative essays : ; \I\]JL"| e Bk et ":.:I\I\r\‘\'ﬂlﬂ.ﬂ?\ﬂm
written by MNS and 55 students, the findings used to answer the questions 1 and 2 in this study . caly wanied o faeus oa the o - Pleise Be coealstent
are displaved side by side and presented m a chart for each category as seen in Figure 2 and i
Figure 3. "

The findings in Figure 2 indicate that both MNS and 83 students make grammatical
errors in their narrative essays in all types as detailed in the table sheet (Table 1). In tenms of
the frequency of each error type, the grammatical ervors found in MINS and S8 students” essays
are dominated by the ‘verk’ ones, followed by “article” and ‘preposition.” However, there are
some slight differences in the bottom three of the chart. The analysis of the data collected from
MNS students reveal that they make more errors in using ‘noun’ compared to ‘conjunction.”
Meanwhile, 83 students make errors in using “conjunction’ more often than in “pronoun.” The
type with the fewest emors found on MINS students’ essays is “pronoun’ while that on 35
students’ essays is ‘noun.” Furthermore, when comparing the total emors of each type, it is
found that MNS students make more errors m five types, namely: ‘verb,” “preposition,’
‘conjunction,” ‘noun,” and “pronoun.” While 5 students make more errors only in “article.”
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Figure 2. The Comparizon of Type of Grammatical Error Made by MNS and 83 Students

As shown m Figure 3, the grammatical errors made by MINS and 35 students in their
narrative essays are scattered in the five causes listed in the surface strategy taxonomy. A clozer
look at the findings reveals that most of the errors made by the two groups of students are
caused by ‘misselection” of the items used. In the second rank of the cause of error, it is found
out that ‘over inclusion” occurs more often than ‘omission” for grammatical errors made by
MNS students. On the contrary, 38 students make more errors caused by “omission’ compared
to those by “over inclusion.”
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Discussion o

The findings of this study indicate that 11" grade MA students at MAT UIN SU had
insufficient kmowledge on how to employ several English parts of speech in their written
digcourse. It can also be inferred form the result that the verb and the arficle constituents are
the most challenging area for the students. The researcher argued that these challenges ocour
due to two most dominant sources of errors, namely interlingual and communication strategy-
based ones. As stated by James (1998) that interlingual errors are caused by the interference of
leamers” mother tongue on the target language. the students tended to either use the wrong
form of certain items or omit them in their essays as seen in the following excerpts:

One day he went to gatched fish in river near his house.

Cinderella more beautifisler than her two step sister.

Although she 15 not like them, she still maked breakfast m moming for them.
The women zo happy and try to hug the Malin Kindang

The wolf pretend to be the grandmother.

it

Indonesian verbs do not have interdependent participles determining the tense of the sentence,
which are completely different from those in English. As a consequence, the students were
repeatedly found to use the wrong forms of verb in their essays, such as “try” to replace “tried”
in [4] and ‘pretend” instead of ‘pretended’ in [3]. Another problem related to the interlinzual
factor is the omission of the plural marker in a noun and *be’ as a linking verb followed by a
complement. Since Indonesian language does not recognize the linguistic element that marks
the phirality of a given noun, some students omit that particular lmguistic element as seen n
the phrase “the two step sister” in [2]. Meanwhile the omission of “be’ in “Cinderella (was)
more beatifuler;” in [2] and “the woman (was) so happy” in [4] was because the students
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translated the sentences word by word from Indonesian “Cinderella lehih cantik” and “wanita
fu.sangat bahagis’ to English.

In addition to the interlingual source. errors in using the verb constituent is also caused
from communication strategy-based source, particularly the holistic strategies or
approximation. Verbs m English may have a random change and contradict the nsual rules of
the verb in the past form —ed, which are called iregular verbs. Since there are no certain rules
to follow in changing the form, Indonesian EFL leamers tend to over include by adding an item
which must not appear in a well-formed utterance as seen in “catched’ in [1] and ‘maked’ I
[3]. According to James (1998), the source of this kind of emors is communication strategy-
bazed one because the studentz assume that the use near-equivalent items to substitute the
required items m target langnage is okay, m this case adding -ed'to the verb ‘catch” and *make’
to make the past form. Similar example can alzo be found in the word “bgantifuler’ in [2] which
iz caused by the student’s assumption that -gr is added to the adjective to make its comparative
form.

The findings of this study, at some extent correspondent yet inconsistent with those of
other studies discussing smmilar topics. First, the finding showing the verb constituent as the
most challenging area for senior high school students in writing narrative essays is alzo reported
m Elorant, and Adiantika’s (2019) and Murdlyanas's (2019) studies. A closer look at the
findings of the two studies also reveals some similarities with that in this current study, n
which the most dominant verb errors are the verb tenses. However, for the second rank of the
type of error frequently found m the essay, the result of this study is inconsistent with those of
Elorantl, and Adiantikas (2019) and Murdlyvanas’'s (2019) showing pronoun as the second
predominant type of error found in their stndents’ essays. Second, the result related to the
source of grammar errors comresponds to the works of Elorapti, and Adiantika’s (2019) and
Mohammed's (2013). Both studies found interlingual source as the one of most dominant
causes of grammar errors generated in the students” essays m their studies. However, since the
two studies used Dulay, Burt, and Krashens (1982) taxonomy of surface strategy as their
theoratical framework, communication strategy-based source iz not mentioned at all in the
findings_ Fially, the findmg indicating that MNS students made more errors in their essays
than 55 students did is contrary to the resnlt found by Sembipng and Gintings’s (2013) research
showing natural science students outperformed social science students in writing recount texts.
Thus, this finding may also imply that the general understanding of society related to the
labeling of 55 students who are considered to have lower academic competence than MN3S
students is not necessarily true |

This study mvestigated grammar errors made by some Madrasah Aljvah students n
writing narrative essay. Results of data analysis generate three findings. Firstly, the students
made grammar errors in =x types, namely noun, pronoun, verb, article. preposition, amd
comjunction. Secondly, the causes of the emors varied which cover the five categones
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mentioned in the surface strategy taxonomy, namely: omission, over inclusion, misselection,
misordering, and blends. Furthennore, the results indicate that interference from students’
mother tongue and their inadequate knowledge of L2 are the main source of emrors. Finally,
MA students of MNS stream have more defects of English Imowledge n writing narrative
es3ays.

This study investigated grammar errors made by some Madrarah Affyah stadents
writing narrative essay. Results of data analysis generate three findings. Firstly, the students
made grammar errors in six types, namely noun, pronoun, verb, article, preposition, and
comjunction. Secondly, the causes of the errors varied which cover the five categories
mentioned in the surface strategy taxonomy, namely: omission, over inclusion, misselection,
mysordering, and blends. Furthennore, the results indicate that interference from students’
mother tongue and their inadequate knowledge of L2 are the main source of emrors. Finally,
MA students of MNS stream have more defects of English Imowledge in writing narrative
essays compared to their counterparts of 35 stream.

Since studies in the nature of EFL leamers’ emrors may be used to better inderstand the
linguistic areas where they have difficulties in writing, the results are argued to be very essential
for various parties. For teachers, particularly those of MAL UIN S, the results of this study
may provide them with the information needed in determining the most appropriate sirategies
to help EFL leamers overcome the problematic areas of the target language. Furthermore, EFL
teachers of semior high schools are also suggested to use different strategies and'or materials
focusing and addressing different linguistic defects faced by MINS and 85 students since one-
fits-all strategy may not work with EFL students of similar demographic as those m this study.
For textbook dand syllabus designers, the results imply that the materials and syllabus for MA
students need to be designed in the light of these emors. For researchers, it is suggested to
conduct similar studies in a bigger scale than that in the present study to provide more insight
on the topic under discussion.
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el tical Errors in Mad, it Aliyah Students” Narrative Essays:

An Error Analyzis of the Surface Strategy

Fithian
Upinersitas Islam Neger Sumatera Utara

Abstract

Por English a: a foreign langnage (FPT., smdents in Indonesia, writing has mestly been found as
2 complicated and difficult skill to master. As 2 consequence, errors in EFL writing is mnevitable.
Pramed by Emor Anzlyzic approach, thiz study aims at gualrzing grammar errers in wnting
narratve text, with 2 special foeus on the comparizon of errors made by the smdent: of
Mathemnaties & MNatarzl Sciemes (MNS) and Social Studies (55) stesam: at 2 Madrasab A4Sk
(Tslamic semice high schoal). Thiz stady used 60 narrative essays as the dzta corpus, which were
analyzed using content approzch. The result of data analvsiz reveals Interesting finding: showing
that generally, MINS students make more grammar errors than the 35 sudent: do. A clozer lock
at the data shows that ﬁfﬂg smdents prodoce more eTrors in five t}p!s___‘ﬁum:l_.’ ‘pronoun,’ erb.’
“preposition.’ and ‘conjunction’ while 53 students only in one, namely ‘article’; and 2) mizselaction,
over inchizion, and omizzion become the dominant canzes of the msl Theze finding: could be
uzed 22 2 proof to debunk the sterectype of MNE and S5 stadents labelling with move prefarence
given to MNS students who are perceived to be more dominant in academic performance.

Introduction

‘The importance of English 35 3 global languags has been long recognized by the
govemment of Indonesia. The language was officizlly approved a: the first forsign langsuage in the
country in 1935 and ha: becoms the only foreign language mandatorily tzught in all levels of
education since then. Based on the Condeulum 2013 (K-13), which kas been implementad in all
levels of high school since 2014, the teaching of Englizh 2= a foreign language in Indonesia (TEFL)
should forus on developing language skill: on four areas namely Hstening, speaking, reading, and
writing. Furthermore, it is stated that smong the goal of TEFL in Indonesia is to equip smdents
with the zbility to develop oral and written communicative competence (Egramran, Menter
Pendidikan dan Kehudaran, 2014).
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Dezpite the stated goal related to English communicative competence in both oral and
witten forms, the tezching of writing =kill ha: been neglected In Englizh clzszrooms including that
2t SMA (general senior high sehoel) and MA (T:lamie senior kigh scheel) levels. Acconding to the
E-13, writing instraetion in SMA and MA zims to develep students’ skills in writing simple texts
to more complex ome: In varous genves mchuding sorasipe feer However, in practics, whting
instraction iz :tll auch dominated with activities to remfores languags stmctures at the sentence
level. Wiriting is still viewed as 2 product zctivity ernphazizing merely on grammatical and syntactc
accuracy ([ithtian, 2017). As 2 consequence, most Indonezian EFL leamers at the SMA/ LA level
perceive writing as a difficult :kill to develop ind master, particulariy in terms of accuracy at the
sentential level, that iz, sentence grammar.

Stadies have shown that Indonesian SMA/AA leamers face varous difficulties related to
develop their Englich proficlency in written discourse (e Humna, Zanil & Baozimels 2013;
Inavah, & Gapl. 2016; Dipghagat, 2015). In general, they were found to commit various emrors,
particularly grammatical ones in writing different genres as stated in the K-13 curticulum. Several
smdies have been conducted to gnalyse prammar erxors on one particular genre of writing, namely
narrative text. The focuszes of dizenszion are diverse, which include the frequency and the types of
grammar ervors emerged in smdents” wating [Flarant & Sdiangks. 2010; Henddmants & Snpene,
2013; Myrdlivans, 2019), the canses of grammar ermors (Henddnante & Sugang, 2013), the
possible sources of thoze ervors Flarantl & Adiantka, 2019), and grammatical error analy:is across
different grades and streams (Luthfrad, Latief, & Subammante, 2013,

Despite the growing number of thiz path of research, most of them involved SM A sudents
2z ths zubject: of the research. Very few studias found in literature have focuzad on grammay

erzors [made by ALA students| let lone on the comparizon of errors made by MA students of MIMZ
and S5 stream:. Therefore, this study was conducted to fill the gap by comparing the grammatical
errors made by A stodents of MINE and 55 streams In writing narrative essay. In detzils, it focuses
on answering three questons:

1. What types of grammar errors are made by LA students of MINE and 25 streams In whting
narrative eszay?
Z. What are the cauzes of grammar errors made by MA students of MINE and 55 streams In
writing narrative sssay? . ek
3. ﬁ._'-h:t are the diffarences of the type: and canses of prammatieal errors made by MA
students of MINS and 55 streams in writing narmative essagﬂ
The significance of thiz study stemmed from the idea that by identifying the grammar

errors made by the student: of the two streams, the rezearchers will gain 2 significant insight on
what strategies they empley to develop communicative competence in English wiitten dizcourse,
particalarly in writing narrative ezsay. Moreover, the fndings of this study may work a: 2 diagnostc
tool to reveal the grammatical problems faced by the stadents in writing production so that they
conld be the focus of writing instmetion for Indonssian SMA/MA stadents in general Finally,
since there Iz 2 stereotype of MINS students zlways cutparfoming the 5% ones zcademically, thiz
research could be nzed to either validate or debunk it.
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Grammar knowledge and Engiish writing ability

In teday's global community, corumunicative competenca i foreion languages, particularly
in English iz becoming increasingly important. Englizh as 2 global langpage could be claimed to
hold the most important rele 35 2 means of communication in vardous Selds such as education,
diplomacy, and international commerce. Among English langnage skills, wiiting has z special
position due to itz extensive usags n educationsl 25 well a= professional settings. Without 2 good
command in wrtng, one could not express her ideas when doing most of dafly tasks suck az
wrriting exsav:, reports, applications, e-mallz, ete. Thusz, one'z writing abiliey in 2 langrage could be
used to ndicate her proficiency in the langnage (11 & Lin, 2007).

Writing comprize: 2 complex mental process invelving multiple skill: from cognitive
analyziz to inguiztic synthesiz. Thus, to becomes proficient i thiz particular language skill takes 2
considerable tme znd effort. For foreign language leamners, the challenge and difficulty n
developing writing proficiency is even doublad iz due to various rezson: ranging from the language
barriers to the different rhetoric patterns deployed (Fithyiani, 2018b). In zddidon, the shility in
foreign language wiiting mcluding n EFL context involve: knowledge of other languags skills,
particularly gramumar.

Since grammar iz bounded to other langnage skills like Lstening, speaking, reading, and
writing, it iz no doubt that good grammar knowledge iz inevitably important in developing EFL
communicative compatence as it puides learners o use the language sppropristely both in written
form and in cral language <kill (Fithriani, DIS;U terms of the rols of_g,x:am.ma.l in v‘r:m:lg shﬂ,

Hedpe (2003) arpued that “Fffe-:u.ve wnuug zeqm:\es 2 momber of things: 2 hJ.gh. dagme of
development in the organization of ideas and information; 2 high degres of accuracy so there is no
ambignity of meaning; the use of complex grammatical devices for focns and emphasis; and carefil
choice of vocabulary, grammatical patterns, and sentence structures to create a style which is
approprizte to the subject matter and the eventual rez.de(s"] (p- 3)- In short it could be concluded
that good writing requires geod working knowledge of grammar.

English wiiting i forr in T dary schools

Englizh 1z the only foreign language mandatorily taught in secondary schools and higher
education institutions in Indonesia. Secondary schocls in Indonesia consists of three years of
junicr high schoeol and three vears of senior high school and fall under the rezponsibility of either
the Miniztry of Education and Culture [Fesenszriay PendidiZar daw Fehedgiage or Eamaited) and
the Ministry of Religious Affzirs (Kamswionae Apewes o1 Egmeras) Purthermore, the secondary
school: under Baadifbyd ave knoum 2 SMP (fxfaieh Meyensah Papgad for junior high school level
and SMA (Jafedad Menenzad Az for senior hiph school level, meanwhile those under famenas are
called MTz (Madrasad Tranguas) and MA (Madrasab Ady2F) rezpectively. However, the currticalum
for English instruction throughout these levels becomes the scle responsibility of Sasdifhed to
design and Jssne.

According to K-13 25 the carrently implemented curriculum, the allotted time for English
teaching at secondary school ranges from two up to six class hours {one class hour equals to 45
minutss) per week. For junior high schools, the allotted tme is four claz: hours thronghout grade
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7 to grade 9. For senior high schocls, the zllotted time vades according to the stream bazed on
students” academic interests. At SMIA and WA lsvels, students are streamed into three academic
interests, namealy the Mathematics and MNamural Sciences, the Social Studies, znd the Language and
Cultare. For the first twro streams, Englich i compulzory and allotted at least two class hours per
week, while for the Languags and Culture one, the tme allotment for Englich iz zix hours per
week, However, for Madearab 44yab, the curriculum strocture can be developed in aceordance with
the nesds et by the Miniztry of Religion (Baraturan Menter Pendidikan dan Kebodaran Bepublik
Indenesia, 2018). This exception implies that thers are poszibiliies for some differences of TEFL
in the two types of :enior high schools. Meanwhile, related to this academic interest-based division,
there is 1 stereotype referring to the academic ability of MIN3S and 35 student:. People believs that
LINE student: are dominant i zcademic performanes in zlmost, if not all, subjects (Efendi &
WaRrpdl 2016; Hanafi, 2014). As 2 consequence, most students of zecondary schocl prefer to take
LINE comparad to 35 straam.

As stated in K-13, ELT at secondary schools should equip students with the zbility to
develop cril and written communicative competence m four areas of langpage skills, namely
liztening, speaking, reading znd writing Purthermere, the teaching of writing provides smudent:
with knowledge, experisnce and strategie: of writing simaple texts to more complex ones in 12 taxt
genre:, namely: recount, naveatve, procedural, descriptive, report, new: items:, analvtical
exposition, persuazive exposition, spoof, explanation, discussion and review. Por thiz purposs,
genre-based approach i used to introduce students the social function, the generic structures, and
the language features of the genres.

Among the 12 text genres tanght to 3MA and A smdents, narrative may be conzidered
zpecial and unique 25 it is the most fraquenty used and leamed throughout the grade: of secondary
schocl Marative iz defined 2z 2 literary text that tell: about 2 sexies of logically and chronelogieally
related events (Lukens, 2007). According to Anderscn and Anderzcn (2003), the soclal funeton
of 2 marrative text iz to entertain the readers with a story contaning complication: or problematic
event: that lead to 2 cxiziz and in tum find 2 rezclution. The generic structure of a narratve taxt
includes 1) Orentation to introduce the participants and inform the time and the place; 2)
Complication to describe crizes the participants need to deal with; 2nd 3) Resclution to show the
way of the participants to solve the crises. As it talks about the past events narrative text should
be written I simple paszt. In addidon, writing in narrative genre :hould includs adequate detailz
zbout the action and it context so that the readers can understand what Is going on.

The significance of Error Analysiz (EA) in EFL teaching & leaming

Errors are zn inseparable aspect of leaming a second language, thus, it is important to
obtzin information how second language (L2) leamers, including those of EFL make mistakes
while pexforming oral or written tazks In the target language. Cne of the mo:t popular method to
conduct thiz pardeular type of rezearch s Error Analysiz (EA). Crystal (2003 defines EA 25 2
“technigue for idendfying, clazsiffing and systematically intarprating the unacceptable forms:
produced by someone learming a foreipn lamguage, using any of the principle: and procedures
provided by Hnguistics™ (p. 163 Similar to this, Copder (1974) believed that EA is 2 useful
technique to describe L2 leamers’ knowledge of the target language In order to relate it to the



teaching they have been receiving Felated to the stated definitions, EA iz particularly beneficial
for L2 teacker: and/or rezezrcher: who want to obtin information about learners’ Enguistic
deficiency so they can address the issues in foture. In addition to identifying the errors, Richards
and Schmide (2002) stated other benefits of EA which include th ntification of the leaming
strategies uzed by L2 leamers and the canses of the errors they make.

EA was first introduced in 1960° by Copder, (1967) a: a result of his crties towards
‘Contrastive Analysiz (CA), which was clabmed to fail in predicting errors made L2 leamers. CA
zzzurmed that erzoes made by L2 learner: are exchizively derived from the interference of their L1
or mother tongue, known s interlingual source. Meanwhile, in addition to mterlingnal source, EA
mazde clear that exrers in L2 leamning zlsc come from intralingual source, which result from faulty
or partial learning of the target language. Guided by the two major purposes of EA, elther to
present error categories bazed on observable characteristics or to report the types of ermor
obzerved, EA categorizes srror: into four taxoncmies, namely (1) Inguistic category; (2) surface
stratesy; (3] comparative anzlvsis; and (4) commumicative effect.

Among the four xoncmies, surface stratepy has much been used 2: an approach in
#nalysing, learners’ errors in various EFL contexts fe. g Mohammed & Abhdathussein, 2015;
Wasquez, 2008; Yoon, 2012; Zheng & Park, 2013). hlany expert: have tried to identify the canzes
of errcrs EPL leamers make bazed on the surface strategy taxonomy, inchiding Carl James [1998).
James {1998) categorized the exrors into five categorie: a: detailed below:

1. Omission, which iz characterized by an abzence in a well-formed utterancs of an item.

2. Over Inclusion, which iz characterized by the presence of an item which must not appear
in 2 well-formed utterance.

3. Mizzelection, which iz charactarized by the uze of the wrong form of the morphames or
structure.

4. Misordsping. which iz characterized by the incorzect use of morpheme or 2 group of

mowphemh ma PAGHMJJ‘]OD

Elends which iz charzeterized by the combination of two alternative grammatical forms to

produce zn ungrammatical

He furthermore classified them bazed on the sources, which include; 1) Interlingual ervors refening

to the errors cauzed by the interference of learners” mother tongue on target languzge (TL)

learning; 2) Intralingual error: referring to the error: cauzed by the TL itzelf; %) Communication

stratepy-based errors, which are subdivided into the holistic strategies or approximation referring

to the errors cauwsed by leamers’ assumption that it is all right to use near-equivalent items: to

substtute the required items in TL and the analytic strategies or circumlocution xefeming to the

errors made by expreszing the concept ndivecdy 7 alluzion rather than by direct reference; and

4) Induced errors referting to the errors cauzed moztly by the TL teaching and learning process.
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Methods

Abming to analyze grammatical ervors in 2 written text; thiz prezent study adopts Copder:,
(19£7) approzch of Error Analri: (EA), which imrelves collecting :amples from language learners,
1dem:|.f"1..‘1g the errors in the ;mple= describe these erors, clazsifving these errors zccording to
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their hypothesized canzes and finally evaluzting their serionsness (Mohammed & Abdalbussein. 2015).
Purthermore, zince thiz study was conduoeted to investizate 2 contemporary phenomenon within
it= natural setting (Cressmell. 2008), in this case the phenomencn was the grammatical emors made
by MA students of MINS and 88 streams n writing narrative essays, the qualitative case study iz
conzidered the most snitable design to apply in this study.

Research site and participants

I‘hE study was carded out in Ma

school w

chozen a: the research zite due to some considerations. Firstly, dus to the aspact
of zccess since the researcher worked in the same institution which allowed her to
conduct educational-related studies without invelring too much administrative requirements
to fulfill for research permizsion. Secondly, bazed on preliminary data celleetion, the Englith
teacher shared similar interest to gather information about the main grammatical problems that
her students encounter in thelr writing production and use the mformaton in deciding what to
focus for future teaching.
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The data were analyzed using Content Analysis focusing on :ms'ivexing the theE ques‘.:'oms
posed sarkier in this study (Texrsl, 2016), The procedue included three stage
caregorizing, and quantifring. To ensare Fmsmonhme:s
analyzing students’ essays during the identifring and categorizing stages. Two- c.'x:n:n.g instructors
at MAL UIN SU were involved in identiffing pramumar error: on students wiiting and furthermore
categorizing them imtc six categories namely moun, pronoun, verb, article, preposition, and
conjunction (lock zt table 1). Later, their unng= ware reconcied b’ the researcher. At the
quantfying stage, the ervors were caleulated in crder to find out how frequently each type of erzors
were made by the students. To obtain the numerical datz, the following percentags formula waz
used:

p=2 % 100w
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2 : percentags of each error
nl - total error of each type

N : total of the whole errors made

E7 calculating the percentage of each error, the most frequent ervcr made and the last frequent
ervor made by student: conld be identified
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In order to find out the canses of exrors made, James' (1998) surface strategy taxonomy
was adopted in anzlyzing the data. The errors identified by the raters were labeled into five
categorie: and recorded in 2 tble as shown in Tabls 2.

N reviewer
Qi

MNo. Type of Cause of Ermor
Error
‘Omiseion Over Inclusion Mizselaction Misordering, Blends
1 Moun
2 Pronoun

T3

3 Verb
4 Article
5 Preposition

& ‘Conjuncticn

Total

Findings

ﬁ"f]j_s study tried to D_u_n;pa.re grammar errors found in nma_li_r_e_e_s;a_y_s[u-'ﬁt-ne-r[ l_Jr 11% g“
MA students king Mathematics and Natural Science and 3ocial Science streams at MAT UIN 8U
2015/201% academic yezr . The result of data anzlysis shows that in total, there are 430 ermors
found in 60 narratve essays written by the smdents. A closer lock at the result reveals zn interesting
finding showing that MMNS smdent: make more errors with 2 total number of 230 occumrences
than 33 students do with 200 errors as shown in Figsrs 7. Other findings of this study will be
presented in three part: in accordance with the questions posed earlier.

Distribution of Grammatical Error

56%

MN3 Smdems 555tadents

 Tne Distribution of Grammatical Error

The rype of grammatical error

To answer the guestion related to the type: of grammar errors made by MMS and 53
smdents, the eszays were frst grouped into two; those written by MINS students and thoss by 53
students. The errors identified in each of students” essays were recorded based on the six types
explained in the datz analysiz secton and caleulzted to find out the total number of errcrs for each
type. The results are shown in Table 3 and Table 4.

Az shown in Table 3, MIN3 students make grammar errors in all six types. The erb’ type
occupies the highest number of errors followed by the “article’ one. These two types of grammar
errors contribute 37.6% and 19.2% of the total errors generated in the data an; process. The
types of preposition,’ and noun’ come in the third and the fourth positions in the H:t of grammar
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error type mads by MNS students comprising 14.4% and 10.4%: of the 230 grammatical errces
made. The errors in ‘conjunction’ znd ‘pronour’ thare almost similar contribution to the total
errors identified in MMS students® narrative eszavz. The two type: of error comprize 2.6% and
§.2% of the total erroxs, thus rank the ffth and the sixth in the list.

Tzbla 3. The Trpe of Grammatical Error Made by MINS Stadentz

Type of Error Number of Error
Moun 25
Fronoun 2
Verb 04

A.mcle 42

Table 4 shows that 32 students alzo make grammar errors in 2l @iz types. Verb errcr: are
found to be the mozt dominant on S5 students’ narrative assay: with the contribution of 39.5% of
the total error: found. The types of ‘rticle’ and 'pr\epoﬂuou oeceupy the second and the third
position: of the error fregnancy made by 55 student: contributing to 25.3% and 11.3% of the total
identified errors. Ten percent of grammar errors in the narrative eszays written by 35 students iz
in using comjuncton. Finaly, ‘proncun’ comprizdng 7.3% and moun’ 6% of the totl emor
generated in the daw analysis process ame in the bottom two of the chart as the least prammar
errors made by 83 students. It means that either type of error contxibutes fewer than 10% of the
total erTors identified.

Tzble £ The Trpe of Grammatical Exror Made by 25 Students

Type of Emmor Number of Error
Moun 12
Pronoun 15
Verb T
Artcle H
Preposition 22
‘Conjuncticn 20

Total 200

The causes of grammatical eirors

To answer the question related to the czuze: of gramumar error: made by MAIS and 52
students, each type of identified errors made by MNE students and those made br S8 students
wers ca]c'u.at!d on two separate tables and clazsified bazed on James' (1908} surface strategy
taxonomy. The findings reveal that only one tvpe of grammar erxors i cansed 'b_' all five categories
included in the taronomy. Az it can be seen in Table: 5 and 6, the grammar errors made by MINE

g
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znd 22 students are cansed by vandous reazons coverng the whole categories proposed by Jame:
(1998). While the rest of the types are ‘only’ caused by either four or three categories.

In terms of the frequency of the cauzes, as the findings in Table 5 reveal, most of prammar
errors made by MINS stodents in their essays are cansed by “‘miszelestion of the items Donpx:i_'mg
38% of the total errors made, followed by “over inclusion’ with 29.6% and “omission” with 22.4%
of contributions. Meanwhile, grammar errors cauzed by ‘misnrdering’ and blends’ are quite seldom
to occur as they only contribute 5.2% and 4.5% of the totl errors made by MINS students.

Tazble 3 The Canze of Grammatical Error Made by LIS Smudent:

No. Type of
Error
Inclusion

1 Moun 3 - 18 3

2  Pronoun 3 7 12 -

3 WVerb 18 32 0 3 10

4 Ardcle 19 13 11 3

5  Preposition 7 12 15 2

6 Conjuncton L} 8 10 - 2
Total of Each 56 T4 93 13 12
‘Cause
Total of All Causes 250

Bazed on the data presented in Table &, errors caused by ‘miszelestion’ significanty
outnumber other causes found on 32 students’ narrative eszays with 42% contrdbution. ‘Omission’
ranks in the second as the most frequent canses of errors made comprizsing 30%% of the total errors.
E7 almost 50 percent fewer than the previcus cause, which equals to 18.5% conaibudon,
conclusion’ occupies the third positicn, followed by ‘misgrdering with the contrbution of 6.5
Finally, 53 students made very minimum errors caused by ‘blends’ comprizing only 3% of the total
EITOrE.

Y.

Tazble 6: The Cauzes of Grammatical Error Made by 25 Students
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No. Type of Cause of Error
Error
Omission  Over  Migiglecien Bisowdrpng Blends
Inclugion
1 Moun 2 2 § 2 2
2 Fronoun 3 - 10 - -
3 Verb 28 b3 ia i1 3
4 Article 21 13 22 - -
5 Preposition 3 2 18 - -
& Conjunctcn 3 2 12 - 3
Total of Each &0 37 B4 13 [3
Cause
Total of All Causea 200

The comparizon of grammatical errors made by MN¥ and 85 students

To compare the types and the causes of grammatical errors found In narrative sssays
written by MINE and 35 students, the findings used to answer the questdons 1 and 2 in this study
are r.‘h:p]a"ed zide by side and presented in a chart for each category as seen in Figure 2 and 1’1gu.te
3.

The findings in Fipwre 2 mdicare that both 1S and 32 :mdents make grammarical errors
in their narrative ezzav: i all rrpes az detzilad in the table sheet (Tzkblz 1). In terms of the frequency
of each arror type, the grammatical errors found in MNSE and 33 students’ eszays zre dominatad

Comparizon of Grammatical Error Types

Prepositica:
Artdls

Fronom
Nom

0 20 40 &0 a0 100

tudents ALNE Student

Figure 2. The Comparizon of Trpe of Grammatical Exror Made by MMS and 23 Smdent:

Az thown in Pigure 3, the gramumatical ervor: made by MNGS and 55 stmdents in theiy
narrative essays are scattered in the five canses lsted in the surface strategy taxomomy. A closer
lock at the nud.mgs revaals that most of the ervors made by the two groups of students zre canzed
by ‘miszelection’ of the items: used. In the second rank of the cause of error, it is found out that
‘orer incluzion’ coours mors often than ‘omission’ for grammatical exrors made by MNS stodents.
On the contrary, 3% students make more errors caused by ‘omiszsion’ compared to those by “over
inclusion.’

Comparison of Grammatical Error Causes

100

a0

by the “rerk’ cnes, followsd by “ardele’ and ‘preposidon’ However, there are some clight ’I
differences in the bottom three of the chart. The analysiz of the dara collected from MINE student: 60
reveal that they make more errors in using ‘noon’ compared to ‘comjunction’ Meanwhile, S8 40
students make areors n u:mg cl:nTumcl:cu’ more often tha.um 'proncvum The ""pe':l:l.hﬂ‘l! femrest 20

- i T 0
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Figure 3. The Comparison of Grammatical Error Canses Made by MINS and 835 Smdents
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‘The findings of this study indicate that 11% grade MA stodents ar MAT UIN SU had
insmfficient knowledge on how to employ several Englizh parts of speech in their written discourse.
It can also be inferred form the result that the verb and the article constituents are the most
challenging area for the smdents. The rezzzrcher arpued that these challanges oeour due to fwo
most dominant sources of errors, namely interingnal and communication strategy-based ones. As
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stated by James (1998) that interlingual errors are cauzed by the interference of leamners’ mother
tongue on the targst language, the students tended to either nze the wrong form of certain items
or omit them in their eszays 23 sean in the following excerpts:

1. Ome day he went to gatched fsh in river near his housa.
2. Cinderella more hegptififler than her two step sister.
3. Although she iz not like them, she still zked breakiast in moming for them.
4. The womzn so happy and try to hug the }alip Kundang
3. The wolf pretend to be the prandmother.
Indonesian verbs do not have i pendsant participles d ining the tenze of the santence,

which are completely different from those in English. Az 2 conzequence, the students were
repeatedly found to use the wrong forms of verb in their essays, soch as ‘iry” to replace ‘tied’ in
[4] and ‘pratend’ instead of ‘pratended’ in [5]. Another problem related to the interlingual factor s
the cmizzion of the plurzl marker in 3 noun and “be” a: 2 linking verb followed by 2 complemant
Since Indonesian language does not recognize the linguistic element that marks the plarality of 2
given noun, some students omit that particular Enguistic element a: seen in the phraze “the two
step sister” in [2]. Meanwhile the omission of ‘be’ in “Cinderella {was) more baatifuler™ in [2] and
“the womzn (wzs) =0 happy"” in [4] was: because the students translated the sentences word by
word from Indonesian “Cindersla Jehil cantik” and *“Famia, i sangst babagia” 1o English.

In addition to the nterlingnal source, errors i using the verb constituent is also cauzed
from communication strategy-based source, particularly the holistic siratepies or approximation.
Werbs in Englich may have a random change and eontradiet the nsuzl roles of the verb in the past
forn —ad, which are called Irregular verbs. Since there are no certain mles to follow in changing
the form, Indonesian EFL learner: tend to over include by adding an item which must not appear
in z well-formed uttarance a5 szen in “garehad’ in [1] 2nd maked in [3). According to James (1095),
the source of this kind of errors is communication strategr-bazed one because the students azsume
that the use near-sguivalent items to substitute the requived itams in target language is okay, in this
case adding -4 to the verb “catch’ and ‘make’ to make the past form. Similar example can l:o be
found in the word heanifler in [2] which is cauzed by the student’s assumption that zris z2ddad
to the adjective to make itz comparative fomm.

‘The findings of this study, at some extent correspondent yet inconsistent with those of
other stadies discussing similar topics. First, the finding showing the verb constituent as the most
challenging area for senior high sehocl students in writing narrative essays is aleo reported in
Flasamtand Adiangikes, (2019) and Mprdlyanas’s (2019) smdies. A closer look at the fndings of
the two studies also reveals some similarities with that in this current study, in which the most
dominant verk errors ave the verb tente:. Howaver, for the second rank of the type of error
frequently found in the essay, the result of this study iz mconsistent with thoze of Flarans and
Sgiamtkas (2019) and Myedlzanasis (2010 showing pronoun as the second predominant type of
error found in their stodents’ essays. Second, the result related to the source of grammar errors
corresponds to the works of Florant and Adiantlkels (20100 and Mohammed’s (2015). Both
stadies found interlingnal source as the one of most dominant canses of grammar errors generated
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in the students’ essays in their stodies. However, since the two stdies nsed Dulay, Burt, and
Krashen's [1982) taxonomy of surface stratepy as their thecretical framework, communication
strategr-based soures iz not mentioned at 2ll in the fndings. Finally, the finding indicating that
MINS students made more etrors in their essays than 55 stedents did is contrary to the result found
by Sempbinng and Ginting='s (2013) research showing natural science smdents cutperformed social
seiemce stodents i writing recount tests. Thus, thiz finding razy zl:c imply that the general
understanding of society related to the labeling of 35 students who are considered to have lower
academic competence than MNE students iz not necassarily tme.l

smdents in whotng

narrative a3say. F.esnlts of data analysiz geuir_lne three ﬁnfim_;g_s['f‘

T,F.hesru.demsmlde ammar
SIrors in six types, namely noun, pronoun, verb, article, preposition, and c.onj\mcﬁonl éecmdl}', k=

the canzes of the errors vared which cover the five catepories mentioned in the surface strategy
tazonomy, namely: omission, over inchasion, wisselsstion, wisprdegng, and blend:. [Purthemore,
the rasults indicate that interference from students’ mother tongne and their madequats knowledge
of L2 are the main source of mml Finally, MA student: of MN2 steam have more defects of
English knowledge in writing narrative eszays.

This study investgated grammar errors made by some Madrasah AEas students in wrtng
narrative essay. Results of data analysis generate three Andings. Pirsty, the students made grammar
errors in gx types, namely noun, pronoun, verb, artcls, preposition, and conjunction. Secondly,
the eauzes of the errors vared which cover the five categories mentioned in the surface strategy
taxonomy, namely: omizzion, over mcluzion, gizzelection, misprderiag, and blend:. Furthermore,
the razult: indiczte that intarference from students’ mother tongue and their madequats knowledge
of L2 are the main source of errors. Finally, MA student: of MINE stream have more defects of
English knowledge in writing narrative eszays compared to their counterparts of 55 stream.

Since stodie: in the nature of EFL leamers’ error: may be vsed to better understand the
linguistc area: where they have difficolties in writing, the results are argued to be very essential fox
various parties. For teachers, particularly those of MAL UIN 5U, the remlts of thi= study may
provide them with the mformation needed in determining the most appropeiate strategies to help
EFL learners overcome the problematic area: of the target language. Purthermore, EFL teachers
of senior high school: are also suggested to nse different stravegies and/or materials focusing and
2ddressing different linguiztic defects faced by MMNE and 58 students sinee one-fits-all strategy may
not work with EFL students of similar demographic as those in thiz study. For textbook dand
syllabus designers, the results imply that the materizls and syllabus for MA stadents need to be
dezignad in the light of thezs ervors. For rezearchers, iti: sugzested to conduct timilar studias ina
bigger seale than that in the prezent study to provide more insight on the topic under dizcussion.
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Grammatical Errors in Madrasah Alivezh Students’ Narratve Essays:

An Error Analysis of the Surface Strategy

b Fithrizn
Lpirersize Islam MNegerd Sumaterz Utara

Abetract

Por Englisk az a foreign langnage (FPT.) stndants in Indonesia, writing has mestly been found as
2 complicated and diffioult <kill to master. As 2 consequence, errors In EFL writing 1z nevitable.
Pramed by Emor Analysis approach, this study aims at gpglyzing grammar emor: in wntng
narrative text, with 2 special focus on the comparizon of errors made by the studemt: of
Mathematics & Natoral Science (WINS) and Social Studies (35) streams at 3 Madrasab AGwrk
(Tslamic zenior high schocl). Thiz stady used 60 narrative ezzavs az the data corpus, which were
analyzed uzing content approach. The result of data analvsiz reveals interssting findings showing
that generally, AIN3Z student: make more grammar errors than the 35 students de. A closer lock
at the data shows that 1) MNS students prodoce more errors in five types; “noun.’ ‘pronomn,’ verb,’
‘preposition,.’ and ‘conjunction” while 38 students only in one, namely “article’; and 2) mizselecbon,
over inclnsion, and omiszion become the dominant canses of the ervors. These findings could be
used 25 a proof to debunk the stersotype of MNE and 35 students kabelling with more preference
given to MNS students who are perceived to be more dominant in acadamic performancs.

Keywords: grammatical ervor anabysis, Mathematics & MNatural Science stream, narrative
aeszay, Social Studies stream, Surfacs stratepy

B ]

Introduction

The importance of English a5 2 global languags has been long recognized by the
government of Indonesia. The language was officially approved as the first foreign langnage in the
country In 1933 and has become the only foreign language mandatorly tanght in all levels of
eduzation since then. Based on the Curricuhiny 2013 B-13), which ha: besn implemented in all
level: of high school zince 2014, the teaching of Enplizh 2= a foreign languape in Indonesia (TEFL)
should focus on devaloping language skill: on four areas namely Bstening, speaking, reading, and
writing. Purthermore, it is stated that among the poal of TEFL in Indonesia is to equip student:
with the zbility to develop oral znd wotten communicative competence (Ferzturan hlenten
Pendidikan dan Kebudzyan, 2014).
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Duespite the stated poal related to Englith communicative competance m both oral and
written forms, the tezching of writing =kill ha: been neglectad in Englich classrooms including that
at SMA (peneral senior high school) and AL (Tslamic senior high schoel) levels. According to the
K-13, writing instyuction in 3MA and M4 zims to develop students® :kills in writing simple texts
to more complex ones In various genres neluding sarvaiiee fexi However, in practice, wnting
instroction is still much dominated with activities to reinforce language structares at the sentence
lewel Writing iz still viewed 2s a produet zctivity emphazizing merely on grammatical and syntactc
zceuracy (Fithriani, 2017). As a conzequence, most Indonesian EFL learners at the SAA/ WA level
perceive writing as a difficult skill to develop and master, particulariy in terms of accuracy at the
sentential level, that iz, sentence prammar.

Inayah, & Gani, 2016; Nurhayat, 2015). rn general, they were found to commit various errors,
particularly srammaticsl ones in writing different genres as stated in the K-13 cordenlum. Several
studie: have been conducted to analvea prammar errors on one particular genre of writing, namely
narrative text. The focuses of discuzzion are diverse, which include the frequency and the types of

grammar errors emerged in smdents’ writing :ﬁuﬁnﬁ.—& z{dii.ﬁﬁfb_jbiﬁfﬂ_aﬁ&ﬁﬁfu_&_&_igﬁé, .

2013; Murdliyana, 2{]19’4 the canzes of grammar emrors (Hendowanto & Sugeng, 2013, the
poszible sources of those errors (Florant & Adiantika, 2019, and grammatical error analysiz across
different grades and streams (Luthfyaq, Latief, & Suharmante, 2015).

Despite the prowing nmnber of this path of rezearch, most of ther involved SMA stmdents
as the subjects of the research. Very few studies found in Hteraturs have focused on prammar
errors made by MA students, let zlone on the companison of errors mada by MA students of MIN3
and 85 streams. Therefore, thiz study was conducted to fll the gap by comparing the grammatical
errors made by LA students of MINE and 38 streams In writing narrative eszay. In details, it focnses
on answerng three questions:

1. What types of gramroar errors are made by MA students of MINS and 35 streams In witing
narrative eszay?

2. What are the causes of prammar errors made by LA students of MINS and 55 streams in
writing narrative essay?

3. What are the differences of the types and cauzes of grammatical errorz made by MA
stadents of MINS and 55 streamn: in writing narrative eszay?

The significance of this study sternmed from the idea that by identifying the grammar
error: made by the students of the two streams, the researchers will gain 2 significant insight an
what strategies they employ to develop communicative competence m English written diseonrze,
particulzrly in writing narrative essav. Moreover, the fndings of this study may work as a diapnostc
tool to reveal the grammatical problems faced by the studants in wnting production so that they
could be the focus of whtng insmueton for Indonesian SAA/MA smdents in peneral. Finally,
since there is a stereotype of MINE stadents always outperfonming the 55 ones zcadernically, thiz
research could be uzed to either validzte or debunk it.
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Grammar knowledge and Enplish writing ability

In teday's global community, communicative competense in foreign langnages, particularly
in English iz becoming necreasingly important. Englizh iz 2 global language could be claimed to
hold the mest important role 23 2 means of communication In vardons Selds such s education,
diplomacy, and international comrnerce. Among English lanpuape skills, writing kaz a spacial
position due to its extensive usaps in educationsl 2s well as profeszional settings. Without a good
command in writing, one could not expres: her ideas when doing most of daily tasks such a:s
writing ezsavz, reports, applications, e-mails, ete. Thus, one’s writing ability in a lanpuage could be
used to ndicate her proficiency in the language (L1 & Lin, 2007).

Wrting comprises 1 complex mental proces: invelving multiple :kills from cogmitive
analysis to linguiztic synthesis. ‘Thus, to become proficient i thiz parteular langnags =kl takes 2
conziderable tme and effort. For foreign langnage learners, the challenge and difficulty in
developing writing proficiency iz even doubled i= dus to varions reasons ranging from the inguage
barriers to the different rhetoric pattemns: deploved (Bithriani, 2018b). In addition, the ability in
foreion lanpuage writing mcluding in EFL context involves knowledge of other languags skills,
particularly grammar.

Since grammar i= bounded to other lanpuage =kills like histening, spezking. reading, and
writing, it is no doubt that good grammar knowledge is inevitably important in developing EFL
communicative competence 2s it guides leamers to use the langnage sppropriztely both in written
form and in m‘d Lnpuage kil | m ‘CIIS;‘: :u terms of the role ofg.x:a.rmnz: i.u writing skl

development in the organization of ideas and mformation; 2 high depres of accuraey o there iz no
ambiguity of meaning: the use of complex prammatical devices for focns and emphasis; and careful
choiee of vocabulary, grammatical pattems, and sentenca struetures to create a style which is
2pproprizte to the subject matter and the eventual readers™ (p. 3). [Lu short it counld be concladed
that good writing requires good working knowladge of grammar.

English witing instruction in Indonesian secondary schoolz

Englisk iz the only foreign langnage mandatorily tzught in secondary schools and higher
education instituticn: in Indonesziz. Secondary sehocls in Indonesia consists of three years of
junicr high school and three years of senior high schocl and fall mnder the respenzibility of either
the Miniztry of Education znd Culture (Kewesserian Pendiditar dan Eehedgvaar or Epmdizbad and
the Adinistry of Religious Affairs (Kemewsirian Apasra or Frmengs). Purthermors, the secondary
schocls under Beadiddsd are knowm as SMP (fekadink Menenash Pemasd) for junior high school level
and SMA (Fefadsd Megemeal Azed) for senior high schocl level, meanwhile those under femenas are
called MTs [Madrasab Trgnguiyad) and MA (Madraiab 4 fyaf) respectively. Howerer, the curtienlum
for Englich instruction throughout theza levels becomes the sole responsibility of femdifked to
design and 1zzae.

According to K-13 a5 the corrently nplemented carriculum, the allotted time for Englizh
teaching at secondary school yanges from two up to six class hours (one class hour equals to 43
minutes) per week. Por junior high schools, the allotted time is four class hours throughout grade

[Rieni v
Plaie direct qaotmioes than ane 40 words. or longer, i
stndee block ol typewittes lnes and o

T to prade 9. For semior hish schools, the allotted time Tares according to the stream baszed on
smdents’ aczademic interests. At SALA and WA levels, students are streamed into three academic
interests, narnely the Mathemnatics and Natarzl Scieness, the Social Studies, 2nd the Lanpuage and
Cultare. For the first two streams, English is compulzory and allotted 2t least two class hours per
week, while for the Language and Cuolture one, the time allotment for Eaglich iz z:ix hours per
week However, for Madrirab 4546, the curriculum structure can be developed in accordance with
the needs set by the Adinistry of R.eh.g-cm (Peraturan Menteri Pendidikan dan Kebudayan Republik
Indonesia, DlS‘u This exception implies that thers are pozsibilities for :ome differences of TEFL
in the two types of senior high schools. Meanwhile, related to this academic interest-based division,
there iz a stereotype referring to the academic ability of MINS and 55 student:. People believe that
MNS students are dominant in acadernic performance in almost, if not all, subjects (Efendi &
Wakyudi, 2016; Hanafi, 2014). As 2 conzequence, most stdents of :econdary schocl prefer to take
LIS compared to 35 stream.

As stated i K-13, ELT at zecondary schocl: thould equip students with the zbility to
develop oral and written communicative competence i four areas of language skills, namely
listening, speaking, reading, and writing. Purthenmnors, the teaching of writing provides students
with knowledge, experience and strategies of writing simple text: to more complex ones in 12 text
genres, namely: recount, narrative, procedural, deseriptive, report, news items, analytical
exposition, persuazive exposition, spoof, explanation, discuszion and review. Por thi= purposs,
genre-bazed approach iz nsed to introduce students the social function, the generic structures, and
the languape features of the genras.

Among the 12 text genres taught to SMA and MA students, narrative may be considered
special and tnique 25 it is the most frequenty used and leamed throughout the grades of secondary
school MNarrative iz defined 2z a literary text that tell: about 2 series of logically and chronclogically
related events (Lukens, 2007). According to Anderson and Anderson (2003}, the social finetion
of 4 narrative text i= to entertain the readers with a story containing ecmplications or problematic
events that lead to 2 crisis and in tum find 2 resolation. The generie structure of 2 narmtive text
includes 1) Owrentztion to introduce the participants and infoem the time and the place; 2}
Complication to describe cxzes the participants need to deal with; and ¥) Resclution to show the
way of the participants to solve the crisas. As it talks about the past events narrative text should
be written in simple pazt. In addition, writing in narrative genre thould inclode adequate detail:
zbout the action and it: context 5o that the readers can understand what s going on.

The significance of Error Analvsis (EA) in EFL reaching & learnings

Errors are zn inseparable aspect of leaming a second languape, thus, it is important to
obtzin information how second Lnpuage (L2) leamers, including those of EPL make mistakes
while performing oral or written tasks in the tarpet language. Cne of the most popular method to
conduct this parficular type of research is Eror Analysiz (EA). Crystal (2003) defines EA 25 a
“technique for identifying. classifring and systematically interpreting the unacceptable forms
produced by someone learning a foreign language, uzing zny of the principles and procedures
prowided by Lnguistics” (p. 163). Similar to this, Corder (1974} believed that BEA iz 2 useful
technigue to describe L2 leamers’ knowledge of the targst ]:ngu:.ge in order to relats it to the



teaching they have been recsiving. Related to the stated definitions, EA is particulardy beneficial
for L2 teacher: and/or rezezrchers who want to cbizin information about leamners’ linpuistc
deficiency o they can addres: the iszues in fature. In addition to identifving the errors, Richards
and Schmidt (2002} stated other benefits of EA which include the identification of the leaming
strategies used by L2 learners 2nd the canses of the errors they maka.

EA was frst mtrodeced in 1960° by Cprder (1967 as a result of his ertics towards
Contrastve Analysiz (CA), which was claimed to fail in predicting errors made L2 leamers. CA
2szumed that errors made by L2 learners are exchizively derived from the interference of their L1
or mother tongue, known as interingual soures. Meznwhils, in addition to interlingnal source, EA
made clear that exzors in L2 leamning al:o come from intralingual source, which result from faulty
or partial learning of the target lanpuags. Guided by the two major purposes of EA, either to
present error categorie: baszed on cbservable characterizstics or to meport the types of errox
observed, EA categorizes error: into four taxonomies, namely (1) linguistie category; {2) surface
strategy; (3] comparative analysis; and (4) communicative effect.

Among the four axonomies, surface strategy has much been used as an approach in

znalyzing learners’ errors In various EFL contexts fp g puiohzmmed 2 Abdalbnzsein, 2013;
Wasquez, 2008; Yoon, 2012; Zheng & Park, 2013}1 Many experts have tried to identify the canses
of errors EFL learners make bazed on the surfacs stratepy Gxonomy, inchiding Carl James [1098).
James {1995 categorized the arrors into five cateporie: as detailed below:

1. Omiszsion, which is charactenized by an zbsence in 2 well-formed utteranca of an item.

2. Orver Incluzsion, which iz characterized by the presence of an item which must not appear
in a well-formed utterance.

3. Miszelection, which iz characterized by the uze of the wrong form of the morphemes or
structure.

4. Misprderne which is charzcterized by the incorrect use of morpheme or 2 group of

morphemes in 4 pronumeiation.

Elends which iz characterized by the combination of two alternative prammatical forms to

produce zn ungrammatical

He furthermore clazsified them bazed on the sources, which inchude; 1) Interlingual errors referring

to the errors caused by the interference of learnsrs mother tongue on target lanpuage (TL)

learning; 2) Inmalinpual error: referring to the error: canzed by the TL itzself; ) Communication

strategr-bazed errors, which are subdivided into the heolistic strategies or approximation referring

to the errors cagsed by learners’ assumption that it i= all dght to use near-equivalent items to

substibate the required items in TL and the anzlytic strategies or circumlocution refernng to the

errors made by expreszing the concept mdirectly or by zlluzion rather than by direct reference; and

4) Induced error: referring to the error: canzed mozdy by the TL tezching and leaming procesz.

L

Methods
Research design

Aiming to analyze grammatical errors in a written text, this present study adopts Corder's
(1967 approazch of Error Analysiz (EA), which imrolves collecting samples from language learners,
identifying the errors in the samples, describe these errors, claszifying these emors zccording to
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their hrpothesized canzes and finally evaluating their sefousness (Mohammed & Abdalbussein, 2015).
Purthermore, sinee this study was conducted to investipate 2 contemporary phenomenon within
it= natural setting (Creszmell 2008), n this eaze the phenomencn was the grammatical errors made
by MA stodents of MINS and 55 streams in wrting narrative eszavs, the qualitative case study is
considered the most suitable dezign to 2pply in this study.

Research site and participants

The stody wa: carred out i Madraszh Alivah Laboratoruny, MAL), the State Islamic
University of Morth Sumatra Medan. The participants of this study were 30 eleventh graders from
the 2018/2019 academic vear, consisting of 18 female and 12 male students. Half of the
participants were enyolled in the LINS :tream while the other half in S5 ztream. Thiz particolar
school was chozen as the research site due to some considerations. Firstly, due to the aspect
of accessibility since the researcher worked in the same nstitution which allowed her to
conduct educational-related studias without invelving too much administrative raquirements
to fulfill for research permizsion. Secondly, bazed on preliminary data collecdon, the Englich
teacher shared similar interast to gather information about the mazin srammatical problems that
her students encounter in thelr writing production and use the mformation In deciding what to
focus for future teaching.

Dara collection

This study uzed students’ wnting products as the main instrument of data collection. The
corpus of the study imvolved 60 narrative texts writtan by the stmdents, each consizted of 150 to
200 words. The students were piven four eszay topics which include zhe Lepend of Lade Toka,
Cindsrella, Maln Fundang, and Red Ridig Food, reprezenting the miance of the themes the studentz
learn during their study, those which are nagonally and intemationally popular. After selecting the
topic, each student was azked to write two narrative essays in two topies of their choice from the
selection with a provided time of 30 minutes to wxite an ezzay. It i= neceszary to emphasize that
the two e::37s Were not written in one class meeting, but two with a week time interval

Dara analysis

The data were analvzed nzing Content Analysis forusing on answerng the thiee questions
posed earlier in thiz smady (Terrel, 2016). The procedure included three stapes, namely identifying,
cateporizing, and quantifring. To ensure trustworthines:, inter-rater reliability was emploved in
analyzing students” essays during the identifring and categorizing stages. Two writing instructors
at MAT UDN 51U were involved in identifving prammar errors on students writing and furthenmore
categorizing them into six categories namely noun, pronoun, verb, article, preposition, and
conjunction (Jock at table 1). Later, their ratings were reconciled by the researcher. At the
gquantifying stage, the errors were calenlated in order to find out how frequently each type of error:
were made by the students. To obtain the numerical data, the follcwing percentags formula was
used:

P= 20X 100%

in which,

o



P : percentage of each error

ni : total exror of each type

N : total of the whele errors made

Ev caleulating the percentags of each error, the most frequent error made and the last fraquent
error made by students could be idantified

Nao. Smudent's Mame Type of Ermor ‘Total

N Pro v At Prep Con

£
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Total Ermror of Each Type

Total of the Whole Error

In order to find out the canses of errors made, James’ (1998) surface strategy taxonomy
was adopted in analyzing the data The errors identified by the raters were labeled into five
categories and reccrded In 2 tzble as chown in Tahble 2.

MNo. Type of Cause of Emor

Ermor
Omission Ower Inclusion Mizeelection Misordering Blends

1 HMoun

2 Pronoun

©
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Findings

This study tried to compare prammar errors found in narrative ezzays written by 11% prade
LA students zking Mathematies and Natural Science and Social Science streams at MAT UIN 23U
2018/2019 academic year . The result of data analysis shows that in total, there are 450 errors
found in 60 narrative essavs written by the students. A clozer lock at the result reveals an interesting
finding showing that MNE students make more errors with 2 total number of 230 oecurrences
than 58 stodent: do with 200 errors az showm in Fipers {. Other fndings of thiz study will be
presented in three parts in accordancs with the questions posed earlier.

Distribution of Grammatical Error

MM5 Smdexnts 55 Students

Fipure 1. The Diztribution of Grammatical Exror Made by MINS and 55 Stadents

The rvpe of gramumatical error

To answer the question related to the types of granumar ervors made by MDMS and 58
students, the eszays were first gronped into two; those written by MINS stadents znd those by 33
students. The errors identified in each of stodents’ eszays were recorded bazed on the iz types
explained in the data analysis section and calenlated to find out the total number of error: for each
type. The results are shown in Table 3 and Table 4.

Atz thown in Table 3, MINS students make prammar erzors in all zix trpes. The 7rerb’ trpe
ocoupies the highest number of error: followed by the ‘article’ one. These two types of grammar
errors contribute 37.6% and 19.2% of the total errors generated in the data analysis process. The
types of ‘preposition,’ and noun’ come in the third and the fourth positions in the H:t of prammar
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error iype made by MN3 students comprising 14.4% and 10.4% of the 250 grammatical errors
made. The errors in ‘conjuncton’ znd ‘pronoun’ share almest similar contribution to the total
error: idendfied in MNS students’ narrative eszzys. The two types of enor comprize 9.6% and
in the list.

"Table 3. The Type of Grammatical Error Made by MINS Stodents

Type of Emmor MNumber of Ermor

MNoun 25
Fronoun 22
Werb 04
Article 43
Preposition

Conjunction 24

Total 250 |

Table 4 shows that 53 :mdents 2l:o make pramumar errors in zll six types. Verb error: are
found to be the most dominant on 83 students’ narrative essays with the contribution of 39.3% of
the total erxors found. The Tpes of ‘article’ and ‘prepesition’ occupy the second and the third
positions of the error frequancy made by 55 student: contributing to 23.3% znd 11.3% of the total
identified errors. Ten percent of grammar errors in the narrative essay: wrtten by 33 smdents is
in using conjuncdon. Finally, ‘proncun’ comprizing 7.3% and ‘moun’ 6% of the total errors
generated in the data analysis process are in the bottom two of the chart a: the least prammar
errors made by 33 studentz. It means that either type of error contributes fewer than 10% of the
total error: identified.

Table 4. The Type of Grammatical Error Made by 55 Students

Type of Emmor Number of Error
MNoun 12
Pronoun 15
Verb o
Axticle 2 |
Preposition 23
Cenjunction 20

Total 200

The causes of grammalical errors

To answer the question related to the canzes of pranumar errors made by MME and 58
stadents, aach type of idendfied errors made by MINS students and those made b students
were calculated on two separate tables and classified bazed on James' (1908) surface stratepy
taxonomy. The findings reveal that only one type of grammar errors is caused by all five categories
included in the taxonomy. As it can be een in Tables 5 and &, the grammar errors made by MINS
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and 53 students are caused by various reazons eoverng the whole eztegories propozad by James
(1998). While the rest of the types are “only’ cauzed by either four or three catepories.

In terms of the frequency of the eanses, as the findings n Table 5 reveal, most of grammar
arrors made by MINGE students in their eszavs are caused by missglection’ of the item: comprising
38%: of the total erroxs made, followed by "over inclusion® with 20.6% and ‘omission’ with 22.4%
of contrbutions. Meawwhile, grammar emrors eznzed by ‘misgrdering and ‘blends’ are quite seldom
to occur as they only contribute 5.2% and 4.5% of the totzl errors made by MINZ students.

No. Type of Ermor Cause of Ermor

Omizsion Ower Mizselection Mizordering Blends

i
1  Noun 5 - 18 3 -
2 Fronoun 3 7 12 = =
3 Verb 18 3z el 5 10
4 Argcle 19 15 11 2 -
3 Preposition T 12 13 2 -
6 Conjunction E 8 i0 - 2

Total of Each Cause 36 74 95 13 12

‘Total of All Causes 250

Bazed on the data presented In Table &, errors cansed by ‘misselection’ significandy
outmumber other czuzes found cn 53 students” narrative eszays with 2% eontribution “Cmission’
ranks in the second as the most frequent causes of errors made comprsing 30%: of the total errors.
Br almost 50 percent fewer than the pravious cause, which equals to 18.3% contibuton, ‘ovear
conclasion’ occupies the third position, followed by mizgrdering’ with the contdbation of 6.5%.
Finally, 58 student: made very minimum ervors cansed by ‘blends’ comprizsing only 3% of the total
ETYOLE.

No. Cause of Error
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Type of Omizsion Over Misselection Mizordering Blends

Error Inclusion

1 Moun 2 2 3 2 -
2 Pronoun 5 - 10 - -
& Verb 26 18 16 11 2
4 Article 21 13 22 = =
5 Preposition 3 2 18 - -
& Conjunction 3 2 i2 - 2
Total of Each &0 37 B4 13 &
Cause

Total of All Causes 200

The comparison of grammatical errors made by MINF and 85 students

To compare the types and the cauze: of grammatical errors found in narrative eszavs
written by MINS and 35 students, the findings used to answer the questions 1 znd 2 in this sudy
aze displayed zide by zide and presented in a chart for each category as zeen n Pigure 2 and Pigure
3.

The findings in Figere 2 indicate that both MMS and 58 students make prammatical errors
in their narrative essays in all types as detailed in the table sheet (Tzble 1). In terms of the frequency
of each errer type, the grammatical errors found in MINS and 33 students” eszavs aze dominated
by the “werb’ ones, followed by ‘article’ and ‘preposition” However, there are some slight
differences in the bottom three of the chart. The analvsiz of the data collected from MIVS student:
reveal that they make more errors in using ‘nomn’ compared to “conjunction’ Meanwhile, S2
students make errors in uzing ‘conjunction’ more often than in ‘proncun’ The type with the fewrest
emvors found on MNS students” eszays is “pronoun’ while that on 55 students’ essays is ‘noun.’
Purthermore, wien comparing the total errors of each type, it is found that MN3 students make
Iore errors in fre types, namely: Srerb,” ‘preposition,’ ‘conjuncdon,’ ‘noun’ and ‘pronoun’ While
55 student: make more errors only in ‘article.’

Comparison of Grammatical Error Types

Figure 2. The Comparison of Type of Grammatical Eror Made by MMS and 88 Students

Az shown in Pigure 3, the grammatical errors made by MNS and 53 students in their
NAXTAtve essays are scattered in the fve canes histed in the surface stratepy taxonomy. A closer
lock at the Sndings reveals that most of the exrors made by the two groups of students are cauzed
by “miszglegtion’ of the items nzed. In the second rank of the cause of exror, it is found cut that
‘orer inclhuzion® ocours more often than ‘omission’ for grammatical exrors made by MIIS students.
‘On the contrary, 83 students make more errors cansed by ‘omizzion” compared to thoze by ‘over
inclusion.’

Comparison of Grammatical Error Causes
100
a0
1]

Cromission  Orer Twchmion  Afisselectior Asordermg Elends

M3 Simdent S5 Students

Pigure 3. The Comparizon of Grammaticzl Error Canzes Made by MHMNS and 33 Smdents

Discussion

The findings of this smdy indicate that 11% grade MA stodents at MAT UDN 50U had
insufficlent knowledge on how to employ several Englich parts of speech in thelr written dizeonrse.
It can also be inferred form the result that the verb and the article constifuents are the most
challenging zrea for the smdents. The researcher zrpued that these challenge: ocour due to o
most dominant sources of ervors, namely interlinpual and communication strategy-based ones. As
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stated by James [1908) that mterlmpnal erors are caused by the nterference of learners’ mother
tongue on the target language. the students tended to either uze the wiong form of certain items
ot cmit them in their eszays as seen in the following excerpts:

1. Ome day he went to gafghed fich in river near his house.

2. Cinderella more bezntifoler than her fwo step sistar.

3. Althongh =he iz not like them, she still mzked breakfast n moming for them
4. The woman :c happy and try to hug the Malin Kundang

3. The wolf prerend to be the grandmother.

Indonesian verbs do not have interdependent participles determining the tense of the sentence,
which are completely different from those m English. As 2 consequencs, the students were
repeatedly found to nse the wrong forms of verb in their essays, such as oy to replace “trhed’ In
[4] and ‘pretend’ instead of ‘pretended’ in [5]. Another problem related to the interingual factor iz
the omizzion of the ploral marker in 2 noun and be’ as 2 linking verb followed by a complement.
Since Indonezian languags does not racoghize the linpuistic element that marks the plarality of 2
given noun, some studsnts omit that particular Enpuistc element a: seen in the phraze “the two
step sister” in [2]. Meanwhile the omizzsion of ‘be’ in “Cinderella {was) more hezfifpler” in [2] and
“the woman (was) =0 happr” in [#] was because the students translated the sentences word by
word from Indonezian “Cinderella lehih cantk” and “Fanitz i sangzt bahagia™ to Englich.

In addifion to the interlingual source, erzors m using the verb constitoent is also caused
from communication stratesy-based source, particularly the holistic stratepies or approximation.
Verbs in Enplish rmay have a random change and contradict the usual moles of the verb in the past
form —sd, which zre called rregular verbs. Since there zre no certain rules to follow in changing
the form, Indonesian EFL learners tend to over include by adding an item which must not appear
in 2 well-formed atterance as seen in gafehed’ in [1] 2nd ‘maked’ in [3]. According to James [1998),
the source of thiz kind of error: is comnmunication sirategy-based one becausze the students assume
that the use near-equivalent items to substitute the required items in tarpet language is okar, in this
case adding -¢d to the verb ‘catch’ and ‘make’ to make the past form. Similar example can also be
found in the word beanffoler in [2] which iz caused by the student’s assumption that -gris added
to the adjective to make its comparative form.

‘The findings of this study, at some extent correspondent yet nconzistent with those of
other studies discussing similar topics. First, the finding showing the verb constituent as the most
challenging area for semior high schocl students in writing marrative essays is also reported in
Plarant and Adiantikacs (2019} and Mprdlyanas’s (2019) stdies. A closer look at the fndings of
the two studies zlio reveals some similarities with that in this current study, in which the most
dominant verb errors are the verb tenses. However, for the second rank of the type of error
frequently found in the essay, the result of this study iz meonsistent with thoze of Florang and
Adigntkas 2019 and Myrdlpanag's (2019) showing pronoun a: the second predominant type of
error found in their students’ essays. Second, the result related to the source of grammar erors
corresponds to the works of Elgrandi and Adiangkz's (2019 and Mohammed's (2013). Both
studies found mterlingnal source a= the one of most dominant eanzes of grammar errors generated
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in the students’ eszays in their studies. However, sinee the two studies used Dulay, Burt, and
Krashen's [1952) taxcnomy of surface sirategy as their theoretical framework, comnmmication
strategr-bazed soures iz not mentioned at 2ll in the fAndings. Finally, the finding ndicating that
MNS students made more errors in their essavs than 53 students did is contrary to the result found
by Sgrpbinng and Gintines's (2013) research showing natural scisnce stadents cutperformed social
science student: in writing recount texts. Thus, thiz finding may al:o imply that the general
understanding of society related to the lzbeling of 35 students who are considered to have lowar
academic competence than MINS students is not necessarly true.

Conclusion and Pedagogical Implication

This study Investigated grammar errors made by some Madrasab 454k students in wntng
narrative eszay. Results of data analysiz generate three findings. Pirstly, the students made grammar
2rrors in siw fypes, namely noun, pronoun, verb, article, preposition, and conjunction. Seccndly,
the cauzes of the errors vaded which cover the Gve catepories mentioned in the surface stratepy
taxonomy, namely: omission, over inclusion, mizzelection. miznrdering, and bland:. Purthermore,
the result: indicate that interference from students’ mother tongue and their madequats knowladge
of L2 are the main source of errors. Finally, MA smdents of MIN3S seam have more defects of
English kncwiedge in whting narrative eszays.

This study investigated grammar errors made by some Madrasab _45sh stndents in writing
narrziive essay. Reszults of data analysis generate three findings. Pirsty, the students made grammar
errors in six types, namely noun, pronoun, verb, article, prepozition, and conjunction. Secondly,
the cause: of the errors vaded which cover the fve catepories mentioned in the surface stratepy
taxonomy, namely: omission, over inclasion, mizszelection. mizordering, and blend:. Purthermore,
the results indicate that interference from students’ mother tongue and their inadequats knowladge
of L2 are the main source of erxors. Pinally, MA student: of MNE stream have more defects of
English kncwiedge in wnting narrative eszays compared to thelr connterparts of 33 stream.

Since studies in the nature of EFL leamers’ errors may ba used to better understand the
linpuistic area: where they have difficulties in writing, tha resalts are arpued to be very assential for
varicus parties. For teachexs, particularly those of MAL UIN 35U, the results of thiz smdy may
prowide them with the mformation needad in determining the most appropriate strategies to help
EPL learnars overcome the problematic areas of the target language. Purthermore, EFL teachers
of senior high schocls are also suggested to use different strategies and./or materizls focnsing and
zddressng different linguiztic defects faced by LIMNS and B3 students since one-fits-all stratepy may
not work with EPL studants of similar demographic 2s those in thiz study. Por textbook dand
svllabus dezipners, the results Imply that the materials and syllabus for MA stodents need to be
designed in the hght of these errors. For researcher:, it is sugpested to conduet similar studies in a
bigger scale than that in the prasent studv to provide more insight on the topic under discuzsion.
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