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ABSTRACTS 

 

 

This research investigates the implementation of inclusive classroom management in 

English as a Foreign Language (EFL)  Class at  AZ-Zakiah for  Junior High School level. 

Specifically, the study focuses on four key areas: 1) How inclusive classroom management 

is implemented in EFL classes; 2) How student engagement is demonstrated in inclusive 

EFL classrooms; 3) The challenges English teachers face in inclusive EFL classes and 

strategies for overcoming them; and 4) The unique characteristics of services provided to 

students with special needs. The study adopts a qualitative research approach to explore the 

realities of inclusive practices in EFL class. Data sources as the informants are regular 

English teachers, shadow teachers, psychologists, therapists, school principals, and students 

with special needs (SWSN). 

Data analysis in this research follows the Miles and Huberman framework, which 

consists of three stages: data reduction, data display, and drawing conclusions. The findings 

from the data analysis reveal that in the implementation of inclusive management in English 

learning, the regular teacher is supported by shadow teacher who assists students with special 

needs. The interactions between teachers and students, as well as between regular students 

and students with special needs, generally went well. However, at the beginning of the school 

year, regular students initially showed some resistance to accepting students with special 

needs. This issue was eventually resolved over time. In implementing inclusive education at 

Az-Zakiah School, a challenge identified was that some parents were impatient to waith for  

the progress of their children. One interesting aspect of this research is that, in addition to 

providing shadow teachers, the school also offers support from psychologists and therapists, 

ensuring that the needs of students with special needs are met. However, additional facilities 

are still needed to provide equal access for students with special needs, similar to what is 

available for regular students. 
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CHAPTER I 

INTRODUCTION 

 

 

A. Background of Research 

Inclusive education is a system that responds to the diverse needs of all students, ensuring 

that every child can learn, regardless of their abilities or requirements. This includes making 

teaching, curriculum, and school facilities accessible and appropriate for all students at every 

level (UNICEF, 2017). The core principle of inclusive education is that all children, 

including those with special educational needs (SEN), learn together in the same schools. 

This approach is legally reinforced in Indonesia by the 1945 Constitution. Article 32, 

Paragraph 1 of the Constitution asserts that "every citizen has the right to education," while 

Paragraph 2 mandates that "every child is obliged to attend basic education, and the 

government is obliged to finance it." Furthermore, Law No. 20 of 2003 concerning the 

National Education System emphasizes that "every citizen has the same right to obtain 

quality education" (Indonesian Government, 2003). These provisions provide a legal 

foundation for inclusive education within Indonesian society. 

Despite this legal framework, inclusive education in Indonesia, particularly for 

children with SEN, requires more focused attention. Inclusive education entails educating 

children with special needs alongside their typically developing peers within the same 

classroom. However, research suggests that societal attitudes toward students with SEN 

remain mixed. LoBianco and Sheppard-Jones (2007) found that in various societies, 

including Indonesia, children with SEN are not consistently prioritized in educational 

systems. For instance, in lower socio-economic communities, families may struggle to 

provide environments conducive to the development of children with special needs 

(Widyawati et al., 2022). Nonetheless, societal perceptions of children with SEN have 

gradually shifted, in part due to improvements in the quality of education for SEN students. 

Existing research has explored the challenges of teaching students with SEN (Park & 

Thomas, 2012), and some studies have examined how SEN students can be integrated into 

English as a Foreign Language (EFL) classrooms (Lewis et al., 2017).  

However, there remains a significant gap in the literature regarding the role of 

Learning Support Assistants (LSAs) in EFL instruction for students with SEN. To address 

this gap, the current study investigates how Azzakiah School implements inclusive 

classroom management in its EFL classes, focusing on how the school supports students 



7 

 

 

with special needs. Globally, inclusive education is recognized as a vital strategy for 

promoting equitable societies. The United Nations Convention on the Rights of Persons with 

Disabilities (CRPD), adopted in 2006, emphasizes the right of people with disabilities to 

participate fully in the general education system (United Nations, 2006). UNICEF also 

defines inclusive education as an approach that ensures all children learn together in the same 

schools by removing barriers to learning and participation (UNICEF, 2017). Furthermore, 

inclusive education is essential for achieving Sustainable Development Goal 4, which aims 

to "ensure inclusive and equitable quality education and promote lifelong learning 

opportunities for all" (United Nations, 2015). 

In Indonesia, the legal framework for inclusive education is well established, but challenges 

persist. Although the 1945 Constitution and Law No. 20 of 2003 guarantee every citizen’s 

right to quality education, access to education for SEN students is often limited due to 

insufficient infrastructure, societal attitudes, and a lack of trained educators (Indonesian 

Government, 2003). LoBianco and Sheppard-Jones (2007) noted that across different 

contexts, the educational needs of children with disabilities are often overlooked. Widyawati 

et al. (2022) found that families from lower socio-economic backgrounds in Indonesia face 

additional difficulties in providing adequate support for their children with special needs. 

Despite these challenges, societal attitudes toward inclusive education are evolving. 

Research by Andresen (2000) and Park and Thomas (2012) highlights the growing 

recognition of the importance of supporting SEN students, while Lewis et al. (2017) 

emphasize the potential of teaching EFL to students with SEN. This shift in perspective 

underscores the importance of developing inclusive educational practices. 

In light of this background, the present study investigates how Azzakiah School implements 

inclusive classroom management in its EFL program, focusing on its strategies for 

supporting students with SEN. This research contributes to the broader understanding of how 

inclusive education can be effectively implemented in language learning environments. 

Furthermore, it offers practical recommendations for schools, educators, and policymakers 

seeking to improve inclusive education in Indonesia, with implications for other countries 

facing similar challenges. 

B. Research Novelty 

The previous relevant  research was on SDN Barusari 01 Semarang lies in the exploration 

of how teachers interact with and handle the education of children with special educational 

needs and disabilities (SEND) in the classroom setting. Specifically, it emphasizes the 

importance of the teacher-student relationship, which appears to have a more significant 
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impact on student outcomes than many formal educational interventions. This is aligned with 

John Hattie's findings (2009) that underscore the importance of teacher-student relationships 

in improving educational outcomes.  

Teachers’ Perceptions of Inclusive Education in Indonesia: Challenges and Opportunities 

written by  Yulianti, A., & Kustandi, C., This study investigates Indonesian teachers' 

attitudes toward inclusive education, identifying the challenges they face and the 

opportunities for professional development to improve inclusion in the classroom.  

Implementing Inclusive Education in Rural Indonesia. 

The other researches are the Impact of Inclusive Education on Students with Disabilities in 

Indonesia written by  Salim, M., & Lestari, Y., This study evaluates the academic and social 

outcomes of students with disabilities in inclusive classrooms, providing evidence for the 

benefits of inclusive education in Indonesia.  Parental Involvement in the Implementation of 

Inclusive Education in Indonesia written by  Rahmawati, E., & Budiarto, M., This research 

explores the role of parents in supporting inclusive education, examining how their 

involvement influences the success of inclusive practices in Indonesian schools. 

Cultural Influences on Inclusive Education in Indonesia: A Qualitative Study written by 

Hidayati, R., & Widyastuti, D.,  This qualitative study examines how cultural beliefs and 

practices impact the implementation of inclusive education in Indonesian schools, 

highlighting the need for culturally responsive teaching approaches. 

Strengthening School-Community Partnerships for Inclusive Education in Indonesia written 

by  Nugroho, A., & Lestari, R.,  This research discusses the importance of collaboration 

between schools and communities in promoting inclusive education, presenting case studies 

of successful partnerships in Indonesia.  There is no previous research has been found that 

discusses how to implement inclusion management in English language learning. Therefore, 

this research will greatly contribute to the academic world, especially to the field of 

education, especially teaching English as a foreign language in schools. 

C. Research Questions 

Despite the numerous studies conducted globally and locally on English language instruction 

for children with special needs, there remains a significant gap in the literature regarding 

teachers' perceptions of teaching English to this demographic. Consequently, this study aims 

to address this gap by exploring various perspectives on the teaching of English within 

inclusive educational settings. 
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The following research questions will guide the present study: 

a. How is the implementation of inclusive classroom management in EFL class? 

b. How is student engagement demonstrated in inclusive EFL classrooms? 

c. What challenges do English teachers face in inclusive EFL classes, and the way to 

overcome them? 

d. What are the unique characteristics of the services provided to students with special 

needs? 

The research questions aim to explore the  English teacher’s experiences concerning 

classroom management in EFL class. how the dynamics of teaching and learning in the 

inclusive classrooms at Azzakiah School is. By investigating these experiences, the study 

seeks to uncover insights into how classroom management practices impact the student 

engagement and learning outcomes in an inclusive educational setting. 

D. Research Objective 

This research objective are to explore  how the implementation of inclusive classroom 

management  in EFL class ,   The student engagement took place in the class, The 

challenges ere faced by the English teacher ,  the way to solve the challenges was done by 

the English teacher, and the special services possessed  by Az-zakiah school as inclusive 

school.  

E. The Significance of the Study 

This research aims to contribute to the theoretical, empirical, and practical understanding 

of English language teaching for students with  special  needs (SWSN). The significance of 

this study can be articulated through several key aspects: 

1. Enhancement of Professional Practice: The insights generated from this study will 

be invaluable for Learning Support Assistants (LSAs) and English educators, as well 

as educational institutions committed to inclusive education. By providing evidence-

based strategies and practices.  

2. Transformation of Societal Perspectives: Engaging with students who have special 

needs offers an opportunity to shift societal perceptions regarding their abilities and 

potential. This research aims to challenge prevailing stereotypes and promote a more 

nuanced understanding of children with special needs, thus fostering a more inclusive 

societal attitude. 
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3. Foundation for Future Research: Ths research findings are expected to serve as a 

foundational resource for future investigations into the teaching of English to 

children with special needs.  

4. Development of Teaching Resources: An important goal of this research is to provide 

additional resources and support for Learning Support Assistants (LSAs) engaged in 

teaching English to children with special needs.  

5. Advancement of Teaching and Learning Models: Finally, this research seeks to 

contribute to the development of innovative teaching and learning models tailored 

specifically for children with special needs. 

The significance of this study hopefully gives a valuable contribution for the English 

teacher to handle English language teaching in inclusive class.  
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CHAPTER II 

LITERATURE REVIEW 

 

 

2.1 Definition of Children with Special Needs 

Children with special needs are defined as those whose educational requirements 

necessitate specialized services that differ from those offered to typically developing peers. 

These children may encounter various obstacles in their learning and development, requiring 

tailored educational approaches to effectively address their unique needs (Gramida, 2015). 

Special needs can arise from conditions present at birth or may develop due to injuries or 

other complications during childhood. According to Kauffman and Hallahan (2005), as cited 

in Bendi Delphie (2006), the main categories of special needs include: 

1. Intellectual Disabilities: Often referred to as cognitive impairments, these children 

experience developmental delays that affect their learning capabilities. 

2. Learning Disabilities: This category includes children who, despite having average 

or above-average intelligence, face significant challenges in academic achievement. 

3. Attention Deficit Hyperactivity Disorder (ADHD): Children with ADHD may 

exhibit hyperactivity, impulsivity, or difficulties with attention. 

4. Hearing Impairments: This encompasses children with various degrees of hearing 

loss, including those with associated emotional and behavioral disorders. 

5. Speech and Language Disorders: These disorders affect communication abilities and 

may include conditions such as deafness. 

6. Visual Impairments: This group includes children who are partially or completely 

blind. 

7. Autism Spectrum Disorders: Children on the autism spectrum typically face 

challenges in communication, social interactions, and behavior. 

8. Physical Disabilities: This category includes children with mobility impairments or 

other physical challenges. 

9. Giftedness: This refers to children who demonstrate exceptional talents or advanced 

cognitive abilities in specific areas. 

Children with special needs can be broadly classified into two categories: those with 

temporary needs and those with permanent needs. Recognizing these distinctions is essential 

for developing appropriate educational strategies and support systems tailored to the 

individual circumstances of each child. 
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Children with special needs can generally be categorized into two groups: those with 

permanent special needs, resulting from specific disorders, and those with temporary special 

needs, arising from environmental conditions and circumstances. 

Permanent special needs often stem from neurological, developmental, or physical 

disorders, necessitating ongoing support and specialized educational approaches. In contrast, 

temporary special needs may emerge in response to situational factors such as natural 

disasters, community unrest, or inadequate educational practices. For example, children who 

struggle to adapt following traumatic events may experience barriers to learning and social 

interaction. Similarly, bilingual children may encounter difficulties in literacy acquisition if 

their educational environment fails to adequately address their language needs, potentially 

due to instructional misalignments. 

Language differences, cultural isolation, and poverty significantly impede children's 

learning and development. Children who grow up in environments where the language 

spoken at home differs from that used in educational settings often encounter challenges in 

fully engaging with the curriculum and participating in classroom activities. 

Moreover, children with temporary special needs—whether arising from socio-economic 

factors, health issues, or other challenges—require timely and appropriate interventions. 

Without such support, these temporary difficulties can escalate into more permanent learning 

obstacles, adversely affecting academic performance and self-esteem. 

To create a more inclusive educational environment, several strategies can be implemented: 

1. Culturally Responsive Teaching: This approach involves integrating students' 

cultural backgrounds into the curriculum, making learning more relatable and 

meaningful. 

2. Language Support Programs: Offering specialized programs for English language 

learners, alongside initiatives that encourage the maintenance of native languages, 

can enhance language acquisition and comprehension. 

3. Targeted Interventions: Early identification and support for children facing 

temporary challenges are crucial to mitigating the risk of developing lasting learning 

difficulties. 

4. Community Engagement: Collaborating with families and community organizations 

can provide essential resources and support, fostering a holistic approach to 

education. 

By effectively addressing these barriers, we can promote equitable learning 

opportunities and help all children reach their full potential.  Every child with special needs, 
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whether permanent or temporary, has the development of learning barriers and different 

learning needs. The learning barriers experienced by each child are caused by three things, 

namely: 

 1) Environmental factors 

 2) Factors from the child himself 

 3) A combination of environmental factors and factors within the child. 

Children with special needs are grouped into children with temporary and permanent special 

needs. Children with permanent special needs include: 

 a) Children with visual impairments (blind) 

There are two types of children with visual impairments, namely: low vision children and 

totally blind children. 

 b) Children with hearing and speech impairments (Deaf/Speech Impaired) 

Children with disabilities represent a diverse group with varying needs and abilities. 

Understanding these distinctions is essential for providing appropriate support and resources. 

This paper categorizes children into three primary groups: those with hearing and speech 

disorders, intellectual disabilities, and limb disorders. Each category encompasses subtypes 

that further illustrate the range of challenges and strengths these children may possess. 

A. Children with Hearing and Speech Disorders 

Hearing and speech disorders can significantly impact a child's ability to 

communicate and engage with their environment. This group can be divided into two main 

categories: 

• Hard of Hearing Children: These children experience partial hearing loss, which may 

hinder their ability to process spoken language. However, many hard of hearing 

children can benefit from hearing aids or cochlear implants, allowing for improved 

communication and interaction with peers. 

• Deaf Children: In contrast, deaf children experience profound hearing loss and 

typically do not benefit significantly from traditional hearing devices. This group 

often relies on sign language and other visual forms of communication, highlighting 

the importance of tailored educational approaches to foster effective communication 

and socialization. 

B. Children with Intellectual Disabilities 

Intellectual disabilities encompass a spectrum of cognitive impairments, 

significantly influencing a child's learning and adaptive functioning. This category can be 

further divided into two primary groups: 
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• Intellectual Impairment: Children with intellectual impairments exhibit below-

average intellectual functioning, typically characterized by an IQ score below 70. 

This group includes: 

o Mild Intellectual Disability (IQ 50-70): Children in this range may achieve 

some level of independence and require minimal support in daily activities. 

o Moderate Intellectual Disability (IQ 25-49): These children often need more 

extensive support, particularly in academic and social contexts. 

o Severe Intellectual Disability (IQ below 25): Children with severe intellectual 

disabilities often require significant assistance for daily living and 

communication. 

• Above-Average Intelligence: This group includes children who exhibit exceptional 

intellectual capabilities or talents: 

o Gifted Children: Those who demonstrate advanced cognitive abilities or 

creativity, often requiring specialized educational opportunities to nurture 

their potential. 

o Talented Children: These children possess specific skills or talents in areas 

such as music, art, or athletics, necessitating targeted programs to develop 

their abilities further. 

C. Children with Limb Disorders 

Limb disorders encompass a range of physical disabilities that affect a child's limbs,  

impacting their mobility and overall quality of life. This category may include: 

• Congenital Limb Differences: Conditions present at birth, such as missing or 

underdeveloped limbs. 

• Amputation: The loss of a limb due to injury or medical conditions. 

• Limb Deformities or Paralysis: Physical impairments that can limit movement and 

function. 

Children with limb disorders often face unique challenges in mobility and self -care, 

requiring individualized support and adaptive strategies to enhance their independence. 

There are some types of children with impaired limb movements: 

1. Children with Impaired Limb Movements: 

o Polio: Children with physical impairments due to poliomyelitis, affecting 

limb movement. 

o Cerebral Palsy: Children with brain function impairments, leading to 

difficulties in movement and coordination. 
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2. Children with Behavioral and Emotional Disorders: These children may struggle 

with emotional regulation and exhibit challenging behaviors. 

3. Children with Specific Learning Disorders: 

o Developmental Learning Disabilities: Include challenges with motor skills, 

perception, language, memory, and social behavior. 

o Academic Disorders: Focus on difficulties specifically in reading, writing, 

and arithmetic. 

4. Slow Learners: These children have slightly below-average intellectual potential and 

require more time to complete academic tasks compared to their peers. 

5. Autistic Children: 

o Soldered Autism: Characterized by severe verbal and nonverbal impairments, 

along with unusual behaviors. 

o Asperger Syndrome: Involves relatively good verbal skills but challenges in 

nonverbal communication and limited interests. 

o PDD-NOS (Pervasive Developmental Disorder-Not Otherwise Specified): A 

category for children with nonverbal language issues that don't fit other 

diagnoses. 

o Rett's Disorder: A rare, degenerative neurological disorder that primarily 

affects girls, leading to severe cognitive and physical impairments. (Garnida, 

2015:3-5) 

D. Down's Syndrome 

 Down syndrome is a condition of retarded physical and mental development in 

children caused by abnormalities in chromosomal development. According to Cuncha in 

Mark L. Batshaw, M.D. According to Bandi, children with mental disabilities generally have 

more abnormalities than other disabilities, especially intelligence. Almost all cognitive 

abilities of mentally disabled children experience abnormalities such as slow learning, ability 

to overcome problems, lack of ability to establish cause and effect relationships, so the 

appearance is very different from other children. (Anita, 2013) 

 

a. Tutoring for Children with Special Needs 

Tutoring for children with special needs in general is assistance to students with special 

needs to solve learning difficulties related to learning activities. Learning difficulties that are 

usually solved through tutoring activities include: 
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1)  Difficulty in overcoming the effectiveness and efficiency of learning both in  

groups and individually. 

2)  Difficulty in increasing learning motivation. 

3)  Difficulty in understanding and using textbooks. 

4) Difficulty in completing school assignments. 

5) Difficulty in preparing for tests and exams. 

6) Difficulty in choosing lessons or activities that match students' real interests, 

talents and conditions. 

When conducting tutoring, it should be adjusted to the needs of students with special needs, 

their abilities and characteristics. Below we will explain the characteristic learning (learning-

teaching) needs for children with special needs. 

a) Children with Visual Impairment 

Children with visual impairment are children who experience visual impairment to 

such an extent that they require special services in their education and life. Special 

services in education for them, namely in reading, writing and arithmetic, require 

braille letters for those who are totally blind, and for those who still have residual 

vision, they need a magnifying glass or large print letters, media that can be touched 

and heard or enlarged. To recognize them, we can look at the following 

characteristics: 

i. Lack of vision (blurred), unable to recognize people at a distance of 

6 m. 

ii. Difficulty picking up small objects nearby. 

iii. Cannot write following a straight line. 

iv. Often fumbles and stumbles when walking. 

v. The black part of the eyeball is cloudy/dry noisy. 

vi. Unable to see. 

vii. Severe inflammation of both eyeballs. 

viii. Eyes sway constantly. 

The limitations of blind children include three things, namely: limitations in new concepts 

and experiences; limitations in interacting in the environment; and limitations in mobility. 

Due to the limitations of blind children as mentioned above, learning for them refers to the 

following principles: 

1)   The need for concrete experience. 

2)   The need for integrated experience. 



17 

 

 

3)   The need to do and work in learning. 

The learning media for blind children are grouped into two, namely: 

1) Totally blind group using Braille reading and writing media. 

2) Low vision group with enlarged normal reading and writing media (for example 

enlarged letters and using a magnifying device) 

b) Children with hearing impairments (deaf) 

Deaf people are children who have lost all or part of their hearing so they experience 

problems communicating verbally. To recognize them, we can look at the following 

characteristics: 

(1) Often tilts the head in an effort to hear. 

(2) Much attention to vibration. 

(3) Delay in language development. 

(4) No reaction to sounds or sounds. 

(5) Delay in language development. 

(6) Often uses gestures in communication 

(7) Inadequate and unresponsive when spoken to Children with intellectual disabilities 

often experience real obstacles in mental and adaptive development. Their intelligence 

levels are typically below average, which can affect various aspects of their physical and 

social functioning. Common characteristics may include: 

1. Physical characteristics: Unbalanced appearance, such as a smaller or larger-than-

average head size. 

2. Self-care: Difficulty performing self-care tasks appropriate for their age. 

3. Environmental awareness: Limited or minimal attention to their surroundings. 

4. Movement coordination: Poor coordination, which may result in unsteady or 

uncontrolled movements. 

When considering the learning needs for children with intellectual disabilities (previously 

referred to as "mentally retarded"), it’s essential to understand their unique characteristics 

and how these influence their learning processes compared to their typically developing 

peers.  

1. Differences in Learning Processes: 

o Obstacles and Challenges: Children with intellectual disabilities often face 

specific challenges that affect their ability to learn. These challenges may 

include slower cognitive processing, difficulties with abstract thinking, and 

limitations in verbal and non-verbal communication. As a result, they may 
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require more time and support to understand and master new concepts 

compared to their peers. 

o Learning Characteristics: These children may also exhibit varying learning 

styles and strengths, which can differ significantly from typical learning 

trajectories. Tailoring educational approaches to fit these characteristics is 

crucial for effective learning. 

2. Key Differences in Learning Characteristics: 

o Problem-Solving Proficiency: Children with intellectual disabilities might 

have lower proficiency in problem-solving tasks. They may struggle with 

breaking down complex tasks into manageable steps or may need more 

explicit instruction and modeling to solve problems effectively. 

o Generalization and Transfer of Learning: These children may find it 

challenging to generalize skills learned in one context to different situations. 

For example, they may understand a math concept in a classroom setting 

but struggle to apply that understanding in real-life scenarios. Reinforcing 

learning through practical, contextualized examples can help bridge this 

gap. 

o Interest and Attention: Attention spans may be shorter, and interests may 

not align with typical curricular activities. This can affect their motivation 

and engagement. It’s important to create a learning environment that 

incorporates their interests and uses varied instructional strategies to 

maintain attention and enthusiasm for learning. 

Strategies to Support Learning: 

• Individualized Instruction: Tailoring lessons to meet each child's specific needs can 

promote engagement and understanding. 

• Use of Visual Supports: Visual aids, such as charts and pictures, can help clarify 

concepts and enhance comprehension. 

• Hands-On Activities: Engaging children in interactive, hands-on learning 

experiences can improve retention and make learning more enjoyable. 

• Frequent Reinforcement: Providing immediate feedback and positive reinforcement 

can help maintain motivation and encourage persistence in tasks. 

• Structured Environments: Creating a structured learning environment with clear 

expectations can help children with intellectual disabilities feel more secure and 

focused. 
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By understanding these differences and applying appropriate educational strategies, we can 

create more inclusive and effective learning environments for children with intellectual 

disabilities. 

C. Children with limb movement disorders (impaired) 

Physical impairment is a child who has permanent abnormalities or disabilities in the limbs 

(bones, joints, muscles (Anita, 2013).  Characteristics that we can observe to recognize 

children with limb movement disorders are: 

  (1) Fingers are stiff and unable to grasp. 

(2) There are parts of the limb that are incomplete or imperfect or smaller than  

      normal. 

 (3) Difficulty in movement (imperfect, not flexible or uncontrolled,  shaking). 

 (4) There are defects in the limbs. 

 (5) Limbs are stiff, withered, weak or even paralyzed. 

 Meanwhile, for the learning needs of children with physical impairments, teachers 

must pay attention to the following things: 

1) Aspects of child health 

            Does he have any special disorders such as diabetes or has he ever had surgery, does  

            his joints hurt when he moves, and other problems such as having to take medication  

            and so on. 

2) Movement and mobility abilities. 

            Does the child go to school using special transportation, mobility aids, and so on?  

            This is related to the environment that must be prepared. 

3) Communication skills 

Does the child have any communication disorders, and the means of        

communication that will be used, such as verbal, written, gestures, and so on. 

4) Ability to care for oneself. 

      Whether the child can carry out self-care in daily activities or not, for example in    

dressing, eating, bathing, etc. 

   (5) Position 

What is the child's position when using assistive devices, sitting when receiving 

lessons, during breaks, in the toilet, when eating, and so on, so that a physical 

therapist is really needed.  
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D. Children with Behavioral and Emotional Disorders  

Children with behavioral and emotional disorders are children who behave deviantly 

at moderate, severe or very severe levels, often occurring in adolescents, as a result 

of disruption of emotional and social development or both, thus causing harm to 

themselves and the environment, so in order to develop their potential, services are 

needed. and special education.28 Children with behavioral and emotional disorders 

have the following characteristics: 

a) Tends to be disobedient 

b) Easily aroused or easily angered. 

c) Often carries out aggressive, destructive, disruptive actions. 

d) Often acts in violation of social norms or moral norms and legal 

norms. 

e) Tends to have low learning achievement and motivation, often skips 

school. 

 The learning needs of children with behavioral and emotional disorders that 

teachers must pay attention to include: 

1) There needs to be a conducive (pleasant) environmental arrangement for each 

child. 

(2) The curriculum should be adapted to the obstacles and problems faced by    

      children. 

(3) There are activities that are conducive in nature according to the child's talents  

      and interests. 

 (4) There is a need for moral or mental development through daily activities,  

       examples from the environment. 

E. Children with Specific Learning Difficulties 

 Children with learning difficulties are individuals who experience disturbances in 

a basic psychological process, central nervous system dysfunction, or neurological 

disorders which are manifested in real failures such as: understanding, impaired listening, 

speaking, reading, spelling, thinking, writing, arithmetic, or social skills. Children with 

specific learning difficulties can include difficulties learning to read (dyslexia), difficulties 

learning to write (dysgraphia), or difficulties learning to count (dyscalculia). 

(1) Characteristics of children with specific learning   difficulties, child ren who have 

difficulty reading (dyslexia), namely: 

 (a) Difficulty distinguishing shapes 
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 (b) The ability to understand reading content is low 

 (c) Often make mistakes in reading 

(2) Characteristics of children with specific learning difficulties, children who have 

difficulty writing (dysgraphia), namely: 

 a) Very slow in copying writing 

 b) Often incorrectly write the letters b with p, p with q, v with  

    u, 2 with 5, 6 with 9, and so on. 

 c) The writing results are poor and illegible. 

 d) Difficulty writing straight on unlined paper 

 e) Write the letters in reverse position (p is written as q or b) 

(3) Characteristics of children with specific learning difficulties,  

    children who have difficulty counting (dyscaculia), namely: 

(a) It is difficult to distinguish between the signs: +, -, x, :, <, >, = 

  (b) Difficult to operate calculations or numbers 

  (c) Often make mistakes in counting sequentially 

 (d) Often confuse the numbers 9 with 6, 17 with 71, 2 with 5, 3 with 8, and so on. 

Children with learning difficulties have dimensions of abnormalities in several aspects that 

need to be considered in designing and implementing learning, including: 

(1) Learning materials should be adapted to the obstacles and problems  

faced by children 

(2) Requires a systematic learning sequence, namely from concrete to abstract 

understanding 

(3) Using various learning media that suit the obstacles 

(4) Learning is in accordance with the sequence and level of children's understanding 

(5) Remedial learning 

F. Slow Learner Children 

Slow learners are children who show intellectual potential slightly below the average 

range but do not fall into the category of those with intellectual disabilities. Typically, they 

have an IQ around 80-85 and may face challenges in learning and adapting. Here are some 

key characteristics and needs of slow learners: 

Characteristics of Slow Learners 

1. Low Average Learning Achievement: Often score below a 6 in academic 

performance. 

2. Late Completion of Assignments: Tend to turn in academic work later than peers. 
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3. Slow Grasp of Lessons: Take longer to understand and retain new concepts. 

4. Consistent Progress: Generally do not fail grades, indicating steady, albeit slow, 

progress. 

Educational Needs 

1. Extended Time: Require more time to complete tasks and understand material. 

2. Patient Instruction: Benefit from teachers who provide clear, slow-paced 

explanations. 

3. Emphasis on Practice: Need more opportunities for practical application rather than 

rote memorization. 

4. Varied Learning Media: Respond well to diverse teaching aids and methods to 

enhance engagement and understanding. 

5. Remedial teaching is required 

Supporting slow learners with tailored strategies can help them achieve their potential and 

foster a positive learning experience. 

G. Autistic Children 

Autistic children often navigate unique challenges in communication, social interaction, and 

behavior. The term "autism" reflects their tendency to engage with the world in ways that 

may seem isolated. Here are some key characteristics and learning needs of autistic children:  

Characteristics of Autistic Children 

1. Language Barriers: Difficulty developing or using verbal and non-verbal 

communication. 

2. Challenges with Social Cues: Struggle to recognize and respond to emotional 

expressions and social signals. 

3. Stiffness in Expression: Limited ability to convey feelings or emotions appropriately. 

4. Lack of Empathy: Difficulty understanding or relating to others' feelings. 

5. Behavioral Outbursts: May display extreme emotions or behavioral issues, including 

meltdowns. 

6. General Behavioral Problems: Encounter various challenges in behavior that affect 

social interactions. 

7. Self-Awareness Limitations: Often have difficulty understanding their own identity 

or existence. 

8. Expressive Limitations: Struggle to articulate thoughts and feelings effectively. 

9. Monotonous Behavior: Display repetitive actions and have trouble adapting to new 

environments or changes. 
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Learning Needs of Autistic Children 

1. Group Learning Strategies: Develop effective methods for collaborative learning that 

accommodate their needs. 

2. Behavior Management Techniques: Implement strategies to address and reduce 

disruptive behaviors, including repetitive actions (stereotypes). 

3. Enhanced Verbal Expression: Provide support to help improve verbal 

communication and self-expression. 

4. Comfortable Learning Environment: Create an inviting and secure atmosphere to 

foster positive behavior and learning engagement. 

By understanding and addressing these characteristics and needs, educators can better 

support autistic children in their learning journeys, helping them thrive in both academic and 

social settings. 

E. Down Syndrome 

Children with Down syndrome often exhibit a range of characteristics that can vary widely 

in severity and expression. Here are some common traits: 

1. Cognitive Development: Many children with Down syndrome experience 

intellectual disabilities, which can affect their learning and development. However, 

with appropriate support and intervention, they can achieve significant milestones. 

2. Motor Skills: They may have weak muscle tone (hypotonia), which can lead to delays 

in motor skills such as crawling, walking, and fine motor activities. With therapy and 

practice, many improve their coordination and strength. 

3. Vision and Hearing: Some children may have visual or hearing impairments, leading 

to behaviors such as holding books very close to their eyes. 

4. Speech and Language: There can be challenges with speech development, including 

articulation and clarity. Many children benefit from speech therapy to enhance their 

communication skills. 

5. Social Skills: They often show a strong desire to interact socially, though 

understanding social cues may take time to develop. They can be very affectionate 

and enjoy engaging with others. 

6. Sensory Processing: Some children with Down syndrome experience sensory 

sensitivities, which can affect how they respond to stimuli like sounds, textures, and 

lights. 
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7. Behavioral Aspects: They might exhibit behaviors such as a tendency to keep their 

mouths open or have longer processing times for understanding information. This 

can be due to both cognitive factors and physical characteristics. 

Support from caregivers, educators, and therapists is crucial in helping children with 

Down syndrome reach their full potential. Early intervention can make a significant 

difference in their development. 

2.2. Inclusive classroom management in TEFL 

Inclusive classroom management is a comprehensive approach aimed at fostering an 

environment where all students—regardless of their backgrounds or abilities—feel valued, 

respected, and safe. Here’s a breakdown of the key strategies for promoting inclusivity in 

the classroom: 

1. Get to Know Your Students 

• Build Connections: Establishing relationships with your students is crucial. Take 

time to learn about their interests, hobbies, and challenges. This can be done through 

informal conversations, interest surveys, or "getting to know you" activities at the 

beginning of the year. Understanding each student's background helps you tailor your 

teaching to meet their needs, making them feel valued and understood. 

2. Create a Safe Space 

• Encourage Sharing: A safe classroom environment allows students to express their 

thoughts and feelings without fear of judgment. Create opportunities for open 

dialogue through structured discussions. Using prompts like “I see, I think, I wonder” 

encourages critical thinking and respectful communication. Consider implementing 

circle time or discussion groups where students can share ideas and learn from one 

another’s perspectives, fostering a sense of community. 

3. Differentiate Instruction 

• Cater to Learning Styles: Students have varied ways of learning—some may excel 

in visual tasks, while others might prefer hands-on activities. Differentiating 

instruction means using a variety of teaching methods (e.g., lectures, group work, 

multimedia resources) to address these differences. Additionally, provide students 

with choices in how they demonstrate their learning. For instance, allow them to 

choose between writing an essay, creating a presentation, or making a video project, 

which can increase engagement and ownership of their learning. 
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4. Incorporate Students’ Cultures 

• Reflect Diversity: Include examples, materials, and resources in your lessons that 

represent the cultures and backgrounds of your students. This can involve using 

literature, historical examples, or case studies from various cultures. When students 

see their own backgrounds reflected in the curriculum, it enhances their connection 

to the content and helps them feel recognized and included. 

5. Set Clear Expectations 

• Establish Rules: Clearly defining classroom rules and routines sets the stage for a 

positive learning environment. Collaboratively develop these rules with your 

students to ensure buy-in and understanding. Regularly review the expectations and 

provide visual reminders. A well-structured environment helps reduce anxiety and 

confusion, making it easier for all students to thrive. 

6. Use Technology 

• Interactive Learning: Technology can enhance engagement and collaboration in 

the classroom. Utilize online platforms, educational apps, and interactive tools that 

promote participation. For example, use discussion boards, collaborative documents, 

or digital projects to allow students to communicate and work together. This is 

especially beneficial in diverse classrooms where students may have different levels 

of comfort with verbal communication. 

7. Encourage Peer Support 

• Promote Teamwork: Creating opportunities for students to work together fosters a 

sense of belonging and community. Implement group projects, peer tutoring, or 

cooperative learning activities. When students collaborate, they not only learn from 

each other academically but also develop social skills and friendships, which can 

enhance their overall school experience. 

8. Give Feedback and Reflect 

• Solicit Input: Regularly seek feedback from your students about their learning 

experiences and the classroom environment. Use surveys, suggestion boxes, or class 

discussions to gather their thoughts. Reflect on your teaching practices based on this 

feedback and make necessary adjustments. This process demonstrates to students that 

their opinions are valued and helps improve your effectiveness as an educator. 

9. Celebrate Diversity 

• Acknowledge Differences: Actively celebrate the diverse cultures in your classroom 

through activities, projects, and events. Organize cultural presentations, potlucks, or 
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themed days where students can share aspects of their heritage. This not only fosters 

appreciation and respect among students but also enhances their understanding of the 

world around them, promoting inclusivity and a global perspective. 

By diving deeper into these strategies, educators can better understand how to implement 

them effectively, ultimately fostering a more inclusive and supportive classroom 

environment. 

1. Benefits of an inclusive classroom management.   Absolutely, inclusive 

classroom management offers significant advantages. Here are some 

additional benefits of an inclusive classroom that further enhance both 

academic and social experiences for students: 

a. Enhanced Social Skills and Empathy 

An inclusive classroom brings together students from diverse 

backgrounds, learning styles, and abilities, creating opportunities for 

them to interact, collaborate, and learn from each other. This dynamic 

fosters the development of social skills, as students practice 

communication, cooperation, and conflict resolution in real-time 

(Ainscow & Sandill, 2010). Additionally, working with peers who may 

have different abilities or perspectives nurtures empathy, as students 

come to appreciate and understand the unique strengths and challenges 

of others. Over time, these interactions help build strong, positive 

relationships and a greater sense of compassion and tolerance that 

students carry with them beyond the classroom. 

b. Greater Engagement and Participation 

Inclusivity helps create a classroom environment where all students feel 

acknowledged, valued, and supported. When students sense that their 

individual needs are recognized—whether through differentiated 

instruction, accessible materials, or supportive teaching practices—they 

are more likely to actively engage in lessons and discussions (Kauffman 

& Hallahan, 2011). This inclusivity fosters a classroom culture where 

students feel comfortable asking questions, contributing ideas, and sharing 

their thoughts, leading to increased participation and deeper involvement 

in learning. Engaged students are often more motivated to learn and 

perform better academically, as they feel a personal connection to their 

education. 
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c. Stronger Sense of Belonging 

An inclusive classroom gives every student a sense of belonging, making 

them feel like an integral part of the learning community. This supportive 

environment is especially beneficial for students who may otherwise feel 

marginalized or isolated (Ferguson, 2008). When students see themselves 

represented in the curriculum and know that their unique contributions are 

valued, they are more likely to build a positive self-image and self-

confidence. A strong sense of belonging promotes mental and emotional 

well-being, reducing feelings of anxiety or insecurity. Students who feel 

accepted and encouraged are more likely to take academic risks, engage 

with challenging material, and reach their full potential. 

d. Preparation for Real-World Interactions 

Inclusive classrooms mirror the diversity of the broader society, preparing 

students for life in a multicultural world. By learning alongside peers with 

various backgrounds, abilities, and perspectives, students develop 

interpersonal skills and cultural competence that are essential in today’s 

globalized world (Florian & Linklater, 2010). This exposure encourages 

open-mindedness, adaptability, and respect for differences. In the future, 

whether in college or the workplace, students with inclusive classroom 

experience are often better equipped to work collaboratively with others, 

embracing diverse perspectives and building a harmonious, productive 

environment. 

e. Development of Critical Thinking and Problem-Solving 

Skills 

Exposure to diverse ideas and experiences in an inclusive 

classroom encourages students to think more critically and 

creatively (Ryndak & Horner, 2008). When students are 

challenged to consider different perspectives, they develop the 

ability to approach problems in innovative ways. Collaborative 

problem-solving with peers who may offer varied viewpoints 

pushes students to think outside the box, fostering critical 

thinking skills and a deeper understanding of complex issues. 

This habit of analyzing information from multiple angles 
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strengthens students’ ability to approach real-world challenges 

with open-mindedness, adaptability, and a broader perspective. 

2.3. English for Children with Special Educational Needs 

a. Special Educational Needs 

Education for children with special educational needs (SEN) began to be actively 

developed in the 18th century, with the pivotal publication of research by a French specialist  

named Jean-Marc Itard. The paper detailed the findings of "wolf children" who were 

neither clothed nor civilized. The biography of Hellen Keller is then supplemented by 

anecdotes from other characters. Many cases that are unique and challenging to conquer, 

necessitating ways, experiments, and strategies for teaching and educating children with 

special needs. 

In order to have a unique debate about educational preparation, the Warnock 

Committee of Inquiry on the Education of Children with Disabilities and Youth was 

established in 1978. His report demonstrates that whether disability is a barrier to a child's 

education relies on many factors such as expertise and school resources, children's 

temperament and personality, qualities of support and encouragement in the family and 

surrounding. The report rejects the notion that there are two kinds of  children: those with 

disabilities and those without disabilities, which is ingrained in educational thinking. An 

individual is typically thought to require special education, followed by regular education. 

Deeply engrained in educational thinking that there are two kinds of children, the 

handicapped and the non-handicapped. Historically, it has been assumed that the former 

needed special education and the latter regular education. The complexity of human needs, 

however, goes far beyond what this dichotomy suggests. Furthermore, the term 

"handicapped" itself says nothing about the kind of instructional support and consequently 

of necessary provision (Warnock, n.d.). 

Advocated for a more optimistic approach and suggested the term "special 

educational needs," which should refer to "everything about him, his abilities as well as 

disabilities - indeed, all the factors which have a bearing on his progress," rather than just 

a child's specific disability. 

The Warnock Report would presumably be used to provide for special needs: 

i. Unique way to access the material, such as through specialized tools, 

resources, physical setting changes, or specialized instruction methods. 

ii. The availability of a modified or special program. 

iii. Paying close attention to the social environment and emotional climate that 
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influence schooling. 

This is the potential that someone has more than one of the aforementioned 

conditions, so the statement as mentioned above does not explicitly apply. Children who 

have physical, speech, hearing, or vision impairments should follow the first rule. The 

second refers to the needs of children with learning disabilities, but using the modified 

curriculum may now be inappropriate as the school aims to follow the National Curriculum. 

Problems are one way to adapt teaching methods and resources to account for their various 

learning disabilities, and in terms of provision in ordinary schools, are currently likely to 

be required to support cross-curricular learning. 

The third need is for special attention in settings designed specifically for students 

with emotional and behavioral challenges, where building relationships and receiving 

human support are crucial components of special education and therapeutic approaches 

(Ni‘matuzahroh & Nurhamidah, 2016). It could also be argued that it is a requirement for 

any type of integrated schooling. For instance, the degree of staff and student acceptance 

is crucial to the success of a special unit in a regular school because, without it, the unit's 

integrative objectives cannot be achieved. To what extent, if any, do these special 

provisions apply to educational settings for kids with special needs in terms of their 

requirements, instructional strategies, and sources for teaching and learning resources. 

The Warnock Report also looks at suggestions for classes of students with special 

needs by the provisions, including those for students over 16 and those for children under 

5 with special educational needs. It also looks at recommendations for teacher training for 

students with special needs. 

1.  Learning Disability 

Internal learning challenges are among the most common causes of special 

educational needs. These challenges often affect the development of essential literacy and 

numeracy skills across the curriculum, as varying degrees of difficulty can impact a 

student’s learning. Issues such as slow language development and delayed cognitive 

skills—including reasoning, problem-solving, memory, and generalization—can all 

contribute to learning difficulties. 

However, some children with average or even above-average intelligence may still 

struggle significantly with reading and writing. Emotional and behavioral challenges, 

sometimes stemming from unstable family situations or feelings of failure, can further 

compound these difficulties. Other contributing factors may include mild sensory 

impairments, speech and language difficulties, health issues that lead to frequent absences, 
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and irregular attendance for other reasons. 

The severity of learning difficulties can also be influenced by factors within the 

school environment, such as the extent to which teachers recognize and respond to 

individual needs, the level of personalized support provided, and the setting of realistic 

learning goals. Effective strategies might include using appropriate content and language 

for slower learners, carefully planning the teaching of essential skills and concepts, and, 

most importantly, ensuring students experience genuine success. 

In sum, learning difficulties should be understood as a complex interaction between 

each student’s individual needs and the standards, curriculum, and instructional approaches 

employed by schools. 

The Warnock Report (1978) marked a pivotal shift in the perspective on special 

education, encouraging educators and parents to view children through the lens of their 

educational and personal needs rather than simply categorizing them by their disabilities 

(Norwich, 2019). This approach redefines the purpose of special education, moving beyond 

the limitations of traditional methods that emphasize disability. The Report introduces a 

framework for understanding learning difficulties across four categories—mild, moderate, 

specific, and severe—outlined in the chapter "Some Curricular Needs." By identifying 

levels of learning challenges, it emphasizes the importance of crafting education plans that 

respond directly to individual needs and abilities. 

The philosophy proposed by the Warnock Report advocates for an educational 

system that is responsive, adaptable, and, above all, inclusive. This approach involves 

reimagining typical educational methods to better address the specific needs of each 

learner, acknowledging that some students may have particular requirements that might 

otherwise go unnoticed or unaddressed in conventional classroom settings. Education, in 

this context, is no longer about uniformity but about flexibility—teachers must be capable 

of modifying their general teaching practices to accommodate the range of characteristics 

and abilities students bring to the classroom. The Report underscores the principle that all 

students, regardless of their abilities, are entitled to an educational experience that fosters 

success based on their unique strengths, assets, and requirements. 

The importance of adapting teaching practices is especially relevant in language 

instruction, where language skills are foundational to learning across all subjects. Teachers 

working with students who have special needs are encouraged to adapt their teaching 

strategies to foster inclusivity, ensuring that no student is left behind. This approach 

promotes equal opportunity and strives to close the gap in achievement that can occur when 
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students' specific needs are not recognized or addressed in time. Failing to adapt teaching 

methods risks leaving students with unique needs at a d isadvantage, potentially leading to 

academic and social setbacks that impact their long-term development. 

Furthermore, the Warnock Report strongly advocates against the segregation of 

students with special needs, emphasizing that they should not be isolated from their peers 

but instead fully integrated into the community. Inclusive education, as championed by the 

Report, is framed as a strategy that not only supports individual development but also 

promotes universal education. By addressing the actual, diverse needs of children—

including those with disabilities—an inclusive educational system respects the inherent 

rights of all students to equitable access to learning opportunities. It reflects a broader 

commitment to social justice, where inclusive practices aim to diminish the negative 

connotations associated with terms like "special," "disabled," and "abnormal," which may 

carry implications of discrimination and disempowerment. 

This philosophy of inclusion encourages the view that all students, regardless of 

ability, contribute to a rich, diverse learning environment. It aims to replace outdated 

notions of hierarchy in education with a model that values every learner's potential and 

right to participate fully in the educational experience. The term "inclusive" not only 

reflects a more respectful and empowering approach but also fosters a sense of belonging 

for students with special needs, affirming their right to a supportive educational journey 

that celebrates both their commonalities with others and their unique individualities. 

Through these principles, the Warnock Report laid the foundation for a more 

compassionate and responsive educational system, one that seeks to empower students and 

create a supportive learning environment where every individual is seen, valued, and given 

the tools to succeed. 

Moreover, inclusive education seeks more realistic and comprehensive methods of 

exposing students to real-life situations since they can interact with a variety of individuals 

in their social milieu. In contrast to mainstreaming and segregation, inclusive education 

seeks to integrate children with special needs into the larger world of education. 

Identifying appropriate approaches to addressing the persistent educational 

underachievement of English Language Learners (ELLs) remains a challenge for educators 

across the country. The widespread and inappropriate use of standardized testing with ELLs 

is well documented, as is the fact that these tests frequently underestimate students' 

academic progress and potential (Hart, 2009). Not surprisingly, the National Research 

Council reported that ELLs are still at risk of being placed in special education (Morgan et 
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al., 2017). Furthermore, stated that instructional programs for the approximately 350,000 

special education second-language learners in grades K–12 must be better aligned to state 

standards to ensure that all students have equal access to the implementation and 

assessment of mandated curricula (Hoover & Patton, 2005). To address cultural and 

linguistic diversity in education for all students, there is an urgent need to use more 

authentic assessments and differentiate the curriculum. 

Inclusive education is a dynamic and multifaceted approach that seeks to create a 

learning environment where all students, regardless of their abilities or backgrounds, can 

thrive. This model advocates for the integration of students with special needs into 

mainstream classrooms, enabling them to interact with a diverse range of peers. By engaging 

with various individuals in their social milieu, students are not only exposed to different 

perspectives but also learn vital social skills necessary for their personal and academic 

growth. Unlike traditional models of education that rely on mainstreaming—placing students 

with special needs in general education settings for part of the day—or segregation—

isolating them in separate classrooms—inclusive education promotes a holistic approach that 

recognizes the value of diversity in the classroom. 

However, despite its potential benefits, inclusive education faces significant 

challenges, particularly in addressing the persistent educational underachievement of 

English Language Learners (ELLs). Educators across the country struggle to identify 

effective strategies that cater to the unique needs of these students. A critical issue lies in the 

widespread and often inappropriate use of standardized testing for ELLs. Research has 

consistently shown that these assessments can underestimate the academic progress and 

potential of students who are still acquiring proficiency in English. This misalignment not 

only hampers their educational advancement but also perpetuates systemic inequities in 

educational outcomes. 

The National Research Council has reported alarming statistics indicating that ELLs 

remain at risk of being incorrectly placed in special education programs, where their 

linguistic needs may overshadow their actual academic abilities. Studies suggest that 

approximately 350,000 second-language learners in grades K–12 require special education 

services, yet their instructional programs often do not align with state standards. This 

misalignment creates barriers to accessing the mandated curricula, which can further 

disadvantage these students. 

In light of these challenges, there is an urgent need for educators and policymakers to adopt 

more inclusive practices that address the cultural and linguistic diversity of students. One 
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crucial step is the implementation of authentic assessments that genuinely reflect students’ 

knowledge and skills rather than relying on standardized tests that may not capture their true 

capabilities. Authentic assessments can take various forms, including project-based learning, 

portfolios, and performance tasks, which allow students to demonstrate their understanding 

in meaningful ways. 

Moreover, differentiating the curriculum is essential to meet the diverse needs of all 

learners in the classroom. This involves tailoring instruction to accommodate various 

learning styles, interests, and proficiency levels. Teachers must be equipped with the tools 

and training necessary to implement differentiated instruction effectively. Professional 

development programs should focus on strategies for integrating cultural responsiveness into 

the curriculum and recognizing the strengths that ELLs and students with special needs bring 

to the classroom. 

In conclusion, inclusive education represents a progressive shift towards a more 

equitable educational landscape that values diversity and promotes the success of all 

students. By addressing the specific challenges faced by ELLs and aligning instructional 

practices with their needs, educators can create an environment where every student has the 

opportunity to thrive. This commitment to inclusivity not only benefits individual learners 

but also enriches the educational experience for all, fostering a community of respect, 

understanding, and collaboration. 

b. Learning Support Assistant (LSA) in EFL class 

The success of an inclusive education practice depends on several factors, one of 

which is teacher-student interaction. In inclusive environments, teachers need to pay more 

attention to students with special needs than those without special needs (Cameron, 2014). 

Furthermore, the effectiveness of inclusive classrooms is also determined by instructional 

interaction patterns, the beliefs, and attitudes of teachers towards students, and their 

attitudes and beliefs about students (Jordan & Stanovich, 2001). Due to the teacher-student 

ratio, inclusive education will be difficult to achieve, as intensive interaction between the 

teacher and the group of students they instruct would be impossible. To address this issue, 

inclusive education classrooms need to employ learning support assistants (LSAs) to assist  

students with SEN in adjusting to the classroom environment. This is  typically one-on-one 

and is intended to assist the student while relieving the teacher of additional 

responsibilities. Therefore, a learning support assistant (LSA) assists both students and 

teachers. 

The role of an LSA can take many different shapes in different schools. If the school 
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uses a "one-to-one model," the LSA is collaborating with a disabled student. According to 

the "classroom support model" used by the school, the teacher assistant collaborates more 

closely with the classroom teacher and uses their expertise with all of the kids, not only 

those with disabilities (Reichenbach et al., 2019). Alternatively, if the "circular model" is 

employed, a teacher assistant collaborates with several special education students 

throughout numerous classrooms, in addition to a number of class teachers (Butt, 2016). 

Recognizing all the roles that an LSA could perform, multiple images of LSA 

coworkers and fellow teachers naturally come to mind when thinking about this role in the 

teaching and learning process. Due in large part to teacher reports on LSA's role, there are 

many favorable perceptions of their contribution in the classroom. This can be observed 

in the following ways: 

(a) increased attention and support for learning (e.g., more one-on-one 

attention, support for children with SEN, and support for literacy teaching); 

(b) increased teaching effectiveness (e.g., effective group work, effective 

creative and practical activities, lesson delivery, and curriculum coverage); 

(c) effective classroom management; and (d) influence on children's learning 

outcomes(Blatchford et al., 2007). 

Increasing the quality of students‘ learning capacity is one way that LSA can help 

them learn. One method LSA can achieve is by developing autonomous learning plans or 

personalized learning programs. LSA can modify instructional materials in curriculum and 

in response to requirements of the students. The program that in inclusion class is IEP 

(Individual Education Programs) are individualized educational plans created for children 

in inclusive learning environments who have special educational needs. This program is 

made to make it easier for children with special needs to access the core curriculum and 

meet their academic objectives. The IEP is crucial in ensuring that each student receives an 

individualized approach that is catered to their requirements in inclusive classrooms, where 

kids with special educational needs are taught alongside regular students. 

Use of the Individual Educational Program (IEP) provides a precise justification of 

inclusive education that is pertinent to the pedagogical development curriculum of the 

different inclusion systems that are used. The IEP was initially created for programs in 

inclusive schools that were separated. IEP is gradually being implemented in normal 

classes. If we are involved in the process of transferring special education pedagogical 

approaches to inclusive contexts, we must proceed carefully and always keep in mind that 

such practices are promoted in a segregated environment and may in fact contribute to 
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further the division. 

Although it can be challenging, adapting special education practices to a more 

inclusive setting is not without its challenges. When it comes to bringing attention to the 

notion that a "one size fits all" course of study is not beneficial when trying to address the 

requirements of diverse groups, the IEP and other similar practices and tools have been 

helpful in the development of inclusive pedagogy (Loreman, 2017). 

Most inclusive pedagogical approaches are based on principles and strategies that 

teachers must then adopt and adapt to the situation, as opposed to the behaviorist 

approaches that were previously preferred by special educators, practices that outline 

suitable processes and timelines for teaching (as is the case with the use of task analysis, 

for example). In terms of professional abilities, judgment, flexibility, adaptability, and a 

desire to further their careers, this calls for more teachers. Raising the bar for teacher 

performance can be considered as a beneficial outcome in and of itself for inclusive 

teaching. 

Inclusive education has been implemented in Indonesia for almost two decades. 

However, since its inception, numerous issues have been identified, which include 

inadequate services for students with special needs and a lack of LSAs (Rasmitadila & 

Goldstein, 2017). As a consequence, inclusive education in Indonesia has not yet been fully 

implemented, as evidenced by the small number of students with specific learning 

disabilities (SLD) and profound and multiple learning disabilities (PMLD) who have been 

educated alongside their more privileged classmates. As a result, there is scant literature 

on learning support assistants (LSA) and students with SLD and PMLD, particularly in an 

Indonesian context. Regarding this issue, this paper focuses on the general literature on 

students with special educational needs and disabilities (SEND) and the narrative of an 

SLA working with students with SEN to help them learn English as a foreign language. 

2.3 English for Children with Special Educational Needs 

The history of education for children with special educational needs (SEN) is indeed 

rich and complex, beginning with early observations and evolving into more nuanced 

understandings. Jean-Marc Itard’s work in the 18th century marked a significant turning 

point, as it introduced a more compassionate and scientific approach to understanding and 

educating children who were perceived as different, like the so-called "wolf children." 

The biography of Helen Keller is often cited as an inspiring example of overcoming 

challenges. Her story, alongside those of others with unique needs, highlights the potential 

for achievement when appropriate educational strategies are employed. These narratives 
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emphasize the importance of individualized approaches, experimentation, and the 

development of effective teaching methods tailored to diverse needs. 

The Warnock Committee's report in 1978 was a groundbreaking moment in the field 

of special education. By rejecting the binary classification of children into those with and 

without disabilities, it shifted the focus toward a more inclusive perspective. The report 

underscored that a child's educational experience is influenced by a multitude of factors—

such as the skills of educators, the resources available in schools, and the support systems 

present in families and communities. 

This holistic understanding has laid the foundation for contemporary practices in 

inclusive education, advocating for environments that foster learning for all children, 

regardless of their individual challenges. The ongoing discourse in special education 

continues to emphasize the importance of adaptability, support, and recognition of the 

unique strengths that each child brings to the learning environment. 

he Warnock Committee's report in 1978 was indeed pivotal in reshaping the discourse 

around special education. By challenging the binary view of children with and without 

disabilities, the report emphasized a more inclusive framework. It highlighted that the impact 

of a disability on a child's education is not solely determined by the disability itself, but 

rather by a complex interplay of factors including: 

1. Educator Expertise: The skills and training of teachers play a crucial role in 

effectively addressing the diverse needs of students. Professional development and 

access to resources can significantly enhance educational outcomes. 

2. School Resources: Availability of appropriate resources—such as specialized staff, 

teaching materials, and adaptive technologies—can determine how well a school can 

support students with special educational needs. 

3. Child’s Temperament and Personality: Each child is unique, and their individual 

characteristics can influence their learning experiences. Understanding a child's 

temperament can help in tailoring educational approaches to suit their needs. 

4. Family Support: The involvement and encouragement from families are essential for 

the emotional and academic success of children with special needs. Supportive home 

environments can greatly enhance educational engagement. 

5. Community Context: The broader community and societal attitudes toward disability 

can affect a child's opportunities and experiences in education. 

The Warnock report advocated for a continuum of support, suggesting that all 

children, regardless of their needs, should have access to quality education tailored to their 
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individual circumstances. This perspective has paved the way for inclusive education 

practices, encouraging schools to foster environments where all students can thrive together. 

The ongoing challenge remains to ensure that these principles are effectively implemented 

in classrooms, promoting both equity and excellence in education for all children. 

This perspective highlights the limitations of a binary view of education. It suggests that 

categorizing children solely as "handicapped" or "non-handicapped" oversimplifies the 

diverse range of abilities and needs present in any classroom. The idea that all children have 

unique educational requirements reinforces the importance of personalized learning 

approaches and inclusive practices. By moving beyond this dichotomy, educators can better 

address the complexities of human development and create more supportive environments 

that cater to each child's individual strengths and challenges. The term "handicapped" also 

risks stigmatization, making it crucial to focus on specific needs rather than labels. 

The Warnock Report indeed emphasizes a holistic view of special educational needs (SEN), 

advocating for an approach that considers a child's abilities alongside their disabilities. 

Here’s a clearer breakdown of its implications: 

1. Unique Access to Learning: This aspect highlights the need for tailored strategies 

that enable children to engage with the curriculum. This could involve assistive 

technologies, adapted classroom environments, or specialized teaching methods that 

cater to diverse learning styles and needs. 

2. Modified or Special Programs: The report supports the idea that some children may 

require specific educational programs that are distinct from the standard curriculum. 

However, this can be challenging within the framework of the National Curriculum, 

which aims for uniformity. Schools must balance the necessity of adaptations with 

adherence to these guidelines. 

3. Social and Emotional Considerations: Recognizing the impact of the social 

environment and emotional well-being is crucial. A supportive classroom climate 

fosters better learning outcomes, particularly for children with SEN, as it addresses 

their broader needs beyond academic performance. 

The acknowledgment that many children may have multiple conditions further complicates 

the picture. Each child's educational plan should be individualized, recognizing the interplay 

of various disabilities and the unique ways they can affect learning. This individualized 

approach can help ensure that all children, regardless of their specific needs, receive the 

support required to thrive in a mainstream educational setting. 
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Ultimately, the Warnock Report calls for a comprehensive and flexible system that meets 

diverse needs while promoting inclusivity within educational institutions. 

The special provisions for educational settings designed for students with emotional and 

behavioral challenges indeed play a critical role in addressing their unique needs. These 

provisions can be broadly categorized into several areas: 

1. Individualized Support: Students with emotional and behavioral challenges often 

require tailored interventions that cater to their specific needs. Individualized 

Education Programs (IEPs) are essential in these settings, ensuring that instructional 

strategies are customized. This may include behavioral interventions, social skills 

training, and emotional regulation techniques, which are crucial for fostering a 

conducive learning environment. 

2. Instructional Strategies: Teaching methods in these settings often differ significantly 

from traditional classrooms. Educators might employ trauma-informed practices, 

positive behavior support, and experiential learning strategies. These approaches 

prioritize building trust and rapport, which are vital for students who may have 

experienced significant disruptions in their education due to their emotional or 

behavioral challenges. 

3. Collaborative Relationships: The importance of building strong relationships among 

staff, students, and families cannot be overstated. Acceptance and collaboration 

among all stakeholders, including general education teachers, special education staff, 

and support personnel, are essential for creating an inclusive environment. 

Professional development focused on empathy and understanding diverse needs can 

facilitate this acceptance. 

4. Resources and Materials: Educational resources in these settings often need to be 

adapted to support diverse learning styles and emotional needs. This might include 

sensory materials, social stories, and visual supports that help students navigate their 

emotions and behaviors. Access to mental health resources, such as counseling and 

therapy, is also crucial. 

5. Integrated Schooling: For integrated settings, the success of special units within 

regular schools hinges on the acceptance and support from the wider school 

community. This includes fostering an inclusive culture where differences are 

embraced, and students with special needs are seen as integral members of the school 

community. Training and awareness programs for all staff and students can promote 

this acceptance. 
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Overall, the unique requirements of students with emotional and behavioral 

challenges necessitate specific instructional strategies and resource allocations. The 

effectiveness of these provisions ultimately depends on a collaborative, supportive 

environment that prioritizes relationship-building and inclusivity. 

The Warnock Report, published in 1978, was a significant document in the field of special 

education in the UK. It emphasized the importance of inclusive education and advocated for 

a system that recognizes the diverse needs of students with special educational needs (SEN). 

Key points from the report regarding different age groups and teacher training include: 

1. Provisions for Students Over 16: The report suggested that there should be more 

opportunities for young people with SEN to continue their education beyond the age 

of 16. This included recommendations for vocational training and further education 

tailored to their needs. 

2. Support for Children Under 5: It highlighted the importance of early intervention for 

children with special needs, recommending that support should be available from a 

young age. This could involve specialized early years education and resources for 

families. 

3. Teacher Training: The report called for improved teacher training to equip educators 

with the skills and knowledge to support students with SEN effectively. It 

emphasized the need for ongoing professional development and training in inclusive 

teaching practices. 

Overall, the Warnock Report laid the groundwork for a more inclusive education system, 

advocating for the recognition and support of all students, regardless of their needs. 

1. Learning Disability 

Some critical aspects of learning challenges can impact students' educational 

experiences. Indeed, internal learning difficulties, such as slow language and cognitive 

development, play a significant role in the emergence of special educational needs. It's 

important to recognize that these challenges can affect even those with average or above-

average intelligence, making it vital for educators to adopt a nuanced  approach to support 

all learners. 

Emotional and social factors, such as family instability or feelings of failure, can  

compound these learning difficulties, leading to a cycle that makes it harder for students to 

engage with the curriculum. Additionally, issues like sensory impairments, speech and 

language difficulties, and health-related absenteeism can further hinder academic progress. 
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Addressing these challenges requires a comprehensive strategy that includes early 

identification, tailored interventions, and a supportive learning environment that fosters both 

academic and emotional growth. Collaboration among educators, parents, and specialists is 

essential to create an inclusive atmosphere where all students can thrive. 

he learning difficulties experienced by students are significantly shaped by various school-

related factors. Key elements include recognizing individual needs, the level of personalized 

support from teachers, setting realistic learning expectations, and providing suitable content 

for slower learners. Additionally, planning for the teaching of essential concepts and 

ensuring genuine success are crucial. 

The Warnock Report emphasizes a shift in focus from a child's disabilities to their 

educational and personal requirements. This approach advocates for understanding learning 

difficulties within the context of how student characteristics interact with school standards, 

curricula, and instructional methods. Notably, the Report categorizes learning difficulties 

into four levels—mild, moderate, specific, and severe—highlighting the diverse curricular 

needs of students. This nuanced understanding aims to foster a more inclusive educational 

environment that supports all learners effectively. 

the need for tailored instruction to meet the diverse needs of all students. It's important to 

recognize that special education is not merely an extension of general education but requires 

intentional modifications and accommodations to support each student's unique strengths 

and challenges. 

By adapting teaching strategies, educators can create an inclusive environment where 

every student has the opportunity to thrive. This includes understanding individual learning 

styles, implementing appropriate resources, and fostering a supportive atmosphere. Without 

these adaptations, students with special needs may struggle to keep up, leading to gaps in 

their education and overall development. Ensuring equitable access to education is a 

fundamental right for all learners, and it requires ongoing commitment from educators to 

prioritize inclusivity and differentiation in their teaching practices. 

Hallahan and Kauffman emphasize the necessity of special education and support tailored to 

individual requirements, acknowledging that students with impairments have unique 

educational demands. Gearheart further clarifies that these students often need specialized 

programs and resources due to their varied challenges in sensory, physical, cognitive, 

emotional, or communication areas. 

The severity of these challenges can indeed influence educational progress and 

outcomes, with factors like age, gender, and environment playing significant roles. This 
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perspective underscores the importance of individualized educational plans (IEPs) and 

targeted interventions to meet the diverse needs of these students effectively.  

By promoting the idea that these individuals have the same rights as others, inclusive 

education fosters a sense of belonging and equality within the community. It addresses the 

diverse needs of all children, particularly those with disabilities, by creating an environment 

where they can learn alongside their peers. 

The terminology around disability is crucial; using "inclusive" rather than terms like 

"special," "disabled," or "abnormal" helps combat stigma and promotes a more empowering 

perspective. Inclusive education not only enhances social interactions but also prepares 

students for real-life experiences by allowing them to engage with a diverse range of 

individuals. This approach contrasts sharply with mainstreaming and segregation, which 

often fail to provide the same level of integration and support. 

Overall, inclusive education is about building a more equitable and accessible educational 

system that values the contributions of every student. 

Addressing the educational underachievement of English Language Learners (ELLs) 

requires multifaceted strategies that go beyond standardized testing, which often fails to 

accurately reflect their abilities. Here are some effective approaches to consider: 

1. Authentic Assessment: Implementing assessments that capture a broader range of 

student skills and knowledge can provide a more accurate picture of ELLs’ academic 

progress. Portfolios, performance-based assessments, and formative assessments can 

showcase their capabilities in real-world contexts. 

2. Differentiated Instruction: Tailoring instruction to meet the diverse needs of ELLs 

is crucial. This includes adapting lesson plans, using varied teaching strategies, and 

providing materials at different levels of complexity to ensure all students can engage 

with the content. 

3. Culturally Relevant Curriculum: Integrating culturally relevant materials and 

perspectives into the curriculum can help ELLs connect their personal experiences 

to their learning, enhancing engagement and motivation. 

4. Language Support Programs: Providing targeted language support, such as ESL 

programs or sheltered instruction, can help ELLs develop their language skills while 

accessing the core curriculum. 

5. Professional Development for Educators: Training teachers to understand the 

unique challenges faced by ELLs, including language acquisition and cultural 

differences, can enhance instructional practices and improve student outcomes. 
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6. Family and Community Engagement: Involving families in the educational 

process can help bridge cultural gaps and support ELLs at home. Schools can 

organize workshops and provide resources in multiple languages to facilitate this 

involvement. 

7. Collaborative Learning Environments: Encouraging cooperative learning among 

students can promote language development and social integration. Group activities 

allow ELLs to practice language skills in a supportive context. 

8. Monitoring and Support Systems: Regularly monitoring ELLs’ progress and 

providing additional support as needed can help identify students who may be at risk 

of underachievement or misplacement in special education programs. 

By employing these strategies, educators can create a more equitable learning environment 

for ELLs, enabling them to thrive academically and socially. 

The intersection of sociolinguistic and cultural backgrounds can complicate their                

educational experiences, leading to misidentification for special education services. It’s 

essential for educators to understand these dynamics and to different iate instruction 

effectively to meet the diverse needs of all students. Adapting the curriculum and using 

culturally responsive teaching methods can help create a more inclusive environment. This 

not only supports ELLs but also enriches the learning experience for all students. How can 

we further improve strategies to support ELLs with special needs in the classroom? 

Curriculum implementation principles apply to all learners, including students with mild 

disabilities from culturally and linguistically diverse backgrounds. An appreciation for the 

diversity that students bring to the educational setting is a value-added component (Hoover 

& Patton, in press). The curricular principles discussed by Garcia (2001), Hoover (2001), 

O'Malley and Pierce (1996), and Ovando, Collier, and Combs (2003) supplement the basic 

teaching principles and are important in implementing and differentiating the curriculum for 

ELLs with learning and behavioral problems. Effective curriculum implementation for ELLs 

with special needs focuses on academic content relevant to students' culture, background, 

environment, and prior experiences; and multiple content knowledge and skills that are 

reinforced over time and across subject areas. 

Hoover and Patton in press expanded on these important teaching and curricular 

principles by outlining six curricular elements required to effectively select and differentiate 

curriculum and instruction for ELLs. Addressing these six factors will help the practitioner 

ascertain the best adaptations to the curriculum, while simultaneously valuing the learner's 

cultural and linguistic diversity (Hoover & Patton, 2016). 
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2.2.Effective Teaching Strategies for Inclusive Special Education 

A key component of inclusive special education is the use of teaching strategies or 

interventions that have strong evidence of effectiveness and the avoidance of interventions 

that lack evidence of effectiveness. Teachers need to be able to identify the children with 

special educational needs and disabilities (SEND) in their classes and follow the practical 

guidelines for teaching them. However, they need to go beyond this. They need to make sure 

that they use instructional strategies and interventions that have proven effectiveness for 

addressing the learning difficulties and managing the behavioral challenges that children 

with special educational needs and disabilities (SEND) present. This includes using 

interventions for facilitating the learning of academic skills such as reading, writing, 

listening and speaking social interaction in a broader context, it also includes using 

interventions for managing behavioral difficulties at individual, small-group, and class-wide 

levels. They also need to know how to overcome various barriers to the implementation of 

evidence-based practices in schools, as well as the key issues to be addressed in bringing 

about change to embed evidence-based practices in the culture of schools.  

The six key evidence-based strategies that are included here are ones that Hattie 

(2009) found to have above-average overall effect sizes in his synthesis of interventions in 

the field of education. They are as follows: cooperative learning, peer tutoring, formative 

assessment, evaluation and feedback, direct instruction, metacognitive strategies, and 

functional behavioral analysis. These strategies can all be used with small groups of children 

or whole classes in mainstream schools that include children with special educational needs 

and disabilities (SEND), as well as in special classes or special schools, with children from 

preschool through to high school ages. These are key strategies that all teachers working in 

the field of inclusive special education should learn how to use effectively 

A. Cooperative Learning  

Cooperative learning has been found by Hattie (2009) to be one of the most effective class-

wide interventions in the field of education with an effect size of 0.59 when compared with 

individual learning. Cooperative learning is typically defined as the instructional use of small 

groups in which students work together to maximize their own and each other’s learning 

(Johnson and Johnson 1992). Three of the major developers of cooperative learning, Johnson 

and Johnson (1992), Kagan (1994), and Slavin (1995), all define cooperative learning in 

terms which exclude simply working in small groups in order to make it clear that not all 

group work constitutes cooperative learning. What makes cooperative learning different 

from other types of group work largely lies in its two fundamental elements: positive 
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interdependence and individual accountability. The authors above insist that the term 

cooperative learning can only be applied to activities where there is individual accountability 

and positive interdependence linked to group rewards or goals. Individual accountability is 

present when the performance of each individual student is assessed and the results given 

back to the group and the individual (Johnson and Johnson 1992). In addition, individual 

accountability requires that every member of the team is accountable for completing tasks 

so that no one can “hitchhike” on the work of others (Ning and Hornby 2010). When students 

are clear about their individual accountability and specific roles in group work, they are more 

likely to engage in active participation and feel motivated to learn.  

Therefore, students in cooperative learning groups are likely to engage in more effort and 

take greater responsibility for their learning outcomes, since they are clear that their 

contribution to teamwork can be individually identified and assessed (Hornby 2009). 

Positive interdependence is present when students perceive that they can reach their learning 

goals if and only if the other students in their group also reach their goals. I t involves linking 

students together so one cannot succeed unless all group members succeed (Johnson et al. 

1998). Incorporation of positive interdependence into group work enables students to feel 

motivated and obliged to facilitate each 66 4 Effective Teaching Strategies for Inclusive 

Special Education other’s learning, thereby creating caring social relations in a supportive 

learning environment. Integration of positive interdependence into group work is likely to 

result in mutual support and good cooperation among team members (Brown and Thomson 

2000). Positive interdependence also generates peer norms favoring achievement, increases 

the quantity and quality of peer interaction, and thus creates a supportive and nonstressful 

learning environment. An examination of numerous research studies has suggested that 

cooperative learning strategies lead to higher academic achievement than individual or 

competitive approaches (Johnson et al. 1998). This has been found to be the case for both 

high-ability and low-ability children, for students of all ages, and across a wide range of 

subjects in the curriculum. In addition, it has been found that cooperative learning has 

positive social and motivational effects (Sharan 1994). The term cooperative learning has 

been used to describe a wide range of different strategies including “Jigsaw” (Aronson and 

Patnoe 1997), Think-Pair Share (Johnson and Johnson 1992), “Student Teams Achievement 

Divisions” (Slavin 1995), “Numbered Heads Together” (Kagan 1994), and “Group 

Investigation” (Sharan 1994). All of these strategies have extensive research evidence 

supporting their effectiveness and have been used in a wide range of classrooms with a wide 

range of age groups throughout the world. So cooperative learning provides a treasure t rove 



45 

 

 

of effective strategies that are ideal for use in inclusive special education.  

An important feature of cooperative learning is that it encourages the use of small 

groups that have a wide range of ability within them, rather than grouping students with 

similar abilities together. This makes it an ideal approach to use in classrooms that include 

children with special educational needs and disabilities  (SEND)  and is therefore highly 

compatible with the aims of inclusive special education. Therefore, as Putnam (2009, p. 93) 

states, “Cooperative learning, when properly implemented, is an essential approach for the 

inclusive classroom.” 

B. Peer Tutoring  

An intervention that is often used within cooperative learning approaches but is also an 

important strategy in its own right is peer tutoring. Hattie (2009) reports an effect size of 

0.55 for peer tutoring, so it is clearly an intervention that has strong evidence supporting its 

effectiveness. Peer tutoring, also referred to as “peer-assisted learning” or “peer-mediated 

instruction,” is a technique that can be used with individual students, small groups of 

students, or as a class-wide strategy. It involves children acting as tutors to other children 

(tutees) on a one-to-one basis under the supervision of a teacher. The format of peer tutoring 

varies from highly structured, with training for tutors and a prescribed procedure, through 

semi-structured tutoring where tutors are provided with guidance but can adapt procedures 

as they go, to unstructured peer tutoring in which the procedures followed by tutors are not 

set by teachers. There Key Evidence-Based Practices for Inclusive Special Education 67 are 

also many types of peer tutors including same age tutor and tutee, older tutor to younger 

child, more able tutor to less able child of the same age or younger, less able child as tutor 

to younger child, and behaviorally challenged student as tutor to younger less able child. 

Peer tutoring has been used to support learning across a wide range of academic curriculum 

areas and has been found to facilitate both cognitive and social gains, including 

improvements in academic achievement for a diversity of learners, in a wide range of 

subjects including literacy, numeracy, language arts, science, social studies, and physical  

and health education (Goodlad and Hirst 1989; Topping 2001).  

The effectiveness of peer tutoring has been demonstrated in many studies (Topping 

2005). It can be used in mainstream school classrooms as well as in special classes and 

special schools. It enables children with SEND to receive individual attention on a level 

beyond what class teachers can typically provide, through a relationship in which children 

feel unthreatened. Through peer tutoring, children receive frequent and immediate feedback 

on their progress as well as positive reinforcement for their efforts from role models with 



46 

 

 

whom they feel comfortable. In addition to these benefits for tutees, peer tutoring also has 

advantages for tutors and teachers (Hornby et al. 1997). Tutors typically gain academically 

from taking on the role of teaching others, and the responsibility often brings about more 

positive attitudes and behavior. It can help them develop empathy with others and alter 

tutors’ perception of themselves, bringing about changes in their behavior in addition to the 

learning of those they tutor. Tutoring younger children can bring a sense of self -worth and 

success to children with SEND who can benefit as tutors while accruing gains for their tutees. 

Therefore, peer tutoring not only brings about academic gains but also improvements in 

social behavior and attitudes of the children involved, thereby improving the social climate 

of the classroom, which is a major advantage for teachers. 

C. Direct Instruction 

 The term “direct instruction” is used in various ways in the education literature and 

is sometimes confused with the use of didactic means of instruction such as the teacher-

dominated “chalk-and-talk” approach (Rosenshine 2008). The most common use of the term 

direct instruction has evolved from two main sources. It first emerged from the widespread 

use of highly prescriptive teaching programs such as “DISTAR,” developed in the 1960s, 

and “Success for All,” developed in the 1980s. The second source for direct instruction was 

the major studies of effective teaching and teacher effectiveness that have been conducted 

in the past 30 years. Findings of this research have helped to clarify the approach to teaching 

that is now termed direct instruction (Adams and Engelmann 1996). Direct instruction is 

more a teaching model than an elaborated program for teaching, say, reading or mathematics. 

The teaching practices it involves are teacher directed. It emphasizes the use of individual 

or small-group, face-to-face instruction by teachers using carefully designed lessons in 

which skills to be taught   are broken down into small steps, sequenced deliberately, and 

taught explicitly (Carnine 2006). In his synthesis of research evidence, Hattie (2009) found 

direct instruction to have an overall mean effect size of 0.59 indicating that it has well above-

average effectiveness in improving academic achievement.  

Hattie outlines the seven steps involved in implementing direct instruction as below. 

First, teachers should clarify their learning intentions. That is, consider the specific 

knowledge, understanding, or skills that students will learn. Second, teachers establish clear 

criteria for evaluating whether learning has been successful. Third, teachers build 

engagement and commitment of students to focus attention on the learning task. Fourth, 

teachers provide input, such as information needed, model the task through use of examples, 

and check for understanding by making sure that students can do it correctly. Fifth, teachers 
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provide individual feedback and remediation as necessary. Sixth, teachers review and clarify 

key points. Seventh, teachers ensure students practice the new learning in different situations 

in order to facilitate generalization to different contexts. 

D. Metacognitive Strategy 

  Metacognitive strategies are techniques used to help students understand the way 

they learn, in other words, to “think” about their “thinking.” Many people are familiar with 

metacognitive strategies through the work of Edward De Bono and his “Six Thinking Hats” 

(2004). The importance of this area has now been recognized through the inclusion of 

thinking skills as one of the five key competencies students need to develop in the New 

Zealand National Curriculum (MoE 2007). Metacognitive strategy training consists of 

explicit teaching and coaching of students in thinking skills that will allow them to improve 

their own learning. Teachers who teach using metacognitive strategies can positively impact 

students with SEND by helping them to acquire new information and skills more efficiently 

(McLeskey et al. 2013). Hattie (2009) reports the overall average effect size for 

metacognitive strategies to be 0.69, so they are among some of the most effective 

interventions that teachers can use. Three of the most extensively researched metacognitive 

strategies that can be implemented in the classrooms with children with SEND are outlined 

below: 

a. Study Skills 

Study skills are critical for student success across all educational levels. They 

encompass a range of techniques and strategies that help students effectively manage their 

learning processes. The importance of study skills is underscored by Hattie’s (2009) 

findings, which report an average effect size of 0.59—an indication that students who 

develop these skills are likely to see a significant improvement in their academic 

achievement. 

Components of Study Skills: 

Teaching study skills involves fostering abilities that support students in planning, 

monitoring, and evaluating their progress. Key components include: 

• Note-taking: Effective note-taking techniques allow students to distill information 

during lectures and readings, enabling them to retain key concepts and details. 

Various methods, such as the Cornell Method or mind mapping, can enhance the 

effectiveness of note-taking. 
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• Summarizing: This skill involves distilling information into concise and coherent 

formats, which encourages students to identify main ideas and themes. Summarizing 

helps reinforce understanding and retention of the material. 

• Organization: Organizational skills involve managing materials and schedules 

effectively. Techniques might include using planners, creating to-do lists, or 

organizing study materials into folders. This helps students allocate time efficiently 

and reduces feelings of overwhelm. 

• Using Checklists: Checklists serve as practical tools for students to track their tasks 

and responsibilities. They promote accountability and provide a clear path for 

completing assignments or preparing for exams. 

• Memory Improvement Strategies: These techniques, including rehearsal 

(repeating information) and mnemonics (creating acronyms or memorable phrases), 

enhance retention and recall. For instance, mnemonics can help students remember 

complex information, such as lists or sequences. 

Implementation in the Classroom: 

Incorporating study skills into the curriculum can be achieved through direct instruction, 

modeling, and practice. Educators can embed study skills training within existing subjects 

or offer dedicated workshops. By using collaborative learning environments, students can 

share strategies and support one another in developing these essential skills. 

E. Concept Mapping 

Concept mapping is a visual representation tool that illustrates the relationships 

between different concepts or ideas. It is also referred to as semantic mapping or graphic 

organizers (McLeskey et al., 2013; Salend, 2011). This strategy not only aids in organizing 

information but also promotes active engagement with the material, which is crucial for 

deeper learning. 

  According to Hattie (2009), concept mapping boasts an effect size of 0.57, indicating 

its strong potential to enhance student learning outcomes. The use of concept mapping is 

particularly beneficial for students with learning or literacy difficulties, as it provides a clear 

structure for organizing thoughts and ideas. 

 

Benefits of Concept Mapping: 

• Enhances Understanding: By visually mapping out concepts, students can better 

understand the connections and relationships between different ideas. This holistic 

view aids comprehension and fosters critical thinking. 
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• Facilitates Prior Knowledge Activation: Concept maps can be used at the start of 

a lesson to activate prior knowledge, helping students recall what they already know 

about a topic. This sets a foundation for new learning and helps to integrate new 

information with existing knowledge. 

• Encourages Collaboration: Concept mapping can be done collaboratively, allowing 

students to engage in discussions and share perspectives. This collaborative effort 

can lead to richer understanding and a sense of community in the classroom. 

Methods of Implementation: 

Educators can introduce concept mapping in various ways, including: 

• During Lessons: At the beginning of a lesson, teachers can present a concept map 

to outline key ideas and vocabulary, providing students with a roadmap for what they 

will learn. 

• As a Review Tool: After a unit or lesson, students can create their own concept maps 

to summarize what they’ve learned, reinforcing retention and understanding. 

• Integrating Technology: Digital tools and applications allow students to create 

interactive concept maps, making the process engaging and accessible. 

F. Reciprocal Teaching strategy 

Reciprocal teaching has been found by Hattie (2009) to be one of the most effective 

interventions in the field of education with an effect size of 0.74. Reciprocal teaching uses 

the skills of summarizing text, generating questions, clarifying, and predicting (Gilroy and 

Moore 2010; Kelly et al. 1994). Each of these strategies is used as a means of aiding students 

to construct meaning from text as well as a means of monitoring their reading, for example, 

to ensure they understand what they are reading. It is also a way of ensuring students who 

do not normally lead in a small-group situation take a turn to do so, as leadership is shared 

in the group, with students taking turns to lead. Reciprocal teaching was developed by 

Palincsar and Brown (1984) who also conducted trials to determine its effectiveness. They 

found that 70 % of students improved their comprehension of what they were reading over 

the course of five different passages, after reciprocal teaching. This contrasted with the 

control group who did not improve their performance over the five passages. The 

experimental group functioned more independently and improved the quality of their 

summaries over time. This procedure was repeated with a larger group and 71 % improved 

in their comprehension of text as opposed to 19 % of the control group. Teachers also 

reported behavioral gains with less time spent on behavior management in groups when 

using reciprocal teaching. 
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Functional Behavioral Analysis  

Classroom behavioral interventions were found by Hattie (2009) to have an overall 

average effect size of 0.8 emphasizing their importance in facilitating learning. The best 

known of these interventions is functional behavioral analysis, which is an approach to 

behavior management that can be used with individual children, small groups, and whole 

classes. A functional analysis of problem behavior typically includes an observable and 

measurable description of the problem behavior, identification of background variables, 

antecedents or trigger situations that predict when behaviors will occur, identification of 

possible consequences to maintain or reduce the rate of problem behaviors, the development 

of hypotheses that explain the causes of behaviors, and the collection of observational data 

in order to test the hypotheses (Scott et al. 2004).  

Scott et al. (2004) promote the use of functional behavioral assessment in order to effectively 

and efficiently change problem behavior in mainstream classrooms. However, the approach 

has also been shown to be applicable to children in special classes or special schools (see 

Ogier and Hornby 1996). Functional behavioral analysis provides a means to examine 

behavioral interactions and plan interventions. It involves conducting observations and 

collecting data on behaviors; using that data to plan interventions for difficult behavior; 

choosing interventions appropriate for the student, teacher, and context; as well as ensuring 

the maintenance and generalization of positive behavior changes. 
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CHAPTER III 

RESEARCH 

METHOD 

 

 

3.1 Research Design 

This research applied a qualitative approach. According to Dornyei (2007, p. 24), 

qualitative research involves data collection methods that produce primarily open-ended, 

non-numerical data, which are then analyzed using non-statistical techniques. This approach 

allows researchers to explore complex phenomena in depth and to gain a more nuanced 

understanding of participants' experiences and perspectives. 

In line with Dornyei’s definition, Creswell (2014, p. 4) further elaborates that 

qualitative research is an approach designed to explore and understand the meanings that 

individuals or groups attach to a social or human problem. By focusing on participants' 

subjective experiences, qualitative research seeks to uncover the deeper meanings, 

interpretations, and insights. 

In this study, the researcher sought to understand not just the surface-level answers, but the 

underlying reasons and motivations behind participants' behaviors and viewpoints. This 

approach aligns with the broader goals of qualitative research, which emphasizes rich, 

detailed descriptions and the exploration of social contexts to understand complex issues in 

a meaningful way. 

This research is categorized as descriptive because it presents its findings using open-

ended paragraphs and non-numerical data. Descriptive research, by definition, focuses on 

describing characteristics or phenomena in their natural settings rather than manipulating or 

controlling variables. In this case, the results are expressed through qualitative data, which 

is often in the form of words, descriptions, and narratives rather than numbers or statistical 

measures. 

Miles and Huberman (1994) emphasize that qualitative data has been a fundamental 

part of several social sciences, such as anthropology, history, and political science. Unlike 

quantitative data, which relies on numbers and statistical analysis, qualitative data offers 

rich, detailed insights into human experiences, behaviors, and social phenomena. This type 

of data allows researchers to explore meanings, contexts, and relationships in depth, 

providing a more nuanced understanding of the subject being studied. What makes the 

findings from qualitative studies particularly compelling is their ability to present 
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information in a way that feels tangible. When qualitative data is organized into stories, 

events, or incidents, it creates a concrete, engaging narrative. These narratives often have a 

sense of "undeniability" — they resonate with readers and viewers in a way that statistical 

data might not. The stories or incidents described in qualitative research are often far more 

relatable and convincing than a series of summarized numbers. This emotional and 

intellectual engagement makes qualitative findings especially powerful for audiences such 

as other researchers, policymakers, practitioners, and even the general public. The strength 

of qualitative data lies in its ability to offer a detailed, meaningful portrayal of a 

phenomenon, one that conveys a sense of lived reality, which can be more persuasive than 

abstract numbers alone. 

 

3.2 Data Sources 

The research was conducted at Az-Zakiah Junior High School, which has successfully 

implemented an inclusive education program. The Data for the study were collected from 

various sources, including English teacher, shadow teacher, psychologist, and therapist who 

work directly with students. In addition, the research involved interactions with student with 

special needs (SWSN) to gain insights into their experiences. 

To complement data , the researchers also gathered information from the school principal 

regarding the policies and strategies the school has put in place to address the unique needs 

of students with special needs. By combining perspectives from English teacher, shadow 

teacher, psychologist, and therapist, the study aimed to provide a comprehensive 

understanding of how inclusive education is being implemented at Az-Zakiah Junior High 

School and its effectiveness in meeting the diverse needs of all students. 

The study gathered qualitative data from a variety of sources with the aim of 

assessing the classroom environment and teaching strategies for students with special needs. 

Data collected from English teachers and shadow teachers focused on classroom 

management techniques, the curriculum implemented, and the subject matter being taught. 

These teachers also shared insights into the teaching strategies they applied, the evaluation 

methods used to assess student progress, and the tools they relied on for assessments. 

Additionally, information was gathered regarding the facilities available for students with 

special needs, including resources designed to support their learning and development. To 

gain a comprehensive understanding of the teaching and learning process, the study also 

explored the psychological development of both students with special needs and their peers 

in inclusive classrooms. This included an examination of the social interactions between 
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students with special needs and their typically developing classmates, highlighting the 

dynamics of inclusion and the challenges and benefits for both groups. 

Information about the physical development of students with special needs was also 

collected through therapists, who provided insights into the students’ motor skills, sensory 

processing, and any specialized support they may require. 

School principals contributed valuable data regarding school policies, which offer guidance 

on inclusive education practices and the integration of students with special needs into 

mainstream classrooms. This helped contextualize the teaching strategies and resources 

employed in schools. 

The Researcher also conducted survey in the field, interacting directly with students with 

special needs to gain perspectives on their learning experiences. This data allowed for a 

deeper understanding of the students' challenges, preferences, and needs in the classroom 

setting. 

Overall, the study aimed to gather a rich and multifaceted perspective on the educational 

experiences of students with special needs in inclusive classrooms, encompassing teaching 

strategies, psychological and physical development, social interactions, and school policies 

that shape the learning environment. 

3.3 Data Collection 

The data for this research were collected through interviews and observations. Interviews 

were conducted to gather information from participants about their views, experiences, and 

perspectives on the implementation of inclusive education at Az-Zakiah School. During 

these interviews, participants provided valuable insights regarding the school's inclusive 

practices. 

In addition to interviews, observations were made in the classroom to gain a firsthand 

understanding of how inclusive education is managed in English language Teaching. These 

observations focused on interactions between students and teachers, as well as interactions 

among students, including those students with special needs (SWSN). The role of the 

Shadow Teacher in facilitating the learning process was also examined during these 

observations. This approach helped to validate and supplement the information gathered 

from the interviews, offering a more comprehensive picture of inclusive education practices 

at the school. 

Here are some common types of interviews used in research: 

1. Structured Interview  

In a structured interview, the interviewer uses a predetermined set of questions. This 
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type of interview is useful for collecting consistent and comparable data across 

multiple informants, ensuring that each participant is asked the same questions in the 

same way. 

2. Unstructured Interview  

In an unstructured interview, there is no predetermined list of questions. Instead, the 

conversation flows more naturally, allowing the interviewer to explore the 

informant's experiences, perceptions, and insights in greater depth. This type of 

interview is particularly useful for gathering rich, detailed information about an 

individual's personal experiences. 

 

3. Semi-structured Interview 

A semi-structured interview involves a set of predetermined questions, but allows for 

flexibility in how the interview is conducted. Respondents are encouraged to provide 

more detailed, open-ended answers, which gives the interviewer the opportunity to 

explore topics more deeply. This type of interview is particularly useful for obtaining 

comprehensive and in-depth insights into a research topic. 

In this study, semi-structured interviews were used to gather detailed and broad 

information from the informants. To further enhance the validity and completeness of the 

data, the researcher also conducted classroom observations, as outlined earlier. This 

combination of methods helped provide a fuller understanding of the research topic. 
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CHAPTER IV 

                                    RESEACH FINDINGS 

 

 

4.1. The Implementation of Inclusive management in EFL Class at Az-zakiah school. 

Inclusive learning management is designed to ensure that children with special needs receive 

an equitable, high-quality education that supports their unique conditions, potentials, and 

needs. Like regular learning,  Learning in inclusive Class in Az-Zakiah school involved three 

core phases—planning, implementation, and assessment—structured to foster effective and 

efficient educational outcomes.  

1. Planning 

• This phase The English Teacher developed strategies that consider the diverse 

abilities and needs of each student. Educators collaborate with specialists to design 

curricula, set objectives, and ensure that resources, such as adaptive materials or 

assistive technologies, are available. 

2. Implementation 

• The actual delivery of instruction emphasizes differentiated teaching methods, which 

cater to various learning styles and paces. Inclusive practices in the classroom foster 

an environment where all students, including those with special needs, can participate 

meaningfully. The English Teacher and shadow teacher of Az-Zakiah school  

employed flexible grouping, personalized learning tasks, and peer-assisted learning. 

3. Assessment 

• In inclusive learning, assessment is tailored to accommodate each student’s abilities. 

This included alternative forms of assessment, such as verbal responses, or project-

based evaluations (of course in simple thing), rather than standardized testing alone. 

The goal is to accurately measure progress and adapt future instruction based on each 

student’s growth. 

Goals of Inclusive Learning Management for Special Needs 

The ultimate objective is to provide a fair, dignified, and high-quality education, enabling 

students to become socially integrated individuals. By addressing individual needs, inclusive 

learning nurtures a sense of belonging, empowering students to contribute to their families, 

communities, and the nation as a whole. 

The following was inclusive learning management done the English Teacher and shadow 

teacher in English classes carried out at Az-zakiah school: 
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1) Inclusive Learning Planning 

Learning planning can be interpreted as a preparation process subject matter, use of learning 

media, use of approaches or methods learning, and assessment in a time location that will be 

carried out in the future certain goals to achieve specified goals.  If the learning plan is 

prepared well, then the learning targets can be achieved optimally. The role played by the 

teacher in planning learning is to create learning tools. Learning tools are several 

preparations prepared by the English teacher teacher so that the implementation and 

evaluation of learning can be carried out effectively systematic and obtain results as 

expected.  

At this stage the teacher implements the learning program and organizes students with 

special needs in regular classes according to the plan that has been prepared. Implementation 

of learning is carried out through individualization of teaching, meaning; children learn on 

the same topic, at the same time and space, but with different materials, children with special 

needs have a companion teacher (shadow teacher). 

2). Implementation of Learning planning. 

The implementation of a learning plan encompasses three structured phases: preliminary 

activities, core activities, and closing activities. Each phase contributes to a cohesive and 

comprehensive educational experience, facilitating student engagement and knowledge 

acquisition. 

a) Preliminary Activities 

In the preliminary stage, instructors undertake essential preparatory actions to optimize 

student readiness and contextual understanding. Specifically, these actions include: 

1. Psychological and Physical Preparation: Teachers work to ensure students are 

mentally and physically prepared, fostering a conducive learning environment that 

promotes focus and engagement. 

2. Activation of Prior Knowledge: Through targeted questioning, instructors connect 

prior knowledge with new material, allowing students to integrate previous learning 

and develop a scaffolded understanding. 

3. Articulation of Learning Objectives and Competencies: Instructors clearly 

outline the intended learning outcomes, or basic competencies, ensuring students are 

aware of the skills or knowledge they are expected to acquire. 

4. Explanation of Material Scope and Activity Structure: Teachers provide an 

overview of the material and explain the activities as outlined in the syllabus, 
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enabling students to anticipate the learning process and understand its alignment with 

broader curriculum goals. 

b) Core Activities 

The core activities constitute the primary instructional phase, designed to foster in-depth 

learning through an engaging, student-centered approach. This phase is characterized by: 

• Interactive and Inspiring Instructional Methods: The instructional approach is 

crafted to be interactive, inspiring, and enjoyable, thereby motivating students to 

participate actively. Teachers create an environment that is intellectually stimulating, 

challenging, and enjoyable, facilitating sustained student engagement. 

• Promotion of Student Autonomy and Creativity: Within the core activities, 

students are encouraged to demonstrate initiative, creativity, and independence. 

Instruction is adapted to individual students' talents, interests, and developmental 

levels, providing them with opportunities to engage meaningfully with the material. 

• Adaptive Pedagogical Strategies: Instructional methods are selected based on the 

characteristics of the students and subject matter, often encompassing three phases: 

o Exploration: Students are encouraged to investigate and critically engage 

with new information. 

o Elaboration: This phase involves applying, analyzing, and extending new 

knowledge, allowing students to build upon and deepen their understanding. 

o Confirmation: Through feedback and reinforcement, instructors help 

consolidate students' understanding, often through guided practice or 

reflective discussion. 

This structured approach to instructional implementation fosters a supportive, adaptive 

learning environment that is aligned with both educational standards and the unique needs 

of individual learners. 

Closing Activities in the Lesson 

During the closing activities, teachers help students wrap up the lesson and prepare for future 

learning. Key steps include: 

1. Summary and Conclusion: The teacher and students collaboratively or 

independently summarize key concepts from the lesson, reinforcing learning. 

2. Assessment and Reflection: Teachers and students reflect on the day’s activities, 

assessing engagement and understanding in a structured way. 

3. Feedback: Teachers provide targeted feedback on students' learning processes and 

outcomes to support their growth. 
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4. Follow-Up Planning: Based on assessment results, teachers plan for remedial 

support, enrichment activities, counseling, or assignments tailored to student needs. 

5. Preview of Next Lesson: The teacher briefly outlines what students can expect in 

the next class, creating continuity and preparing them for upcoming content. 

3). Evaluation of Inclusive Learning 

In inclusive classrooms, evaluations must be adapted to fit the diverse needs of students, 

including those with special needs. Teachers' roles in evaluating inclusive learning include: 

1. Individualized Evaluations: For students with special needs, assessments align with 

individual learning plans (IEPs), ensuring that evaluations are personalized. 

2. Narrative Progress Reports: Reports on students’ progress include narrative 

details, offering insight into individual achievements and challenges. 

3. Special Considerations: Teachers consider the specific needs or disabilities of each 

student when evaluating, ensuring a fair and supportive assessment process. 

4. Alternative Evaluation Media: For students with specific challenges, such as 

reading difficulties, visual aids or image-based assessments can be used to measure 

understanding. 

Evaluating the Inclusive Learning Program for Children with Special Needs. 

Evaluating the effectiveness of an inclusive program for children with special needs involves 

analyzing individual progress, the effectiveness of teaching strategies, and the inclusivity of 

learning environments, focusing on how well each child’s unique learning objectives are met  

by doing the following activities: 

 

 

a) Assessment During Teaching and Learning Activities 

Assessments during the learning process are essential for gauging student understanding 

and engagement in real-time. These can take several forms: 

• Verbal Assessments: Asking questions or holding discussions to check   

mprehension, encourage critical thinking, and get immediate feedback from students. 

• Written Assessments: Short quizzes, exit tickets, or reflective journals that provide  

insight into students' grasp of the material and highlight areas needing clarification. 

Observational Assessments: Monitoring students' participation, behavior, and 

interactions to assess engagement, skills application, and any need for additional 

support. 

b) Follow-Up on Assessment Results During Teaching and Learning Activities 
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Following up on assessment results is critical to ensure that any gaps in understanding or 

skills are addressed promptly: 

• Providing Immediate Feedback: Offering constructive feedback on assessments 

to help students understand their strengths and areas for improvement. 

• Remedial Support: For students who may failed.  ( Direktorat Pendidikan Luar 

Biasa, 2004:6) 

4.1.1. Inclusive Education Curriculum implemented of Az-Zakiah School 

The curriculum is an essential tool for guiding both teaching and learning, designed 

to achieve specific educational goals. According to Hilda Taba (in Hidayat, 2011: 8), a 

curriculum consists of general and specific objectives and is organized in a way that allows 

for effective learning and teaching experiences. 

At Az-Zakiah School, the curriculum for the inclusive education program is primarily based 

on the regular curriculum used in public schools. This ensures that students with special 

needs receive a standard education alongside their peers. However, for students with special 

needs, Az-Zakiah School also integrates the curriculum issued by the Education Department, 

which specifically caters to their unique requirements. 

Recognizing the diverse needs of students, the school makes necessary adjustments 

to accommodate individual conditions. These adjustments are not made in isolation but 

through a collaborative process involving the curriculum development team, special 

education teachers, psychologists, and other relevant experts. This collaborative approach 

ensures that the curriculum is tailored effectively to meet the varied needs of all students, 

promoting an inclusive learning environment. 

This flexible approach to curriculum design ensures that all students, regardless of their 

abilities, have access to quality education, fostering an environment of equality and inclusion 

at Az-Zakiah School. 

 

4.1.3.   Inclusive Curriculum Development Model 

The inclusive curriculum development model is designed to provide equal access to 

education for all students, including those with special needs. Below are three inclusive 

curriculum models that can be implemented in inclusive schools: 

1. Regular Curriculum Model 

This model refers to a curriculum that is applied to all students regardless of their special 

needs. In this model, students with special needs will follow the same curriculum as other 

students in regular classes. 
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    Application: Students with special needs, such as the blind, deaf, quadriplegic and hearing 

impaired, take part in learning activities with their friends in regular classes. 

    Special Services: Even though the curriculum followed is the same, special service 

programs will be provided to support their learning process, such as learning guidance, 

motivation development, and learning persistence training. 

    Learning Modifications: 

        Visually Impaired: Use of Braille as an aid. 

        Deaf: Use of sign language for communication. 

 

This model is suitable for students with special needs who do not experience intelligence 

barriers, so that they can follow the regular curriculum with slight modifications to the 

methods and tools used. 

 

2. Regular Curriculum Model with Modifications 

In this model, teachers make adjustments or modifications to learning strategies, types of 

assessment, and other additional programs to meet the individual needs of students with 

special needs. 

    Modification of Learning Strategies: Teachers can use various techniques and methods 

that are more flexible, for example the use of technology, visual-based approaches, or 

multisensory approaches. 

    Assessment Adjustments: Assessments are carried out in a way that is more appropriate 

to students' conditions, for example by providing longer time, observation-based 

assessments, or assessments that are more based on practical abilities. 

    Student Needs: In this model, some students with special needs may already be taking an 

Individualized Learning Program (PPI) designed specifically for them. 

    Holistic Approach: These modifications ensure that the curriculum remains relevant and 

accessible to students of varying ability levels, providing a more equitable opportunity to 

learn. 

 

3. PPI Curriculum Model (Individual Learning Program) 

 

This curriculum model is more specific and tailored for students who have significant 

learning obstacles and cannot follow the regular curriculum, even with modifications. In this 
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model, education is tailored to individual learning needs, with a focus on overall student 

development. 

 

    PPI Development: Individual Learning Programs (PPI) are prepared by a development 

team consisting of class teachers, special education teachers, school principals, parents, and 

other experts such as psychologists or educational therapists. 

    PPI's goal: Develop a curriculum that is simpler or adapted to the level of development 

and learning needs of students. Some parts of the regular curriculum can be eliminated or 

replaced with material that is more suited to students' abilities. 

    Implementation in Regular Classes: Students with PPI can still attend regular classes, even 

though the curriculum applied is different from the curriculum used for students without 

special needs. This allows them to integrate with their peers in an inclusive environment, but 

with a more personalized approach. 

 

This model is very important to ensure that students who have more severe learning 

obstacles, such as developmental disorders or serious learning disorders, still have the 

opportunity to develop according to their potential. 

 

Overall, these three inclusion curriculum models provide different approaches, depending 

on the level of students' special needs. Each model has the same goal, namely ensuring that 

all students, without exception, have equal access to quality education, with the various 

supports and modifications necessary to achieve this. 

 

2.3. Implementation of the Inclusive Curriculum at Az-Zakiah School 

Az-Zakiah School aims to improve the quality of education by fostering a learning 

environment that accommodates the diverse needs and potential of all students. The school’s 

inclusive approach emphasizes the importance of addressing both mental and spiritual 

differences among students to help shape their character and promote their overall 

development. The curriculum adopted at Az-Zakiah School is aligned with the Ministry of 

Education’s standards but is adapted to meet the diverse learning needs of the student body. 

As an inclusive institution, Az-Zakiah School follows a set of principles designed to ensure 

quality education for every student. These principles guide the implementation of the 

school’s inclusive curriculum: 

1. Creating a Warm and Welcoming Environment: 
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Az-Zakiah School recognizes the importance of providing a safe, warm, and friendly 

classroom atmosphere. This environment is designed to accept and celebrate 

diversity while respecting individual differences. By fostering a climate of 

acceptance, the school promotes positive social interactions among students and 

supports their emotional and social growth. 

2. Managing Heterogeneous Classrooms: 

One of the key features of the inclusive curriculum at Az-Zakiah School is its ability 

to accommodate diverse learners. The school implements an individualized approach 

to learning that allows teachers to adjust lessons based on students' varying academic 

levels, learning styles, and special needs. The aim is to ensure that all students, 

regardless of their abilities, are able to access and benefit from the curriculum. 

3. Developing Adaptive Curriculum and Lesson Plans: 

Teachers at Az-Zakiah School are trained to create adaptive lesson plans that cater 

to the unique needs of each student. The curriculum is flexible, allowing for 

adjustments and modifications based on the learning abilities of the students. This 

adaptive approach ensures that students with different levels of ability and learning 

styles can engage with the material and achieve their academic potential. 

4. Interactive Learning: 

The school promotes interactive learning methods to engage students more 

effectively. Teachers use various interactive teaching strategies, such as group 

activities, hands-on learning experiences, and technology tools, to enhance student 

participation. This approach encourages active learning, critical thinking, and 

collaborative problem-solving, fostering a more inclusive and dynamic classroom 

environment. 

5. Collaboration Between Regular and Shadow Teacher: 

Az-Zakiah School places a strong emphasis on collaboration between regular 

teachers and shadow teachers. Shadow teachers, who support students with special 

needs or learning difficulties, work closely with regular classroom teachers to plan, 

implement, and evaluate lessons. This collaboration ensures that all students receive 

the necessary support and attention to succeed in the classroom. 

6. Involving Parents in the Educational Process: 

Teachers at Az-Zakiah School recognize the importance of involving parents in their 

children's education. The school encourages meaningful communication between 

educators and parents, creating a partnership that supports the child’s learning and 
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development. Parents are actively involved in the planning and evaluation of their 

child's educational progress, ensuring that the needs of students are met both at 

school and at home. 

7. Using Appropriate Learning Media: 

Teachers at Az-Zakiah School carefully select and use learning media that are 

suitable for the diverse abilities of their students, including those with special needs. 

This might include visual aids, assistive technology, tactile learning tools, and other 

resources that help students engage with the material in a way that aligns with their 

learning capabilities. 

Through the careful implementation of these principles, Az-Zakiah School strives to 

create an inclusive educational environment that not only meets the academic needs of all 

students but also supports their social and emotional development. The school's commitment 

to individualized learning, teacher collaboration, and active parental involvement helps 

ensure that each student can thrive in a supportive and nurturing environment. 

 

4.2. The Implementation of Inclusive management in EFL Class in Az-zakiah school. 

Inclusive learning management is designed to ensure that children with special needs 

receive an equitable, high-quality education that supports their unique conditions, potentials, 

and needs. Like regular learning,  Learning in inclusive Class in Az-Zakiah school involved 

three core phases—planning, implementation, and assessment—structured to foster effective 

and efficient educational outcomes.  

1. Planning 

• This phase The English Teacher  developed strategies that consider the diverse 

abilities and needs of each student. Educators collaborate with specialists to design 

curricula, set objectives, and ensure that resources, such as adaptive materials or 

assistive technologies, are available. 

2. Implementation 

• The actual delivery of instruction emphasizes differentiated teaching methods, which 

cater to various learning styles and paces. Inclusive practices in the classroom foster 

an environment where all students, including those with special needs, can participate 

meaningfully. The English Teacher  and shadow teacher of Az-Zakiah School  

employed flexible grouping, personalized learning tasks, and peer-assisted learning. 
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3. Assessment 

• In inclusive learning, assessment is tailored to accommodate each student’s abilities. 

This included alternative forms of assessment, such as verbal responses, or project-

based evaluations ( od course in simple thing), rather than standardized testing alone. 

The goal is to accurately measure progress and adapt future instruction based on each 

student’s growth. 

Goals of Inclusive Learning Management for Special Needs 

The ultimate objective is to provide a fair, dignified, and high-quality education, 

enabling students to become socially integrated individuals. By addressing individual needs, 

inclusive learning nurtures a sense of belonging, empowering students to contribute to their 

families, communities, and the nation as a whole. 

The following was inclusive learning management done the English Teacher and shadow 

teacher  in English classes carried out at Az-zakiah school: 

 

1) Inclusive Learning Planning 

 Learning planning can be interpreted as a preparation process subject matter, use 

of learning media, use of approaches or methods learning, and assessment in a time location 

that will be carried out in the future certain goals to achieve specified goals.  If the learning 

plan is  prepared well, then the learning targets can be achieved optimally. The role played 

by the teacher in planning learning is to create learning tools. Learning tools are several 

preparations 

prepared by the English teacher teacher so that the implementation and evaluation of learning 

can be carried out effectively systematic and obtain results as expected.  

At this stage the teacher implements the learning program and organizes students  with  

special needs in regular classes according to the plan that has been prepared. Implementation 

of learning is carried out through individualization of teaching, meaning; children learn on 

the same topic, at the same time and space, but with different materials,  Children with 

special needs have a companion teacher (Shadow teacher). 

2). Implementation of Learning planning. 

The implementation of a learning plan encompasses three structured phases: 

preliminary activities, core activities, and closing activities. Each phase contributes to a 

cohesive and comprehensive educational experience, facilitating student engagement and 

knowledge acquisition. 
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a) Preliminary Activities 

In the preliminary stage, instructors undertake essential preparatory actions to optimize 

student readiness and contextual understanding. Specifically, these actions include: 

5. Psychological and Physical Preparation: Teachers work to ensure students are 

mentally and physically prepared, fostering a conducive learning environment that 

promotes focus and engagement. 

6. Activation of Prior Knowledge: Through targeted questioning, instructors connect 

prior knowledge with new material, allowing students to integrate previous learning 

and develop a scaffolded understanding. 

7. Articulation of Learning Objectives and Competencies: Instructors clearly 

outline the intended learning outcomes, or basic competencies, ensuring students are 

aware of the skills or knowledge they are expected to acquire. 

8. Explanation of Material Scope and Activity Structure: Teachers provide an 

overview of the material and explain the activities as outlined in the syllabus, 

enabling students to anticipate the learning process and understand its alignment with 

broader curriculum goals. 

b) Core Activities 

The core activities constitute the primary instructional phase, designed to foster in-depth 

learning through an engaging, student-centered approach. This phase is characterized by: 

• Interactive and Inspiring Instructional Methods: The instructional approach is 

crafted to be interactive, inspiring, and enjoyable, thereby motivating students to 

participate actively. Teachers create an environment that is intellectually stimulating, 

challenging, and enjoyable, facilitating sustained student engagement. 

• Promotion of Student Autonomy and Creativity: Within the core activities, 

students are encouraged to demonstrate initiative, creativity, and independence. 

Instruction is adapted to individual students' talents, interests, and developmental 

levels, providing them with opportunities to engage meaningfully with the material. 

• Adaptive Pedagogical Strategies: Instructional methods are selected based on the 

characteristics of the students and subject matter, often encompassing three phases: 

o Exploration: Students are encouraged to investigate and critically engage 

with new information. 

o Elaboration: This phase involves applying, analyzing, and extending new 

knowledge, allowing students to build upon and deepen their understanding. 
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o Confirmation: Through feedback and reinforcement, instructors help 

consolidate students' understanding, often through guided practice or 

reflective discussion. 

This structured approach to instructional implementation fosters a supportive, 

adaptive learning environment that is aligned with both educational standards and the unique 

needs of individual learners. 

Closing Activities in the Lesson 

During the closing activities, teachers help students wrap up the lesson and prepare for future 

learning. Key steps include: 

6. Summary and Conclusion: The teacher and students collaboratively or 

independently summarize key concepts from the lesson, reinforcing learning. 

7. Assessment and Reflection: Teachers and students reflect on the day’s activities, 

assessing engagement and understanding in a structured way. 

8. Feedback: Teachers provide targeted feedback on students' learning processes and 

outcomes to support their growth. 

9. Follow-Up Planning: Based on assessment results, teachers plan for remedial 

support, enrichment activities, counseling, or assignments tailored to student needs. 

10. Preview of Next Lesson: The teacher briefly outlines what students can expect in 

the next class, creating continuity and preparing them for upcoming content. 

3). Evaluation of Inclusive Learning 

In inclusive classrooms, evaluations must be adapted to fit the diverse needs of students, 

including those with special needs. Teachers' roles in evaluating inclusive learning include: 

5. Individualized Evaluations: For students with special needs, assessments align with 

individual learning plans (IEPs), ensuring that evaluations are personalized. 

6. Narrative Progress Reports: Reports on students’ progress include narrative 

details, offering insight into individual achievements and challenges. 

7. Special Considerations: Teachers consider the specific needs or disabilities of each 

student when evaluating, ensuring a fair and supportive assessment process. 

8. Alternative Evaluation Media: For students with specific challenges, such as 

reading difficulties, visual aids or image-based assessments can be used to measure 

understanding. 

Evaluating the Inclusive Learning Program for Children with Special Needs 

Evaluating the effectiveness of an inclusive program for children with special needs involves 

analyzing individual progress, the effectiveness of teaching strategies, and the inclusivity of 
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learning environments, focusing on how well each child’s unique learning objectives are met  

by doing the following activities: 

a) Assessment During Teaching and Learning Activities 

Assessments during the learning process are essential for gauging student understanding 

and engagement in real-time. These can take several forms: 

• Verbal Assessments: Asking questions or holding discussions to check   

mprehension, encourage critical thinking, and get immediate feedback from students. 

• Written Assessments: Short quizzes, exit tickets, or reflective journals that provide  

insight into students' grasp of the material and highlight areas needing clarification. 

Observational Assessments: Monitoring students' participation, behavior, and 

interactions to assess engagement, skills application, and any need for additional 

support. 

b) Follow-Up on Assessment Results During Teaching and Learning Activities 

Following up on assessment results is critical to ensure that any gaps in understanding or 

skills are addressed promptly: 

• Providing Immediate Feedback: Offering constructive feedback on assessments 

to help students understand their strengths and areas for improvement. 

• Remedial Support: For students who may failed.  ( Direktorat Pendidikan Luar 

Biasa, 2004:6) 

2.2 Inclusive Education Curriculum implemented of Az-Zakiah School 

The curriculum is an essential tool for guiding both teaching and learning, designed to 

achieve specific educational goals. According to Hilda Taba (in Hidayat, 2011: 8), a 

curriculum consists of general and specific objectives and is organized in a way that allows 

for effective learning and teaching experiences. 

At Az-Zakiah School, the curriculum for the inclusive education program is primarily based 

on the regular curriculum used in public schools. This ensures that students with special 

needs receive a standard education alongside their peers. However, for students with special 

needs, Az-Zakiah School also integrates the curriculum issued by the Education Department, 

which specifically caters to their unique requirements. 

Recognizing the diverse needs of students, the school makes necessary adjustments 

to accommodate individual conditions. These adjustments are not made in isolation but 

through a collaborative process involving the curriculum development team, special 

education teachers, psychologists, and other relevant experts. This collaborative approach 
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ensures that the curriculum is tailored effectively to meet the varied needs of all students, 

promoting an inclusive learning environment. 

This flexible approach to curriculum design ensures that all students, regardless of their 

abilities, have access to quality education, fostering an environment of equality and inclusion 

at Az-Zakiah School. 

 

2.3.  Inclusive Curriculum Development Model 

 

The inclusive curriculum development model is designed to provide equal access to 

education for all students, including those with special needs. Below are three inclusive 

curriculum models that can be implemented in inclusive schools: 

1. Regular Curriculum Model 

 

This model refers to a curriculum that is applied to all students regardless of their special 

needs. In this model, students with special needs will follow the same curriculum as other 

students in regular classes. 

 

    Application: Students with special needs, such as the blind, deaf, quadriplegic and hearing 

impaired, take part in learning activities with their friends in regular classes. 

    Special Services: Even though the curriculum followed is the same, special service 

programs will be provided to support their learning process, such as learning guidance, 

motivation development, and learning persistence training. 

    Learning Modifications: 

        Visually Impaired: Use of Braille as an aid. 

        Deaf: Use of sign language for communication. 

This model is suitable for students with special needs who do not experience intelligence 

barriers, so that they can follow the regular curriculum with slight modifications to the 

methods and tools used. 

2. Regular Curriculum Model with Modifications 

In this model, teachers make adjustments or modifications to learning strategies, types of 

assessment, and other additional programs to meet the individual needs of students with 

special needs. 

 Modification of Learning Strategies: Teachers can use various techniques and 

methods that are more flexible, for example the use of technology, visual-based approaches, 
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or multisensory approaches. 

  Assessment Adjustments: Assessments are carried out in a way that is more 

appropriate to students' conditions, for example by providing longer time, observation-based 

assessments, or assessments that are more based on practical abilities. 

   Student Needs: In this model, some students with special needs may already be 

taking an Individualized Learning Program (PPI) designed specifically for them. 

  Holistic Approach: These modifications ensure that the curriculum remains 

relevant and accessible to students of varying ability levels, providing a more equitable 

opportunity to learn. 

 

3. PPI Curriculum Model (Individual Learning Program) 

 This curriculum model is more specific and tailored for students who have 

significant learning obstacles and cannot follow the regular curriculum, even with 

modifications. In this model, education is tailored to individual learning needs, with a focus 

on overall student development. 

  PPI Development: Individual Learning Programs (PPI) are prepared by a 

development team consisting of class teachers, special education teachers, school principals, 

parents, and other experts such as psychologists or educational therapists. 

    PPI's goal: Develop a curriculum that is simpler or adapted to the level of development 

and learning needs of students. Some parts of the regular curriculum can be eliminated or 

replaced with material that is more suited to students' abilities. 

    Implementation in Regular Classes: Students with PPI can still attend regular classes, even 

though the curriculum applied is different from the curriculum used for students without 

special needs. This allows them to integrate with their peers in an inclusive environment, but 

with a more personalized approach. 

This model is very important to ensure that students who have more severe learning 

obstacles, such as developmental disorders or serious learning disorders, still have the 

opportunity to develop according to their potential. 

Overall, these three inclusion curriculum models provide different approaches, depending 

on the level of students' special needs. Each model has the same goal, namely ensuring that 

all students, without exception, have equal access to quality education, with the various 

supports and modifications necessary to achieve this. 
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4.1.3. Implementation of the Inclusive Curriculum at Az-Zakiah School 

Az-Zakiah School aims to improve the quality of education by fostering a learning 

environment that accommodates the diverse needs and potential of all students. The school’s 

inclusive approach emphasizes the importance of addressing both mental and spiritual 

differences among students to help shape their character and promote their overall 

development. The curriculum adopted at Az-Zakiah School is aligned with the Ministry of 

Education’s standards but is adapted to meet the diverse learning needs of the student body. 

As an inclusive institution, Az-Zakiah School follows a set of principles designed to ensure 

quality education for every student. These principles guide the implementation of the 

school’s inclusive curriculum: 

1. Creating a Warm and Welcoming Environment: 

Az-Zakiah School recognizes the importance of providing a safe, warm, and friendly 

classroom atmosphere. This environment is designed to accept and celebrate 

diversity while respecting individual differences. By fostering a climate of 

acceptance, the school promotes positive social interactions among students and 

supports their emotional and social growth. 

2. Managing Heterogeneous Classrooms: 

One of the key features of the inclusive curriculum at Az-Zakiah School is its ability 

to accommodate diverse learners. The school implements an individualized approach 

to learning that allows teachers to adjust lessons based on students' varying academic 

levels, learning styles, and special needs. The aim is to ensure that all students, 

regardless of their abilities, are able to access and benefit from the curriculum. 

3. Developing Adaptive Curriculum and Lesson Plans: 

Teachers at Az-Zakiah School are trained to create adaptive lesson plans that cater 

to the unique needs of each student. The curriculum is flexible, allowing for 

adjustments and modifications based on the learning abilities of the students. This 

adaptive approach ensures that students with different levels of ability and learning 

styles can engage with the material and achieve their academic potential. 

4. Interactive Learning: 

The school promotes interactive learning methods to engage students more 

effectively. Teachers use various interactive teaching strategies, such as group 

activities, hands-on learning experiences, and technology tools, to enhance student 

participation. This approach encourages active learning, critical thinking, and 
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collaborative problem-solving, fostering a more inclusive and dynamic classroom 

environment. 

5. Collaboration Between Regular and Shadow Teacher: 

Az-Zakiah School places a strong emphasis on collaboration between regular 

teachers and shadow teachers. Shadow teachers, who support students with special 

needs or learning difficulties, work closely with regular classroom teachers to plan, 

implement, and evaluate lessons. This collaboration ensures that all students receive 

the necessary support and attention to succeed in the classroom. 

6. Involving Parents in the Educational Process: 

Teachers at Az-Zakiah School recognize the importance of involving parents in their 

children's education. The school encourages meaningful communication between 

educators and parents, creating a partnership that supports the child’s learning and 

development. Parents are actively involved in the planning and evaluation of their 

child's educational progress, ensuring that the needs of students are met both at 

school and at home. 

7. Using Appropriate Learning Media: 

Teachers at Az-Zakiah School carefully select and use learning media that are 

suitable for the diverse abilities of their students, including those with special needs. 

This might include visual aids, assistive technology, tactile learning tools, and other 

resources that help students engage with the material in a way that aligns with their 

learning capabilities. 

Through the careful implementation of these principles, Az-Zakiah School strives to create 

an inclusive educational environment that not only meets the academic needs of all students 

but also supports their social and emotional development. The school's commitment to 

individualized learning, teacher collaboration, and active parental involvement helps ensure 

that each student can thrive in a supportive and nurturing environment. 

 

4.1.The student engagement in Inclusive EFL Classes. 

Social interaction is a fundamental aspect of children’s cognitive, emotional, and 

social development, especially in educational settings where they encounter diverse peer 

groups. In classrooms, interactions among students are crucial for cultivating essential skills 

such as communication, empathy, tolerance, and respect for diversity. These skills are not 

only foundational to a child’s social growth but also play a significant role in shaping their 

psychological and emotional well-being. When children engage with their peers, they learn 
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to navigate various social dynamics, build friendships, collaborate, and understand different 

perspectives, all of which contribute to more complex forms of reasoning, emotional 

regulation, and self-confidence. 

For children with special needs, classroom interactions are especially important. 

These students benefit from additional opportunities to practice and improve their 

communication skills, particularly if they experience delays in speech or other social 

difficulties. Through structured and supportive interactions, children with special needs can 

enhance their ability to express themselves verbally, gain insights into others' perspectives, 

and build meaningful connections. Over time, this practice helps them strengthen their 

ability to articulate needs, interpret social cues, and develop self -advocacy skills. 

Additionally, social interaction provides them with a platform to practice adaptive 

behaviors, increasing their overall confidence and resilience in social settings. 

Teachers play a vital role in nurturing an inclusive and respectful classroom 

environment, striving to create a space where all students can thrive. By facilitating and 

encouraging interactions between students with and without special needs, teachers work to 

minimize social divides, fostering a sense of unity and mutual respect within the classroom. 

They often employ strategies that encourage empathy and collaboration, such as group 

projects, peer-assisted learning, and class discussions that promote shared understanding. 

Through these methods, teachers guide students to appreciate each other’s strengths and 

differences, cultivating a classroom culture that values diversity and inclusivity. 

As a result of these deliberate efforts, classrooms become environments where all students, 

regardless of their abilities, can engage meaningfully with one another. Peers develop a sense 

of respect and understanding toward children with special needs, learning to appreciate and 

support their unique contributions. Over time, such inclusivity leads to a cohesive classroom 

community where stigma is reduced, and acceptance is nurtured. These positive dynamics 

not only benefit children with special needs but also enrich the educational experience for 

all students, creating a foundation for lifelong empathy, collaboration, and respect for 

diversity. Associative social interactions encompass positive, cooperative exchanges where 

individuals and groups engage with each other to foster harmonious relationships, mutual 

support, and social cohesion. These interactions are foundational to societal well-being, 

promoting unity, solidarity, and a sense of collective identity across diverse social contexts. 

As noted by Aprilyanti et al. (2021), associative interactions are key to establishing societal 

cohesion by encouraging uniformity and mutual understanding within communities. These 

forms of interaction allow people to transcend individual differences and foster 
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environments in which empathy, trust, and cooperation flourish. By enabling a collaborative 

spirit, associative interactions contribute to a stable social structure in which individuals feel 

a sense of purpose and belonging, vital for both personal development and community 

resilience. 

In educational settings, associative social interactions take on a particularly 

significant role in promoting inclusivity. Schools, as microcosms of society, offer structured 

opportunities for students from various backgrounds and with differing abilities to interact 

and learn from one another. In inclusive education, where students with and without 

disabilities learn side by side, associative interactions create pathways for all students to 

build relationships, share knowledge, and develop social skills in real-world contexts. For 

instance, during cooperative group tasks, students—including those with special needs—

engage actively with their peers, contributing to a shared goal. Students with autism, for 

example, might initially exhibit a preference for solitary focus; however, with the right 

support, they can meaningfully participate in group activities that enhance mutual 

understanding and foster inclusive social bonds. 

The benefits of such interactions are profound. When students with varying abilities 

collaborate, they not only develop cognitive and emotional skills but also cultivate empathy, 

patience, and adaptability. These skills are transferable beyond the classroom, helping 

students to engage in diverse social contexts and become more accepting, inclusive 

individuals. For students with special needs, participation in group tasks can improve social 

responsiveness, foster self-confidence, and build a stronger sense of belonging within the 

broader school community. At the same time, their peers without disabilities gain awareness 

and appreciation of diversity, learning to recognize and respect individual differences—a 

fundamental principle of inclusive education. 

A core component of associative interactions in inclusive settings is the 

practice of accommodation. Accommodation involves adapting or modifying 

behavior, communication, and interactions to create a supportive and 

responsive environment for everyone involved. In a classroom, for instance, 

teachers might adjust the format of group activities or alter communication 

methods to ensure that all students, regardless of individual needs or learning 

styles, can participate fully and feel respected. Similarly, students can practice 

accommodation by being mindful of their peers' needs, learning how to 

collaborate in ways that enhance collective understanding. These adjustments 

allow for a more dynamic, adaptable social environment that is responsive to 
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diverse needs and experiences. Through accommodation, inclusive settings 

foster adaptive social engagement, promoting a culture of equity and 

belonging. 

Ultimately, associative social interactions and accommodation in 

educational contexts not only facilitate academic growth but also prepare 

students for meaningful participation in broader societal structures. These 

experiences teach resilience, adaptability, and cooperative problem-solving—

skills essential for navigating a diverse world. By fostering inclusive 

associative interactions, schools contribute to a society in which individuals 

are valued not only for their achievements but also for their unique 

perspectives and experiences. This approach cultivates a generation that views 

diversity as an asset, strengthening social unity and fostering an inclusive, 

collaborative society. 

Dissociative social interactions, as described, are interactions that lead 

to division or competition among groups or individuals, often due to perceived 

differences. In educational settings, particularly within schools, students with 

special needs may face these types of interactions, which can lead to feelings 

of competition, confrontation, or even subtle resentment from peers. This 

often stems from misunderstandings, stigmas, or biases related to their unique 

needs or behaviors. 

According to Permatasary and Indriyanto (2016), the three main forms of 

dissociative social interactions are: 

1. Competition: Efforts to achieve dominance or superiority, where 

individuals or groups aim to excel over others without resorting to 

violence or direct confrontation. 

2. Controversy: Situations where open confrontations arise, as 

individuals or groups deliberately oppose each other, often to assert 

differing viewpoints or values. 

3. Contravention: More subtle than outright conflict, this involves 

negative feelings such as dislike or irritation without direct opposition. 

In the context of students with special needs, these interactions can lead to 

social isolation, bullying, or exclusion. Educators and counselors play a 

critical role in identifying and addressing these dynamics to foster inclusivity 

and understanding among students. The impact of these interactions also can 
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significantly affect the mental health and academic success of students with 

special needs. Exposure to dissociative social interactions can increase stress, 

anxiety, and potentially lead to mental health issues such as depression (Rose, 

Espelage, & Monda-Amaya, 2009). Moreover, when students feel 

marginalized or misunderstood, their motivation and performance in school 

may decline. Studies indicate that acceptance and social connection contribute 

to resilience and engagement in learning (Farmer, Lines, & Hamm, 2011). 

Educators play a crucial role in mitigating dissociative social 

interactions through structured social and emotional learning (SEL) programs. 

These programs promote empathy, respect, and understanding among 

students, fostering a more inclusive environment (Collaborative for 

Academic, Social, and Emotional Learning [CASEL], 2020). Implementing 

anti-bullying policies, peer mentoring programs, and social skills training can 

further help reduce negative interactions and promote positive relationships in 

the classroom (McLeskey, Waldron, Spooner, & Algozzine, 2014). 

Creating a supportive school environment benefits all students, as it 

encourages the development of empathy, cooperation, and open-mindedness 

(Sugai & Horner, 2020). By promoting inclusion and addressing dissociative 

social interactions, schools can cultivate a cohesive environment where every 

student feels valued and supported in their unique learning journey. 

Barriers to Social Interaction of Students with Special Needs This study 

examines the social interactions between ordinary students and those with intellectual 

disabilities or developmental delays. Findings indicate that the social relationships 

among these groups tend to be positive and inclusive. Ordinary students often take 

the initiative to invite their peers with intellectual disabilities to participate in various 

activities, thereby fostering an environment of acceptance. During social interactions, 

such as mealtimes and recess, students with intellectual disabilities are not excluded 

from conversations or activities. This inclusion suggests that ordinary students are 

willing to engage with their peers who have special needs, promoting a sense of 

belonging and community. 

Furthermore, students with intellectual disabilities demonstrate a 

proactive approach to socialization. They actively engage with ordinary 

students, either independently or with the assistance of teachers or shadow 

teachers. The support provided by educators plays a critical role in facilitating 

these interactions, helping students with special needs navigate social settings 
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more comfortably. As a result of this support, students with intellectual 

disabilities gradually become accustomed to forming friendships with their 

ordinary peers. This positive dynamic not only enhances the social 

experiences of students with special needs but also contributes to a more 

empathetic and understanding school culture. 

In conclusion, the findings of this study highlight the importance of fostering an 

inclusive educational environment. By promoting social interactions between students of 

varying abilities, schools can help cultivate meaningful relationships that benefit both 

ordinary students and those with intellectual disabilities. Social interaction plays a pivotal 

role in influencing, altering, and enhancing an individual’s behavior and attitudes. Within 

the context of inclusive classrooms, where students with special needs (SWSN) coexist with 

their typically developing peers, reciprocal relationships are established that significantly 

affect the social dynamics of the learning environment. 

In inclusive settings, it is essential to recognize that each student with special needs 

comes from a unique background, resulting in varied preferences for social engagement. 

Some SWSN exhibit a tendency to interact more comfortably with their peers who also have 

special needs, while others may choose to establish friendships with typically developing 

students. This variance can be attributed to individual differences in social skills, personal 

experiences, and levels of comfort within social interactions. 

A notable observation is that certain SWSN may prefer solitude over social engagement. 

This inclination often arises from challenges in navigating social contexts, which can 

manifest as anxiety or difficulties in forming connections with their peers. For these students, 

the prospect of socializing may be daunting, leading to a preference for isolation. It is 

imperative for educators and peers to create supportive environments that encourage gradual 

and comfortable social interactions, thereby fostering a sense of belonging among all 

students. 

Conversely, the existence of friendships between SWSN and their typically developing 

counterparts serves as a positive indicator of successful inclusion. Such relationships not 

only provide opportunities for SWSN to model appropriate social behaviors but also foster 

empathy and understanding among all students. These interactions can contribute to a more 

inclusive and harmonious classroom atmosphere. To facilitate positive social interactions, 

educators can implement targeted strategies, including structured social activities, peer 

mentoring programs, and the establishment of safe spaces where students can express 
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themselves freely. Continuous assessment of social interactions within the classroom is vital, 

allowing educators to tailor their approaches to meet the evolving needs of their students. 

In conclusion, fostering effective social interactions in inclusive classrooms requires 

an in-depth understanding of individual differences and a commitment to creating an 

environment where every student feels valued and included. Through supportive strategies 

and ongoing assessment, educators can enhance the social dynamics of their classrooms, 

ultimately contributing to the personal and academic growth of all students. 

In inclusive schools, the social interaction of students with special needs (SWSN) is 

significantly influenced by teacher support. Upon first entering the school environment, 

many of these students experience anxiety, often expressing their reluctance to separate from 

their parents through tears or a desire to go home. This emotional distress can lead to feelings 

of isolation, especially for those who naturally prefer solitude. The noisy and crowded 

classroom conditions can further exacerbate their discomfort, making it challenging for them 

to blend in and increasing the likelihood of tantrums. Additionally, students with physical 

disabilities may struggle with fatigue when walking, which can lead them to withdraw from 

interactions and seek solitude. Therefore, the role of teachers is crucial in fostering a 

supportive atmosphere that encourages social engagement and helps these students feel 

comfortable and included. Implementing individualized learning plans and promoting 

structured peer activities can significantly enhance their social experiences in the classroom.  

There were two persons of junior high school students with special needs who were 

placed in different classes. Each student has distinct intellectual challenges: one has 

intellectual developmental delay coupled with a speed delay, while the other exhibits 

intellectual delay and tends to be quiet, preferring solitude. To support their learning, both 

students are accompanied by shadow teachers. These teachers facilitate the students' 

engagement with the curriculum, which is tailored to their individual abilities based on the 

national curriculum for children with special needs. The presence of a shadow teacher 

ensures that students with special needs can participate in lessons without disrupting their 

classmates. 

Promoting Interaction 

The ordinary teachers and shadow teachers collaborate to foster positive interactions 

between regular students and those with special needs. They work to convey a message of 

equality among all students. Shadow teachers provide ongoing assistance to students with 

special needs, encouraging interaction both in the classroom and during extracurricular 
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activities. For example, they organize group learning activities that include all students, 

promoting a sense of belonging and cooperation. 

Self-evaluation is an essential practice among the shadow teachers, as they continually assess 

their teaching methods to enhance student interaction. By checking in on the well-being of 

students with special needs, providing motivation, encouraging active participation in 

activities, and reminding regular students to embrace their peers, they create an environment 

conducive to positive social interactions in an inclusive setting. 

The Importance of Social Interaction 

Social interaction is a fundamental aspect of human life, encompassing various 

patterns that can be classified as either associative or dissociative. Associative patterns are 

characterized by positive interactions that promote unity, such as cooperation, 

accommodation, and assimilation. In contrast, dissociative patterns lead to separation and 

conflict, including competition and controversy. In the dynamic environment of education, 

fostering associative social interactions is crucial for creating an inclusive and supportive 

atmosphere for all students, particularly those with special needs. 

a. Cooperation as a Vital Component of Social Interaction 

Cooperation is a form of social interaction where individuals or groups collaborate 

to achieve common goals. In educational settings, this collaboration is essential, as it not 

only enhances learning outcomes but also fosters social cohesion among students. By 

engaging in cooperative activities, students learn to value teamwork, develop empathy, and 

appreciate diverse perspectives. 

The Role of Teachers in cooperative interaction  

Teachers play a pivotal role in facilitating cooperation among students. Teacher and 

shadow teacher worked together to create an environment in the classroom where all 

students, including those with special needs can interact positively and meaningfully. 

1. Teacher: 

o Teachers often implement cooperative learning strategies by organizing 

group activities that include both SWSN and their peers. By randomly 

assigning students to groups, teachers minimize the risk of rejection and 

encourage inclusivity. This approach not only fosters positive interactions 

but also allows students to learn from one another’s strengths and abilities. 

2. Shadow Teacher: 

o Shadow teachers provide essential support by facilitating both academic and 

non-academic collaboration. Their involvement ensures that SWSN students 
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receive tailored assistance that aligns with their learning needs. For 

instance: 

▪ Academic Collaboration: Shadow teachers may review classroom 

lessons with ABK students, adapting the content to match their 

individual learning levels. They also assign relevant tasks that 

promote engagement with the material being discussed. 

▪ Non-Academic Collaboration: Beyond academics, shadow 

teachers often engage students in hands-on activities that promote 

teamwork and creativity. These activities may include: 

▪ Craft projects like bracelet making and origami 

▪ Collaborative cooking or drink preparation 

▪ Educational games that encourage interaction 

▪ Group drawing sessions and the creation of learning media 

Benefits of Cooperative Interaction 

The benefits of fostering cooperation in the classroom are manifold: 

• Promoting Inclusivity: By integrating SWSN  into group activities, teachers help 

cultivate an environment that values diversity and encourages acceptance among all 

students. 

• Enhancing Social Skills: Through cooperative experiences in learning process, 

students develop critical social skills such as effective communication, problem-

solving, and teamwork, which are essential for their personal and academic growth. 

• Building Confidence: Participation in cooperative activities boosts the self-esteem 

of SWSN students, as they contribute to group goals and engage meaningfully with 

their peers. 

Associative social interaction patterns, particularly cooperation, play a vital role in 

the educational landscape. By promoting inclusivity and enhancing social skills, teachers 

create a supportive environment that fosters positive relationships among students. 

Through the collaborative efforts of class, students learn to embrace diversity, work 

together towards common objectives, and develop the social competencies necessary for 

success in both school and life. Ultimately, the commitment to fostering cooperative 

interactions enriches the educational experience for all students, paving the way for a more 

harmonious and inclusive society. 
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4. Accommodation in Education 

Accommodation refers to the balance of interaction between individuals or groups, 

aimed at reducing conflict and achieving stability. In an educational context, teachers 

recognize the unique characteristics of their students to tailor approaches that meet each 

student's needs. This is especially important for students with special needs (SWSN), who 

may prefer solitude, struggle with self-confidence, or experience delays in learning. 

Special assistant teachers play a crucial role in encouraging these students to engage and 

interact more openly. They provide support and motivation to help students build their 

confidence and foster social connections. By creating a welcoming environment and offering 

equal opportunities, special assistant teachers ensure that students with special needs can 

develop their interactive skills alongside their peers. 

Interviews with shadow teacher revealed that students with special needs faced 

discrimination at the beginning of their study due to their differences. To address this, these 

teachers emphasize understanding and mutual respect among all students. They explain that 

everyone has strengths and weaknesses, promoting a culture of respect where students learn 

to respect one another. The efforts was success to protect SWSN from the students bullying.  

c. Assimilation in Education 

Assimilation in the educational context refers to the process of integrating students 

with special needs (SWSN) into mainstream classrooms. It involves reducing perceived 

differences between students and fostering a sense of unity. This approach encourages 

students to recognize and focus on their common interests and goals, promoting a 

harmonious learning environment. Adjustments in Communication: For regular students, 

effective communication is essential in creating an inclusive atmosphere. Regular students 

are encouraged to: 

• Use Respectful Language: They must be mindful of their language to avoid offending 

ABK peers. This involves steering clear of derogatory terms or jokes that might 

alienate or hurt the feelings of students with special needs. 

• Simplify Language: By using language that is easy to understand, regular students 

can enhance clarity and inclusivity, ensuring that their SWSN classmates can follow 

conversations and engage without feeling lost. 

• Limit Excessive Joking: Regular students are guided to moderate their humor, 

ensuring that jokes are appropriate and do not target or exclude their SWSN’s peers. 

Behavioral Adjustments of SWSN : Initially, students with special needs might 

behave in ways that are inconsistent with classroom norms. For instance, they may enter a 
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classroom without acknowledging the teacher or their peers. However, through structured 

support from special assistant teachers, these students begin to: 

• Model Appropriate Behaviors: They learn to imitate the positive social behaviors 

exhibited by their regular classmates, such as greeting the teacher and peers upon 

entering the classroom. 

• Engage in Social Interactions: By practicing these social norms, SWSN gradually 

become more comfortable in their environment, fostering positive interactions and 

friendships with their classmates. 

The Role of Special Assistant Teachers: Special assistant teachers play a pivotal 

role in facilitating the adjustment process for students with special needs. Their 

responsibilities include: 

• Encouraging Greetings and Interaction: Teachers of Az-zakiah Scchool  emphasize 

the importance of social greetings, guiding SWSN students to say Salam/ hello and 

shake hands with their teachers and peers. 

• Involving Students in Activities: These teachers actively involve SWSN students in 

various classroom activities, allowing them to express their talents—whether through 

art, physical activities etc . 

• Monitoring Social Acceptance: The teachers  conduct observations to assess how 

well SWSN students are integrating into the classroom. This may involve asking 

classmates about their interactions or directly inquiring with SWSN students to 

understand their experiences and feelings. 

Supporting Research: The research conducted by  Risqi Puspitaningtyas (2020) 

reinforces the notion that structured social interactions can significantly improve the social 

skills of children with special needs. For example: 

• Structured Greetings: The practice of encouraging SWSN  students to greet their 

teachers and peers not only fosters inclusivity but also builds self-esteem and 

confidence in social situations. 

• Participation in Activities: The involvement of SWSN  students in various activities 

aids in their social development and helps to normalize their presence in the 

classroom. 

2. Dissociative social interaction patterns  

A. Competition  

Competition was carried out by individuals or certain social groups, in order to 

obtain victory or results competitively, without causing threats or physical clashes on the 
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part of the opponent. Based on the results of interviews with Teacher of regular student 

shadow teacher of Az-Zakiah school, it was stated that there was no feeling of competition 

in learning among SWSN and regular students, because the assessment for students with 

special needs (SWSN) was different from that of regular students, but it happens among 

regular students. 

B. Controversy 

In inclusive school settings, social interactions between regular students and students 

with special needs can sometimes lead to initial discomfort or hesitation. This hesitation is a 

subtle form of resistance, where regular students may feel unsure or disconnected when 

interacting with students with special needs. Although this can lead to temporary social 

barriers, it rarely results in open conflict or hostility. 

According to teachers, regular students initially showed reluctance to form 

friendships with their peers with special needs due to perceived communication challenges. 

However, with the support of regular teachers and shadow teachers, students gradually 

became more accepting. While not all regular students interacted naturally, the overall 

environment improved, and instances of teasing or exclusion were minimized. This approach 

helped foster a more inclusive atmosphere, supporting positive social development for all 

students. 

4.3. The challenges faced by the English teachers in Inclusive EFL Classes. 

 The challenges faced by English teachers when dealing with students with special 

needs are not too difficult because they are assisted by shadow teachers who are together in 

the class whena learning English. students with special needs (SWSN) are more likely to be 

with shadow teachers. In general, the challenges faced are as follows: 

A. Understanding the Character of Students with Special Needs 

In inclusive classrooms, teachers encounter a wide range of student abilities and challenges. 

Students with special needs encompass various conditions, including learning disabilities, 

emotional and behavioral disorders, autism spectrum disorders, and intellectual disabilities. 

Each of these categories presents its own unique set of characteristics. For instance, students 

with learning disabilities may struggle with reading or math, while those on the autism 

spectrum might face challenges in social interactions and communication. Understanding 

the individual characteristics of each student is paramount. Even students who share the same 

diagnosis can display vastly different skills, interests, and learning styles. For example, two 

children diagnosed with ADHD (Attention Deficit Hyperactivity Disorder) may have 

differing attention spans, coping strategies, and social skills. Therefore, teachers must adopt 
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a personalized approach to understand each student's strengths and weaknesses, tailoring 

their instructional methods accordingly. This requires ongoing observation, assessment, and 

open communication with students and their families. In educational settings of the school, 

especially for students with special needs, collaboration among the student’s support team 

is essential for effective, personalized learning. Here’s some more detail on how different 

specialists can work together to create a supportive learning environment done at the school: 

1. Regular Team Meetings: 

Frequency and Purpose: The student’s support team, including teachers, shadow 

teachers, therapists, and psychologists meet regularly to discuss the student’s 

progress, review any challenges, and share updated strategies. The benefit of this 

meeting based on the interview result was to ensure that all parties are aligned on 

goals and any adjustments needed, promoting consistent support for the student in 

various settings. 

2. Individualized Education Plan (IEP) Reviews: 

Content and Coordination: The IEP outlines goals, accommodations, and 

modifications for the student. Regular reviews help the team track the student’s 

progress toward their goals, assess which strategies are working, and adjust plans as 

needed. The benefit was to ensure the plan remains relevant and effective, with input 

from everyone involved in the student’s education. 

3. Shared Documentation: 

Daily or Weekly Logs: English Teachers/ shadow Teacher, Psychologist and 

therapists can maintain shared logs to document the student’s responses to various 

teaching methods, social interactions, and specific needs. The shared documentation 

Provides a real-time record of the student’s performance and behaviors, allowing for 

timely interventions and creating a consistent approach. The documents from  

Psychologist and Therapist were also reported to students’ parents. 

4. Parent and Caregiver Involvement: 

Communication Channels: The EnglishTeachers, psychologists, and therapists may 

set up regular communication with the student’s caregivers to share progress and 

gather insights from the home environment. This meeting was benefit to create a 

supportive and consistent learning environment for the student at school and home. 

5. In-class Support from Shadow Teachers: 

Observations and Adjustments: Shadow teacher often work directly with SWSNs in 

the classroom, making real-time observations and adjustments to help the student 
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stay focused and engaged. This benefit to offer a bridge between individualized 

support and mainstream classroom participation, ensuring the student has assistance 

without being removed from the class community. 

6. Behavioral and Emotional Support: 

Psychologist and Therapist Input: The psychologist and therapist collaborate to 

create specific strategies to manage behavioral or emotional challenges that may 

arise. These strategies are shared with teachers for consistency. This aims to help the 

student manage emotional and behavioral responses, providing them with tools to 

self-regulate and succeed in a structured environment. 

7. Training for General Teachers: 

Workshops and Resources: General teachers can benefit from training sessions led 

by specialists, equipping them with knowledge on effective strategies for supporting 

students with special needs. This workshop was done by the school to ensure all 

teachers understand the student’s needs and can make necessary adjustments in their 

teaching methods. 

B. Curriculum Adaptation 

Curriculum adaptation is essential in ensuring that all students, particularly those 

with special needs, can access and benefit from educational content. The national 

curriculum, while comprehensive, may not adequately address the diverse learning needs 

found within an inclusive classroom. Each student’s capacity to process information, engage 

with materials, and demonstrate understanding varies significantly, necessitating tailored 

approaches to instruction. The following are types curriculum adaptations were done by the 

school: 

a. Content Adaptation: Adjusting the subject matter to make it more accessible, such 

as simplifying language, providing visual supports, or incorporating hands-on 

learning experiences. The curriculum used at Az -Zakiyah School is the curriculum 

from the Ministry of National Education of the Republic of Indonesia which has been 

adapted to the needs and abilities of students with special needs. 

b. Process Adaptation: Modifying how lessons are delivered, such as using multi-

sensory teaching strategies, providing additional time for tasks, or allowing for 

different modes of participation (e.g., oral presentations vs. written assignments). 

c. Assessment Adaptation: Creating alternative assessments that accurately reflect 

students’ understanding and skills, allowing for varied demonstration methods such 

as projects, portfolios, or oral exams instead of traditional tests. 
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Working with Educational Departments to successfully implement curriculum 

adaptations, teachers of Az-zakiah school engaged in collaboration with educational 

specialists, curriculum developers, and school administrators. Regular meetings and 

consultations were done to make sure that adaptations are evidence-based and aligned with 

educational standards. It is crucial to establish open lines of communication between teachers 

and the curriculum department to facilitate the sharing of insights, resources, and effective 

practices. 

 

C. Involving Parents  

Parents play a vital role in the educational process. Their insights regarding their 

child’s strengths, preferences, and challenges can inform teaching strategies and curriculum 

adaptations. Involving families in the decision-making process fosters a sense of partnership 

and support, which can enhance students’ learning experiences and outcomes. Meetings with 

parents of students with special needs are held regularly to provide information regarding 

the child's development at school as well as asking for input and information on how the 

child is developing in the family environment. The information were got by the parent used 

as contribution for designing teaching material, As the matter of facts, We sometimes found 

parents feel an eagerness to see their children reach milestones, and it’s often rooted in love 

and excitement. Watching a child grow and learn is thrilling, and naturally, parents want to 

see their child succeed and thrive. However, each child has a unique timeline, and 

development isn’t always predictable. Rushing or pressuring can lead to stress for both the 

parent and child, possibly even affecting a child’s self-esteem or motivation. 

D. Adjusting Minimum Completion Criteria (KKM) 

Adjusting the Minimum Completion Criteria (KKM) allows teachers to set realistic 

and achievable learning goals based on individual capabilities. This process encourages 

students to experience success and build confidence in their abilities. The following activities 

were done by Az-Zakiah school.  

1. Goal Setting: Establishing specific, measurable, achievable, relevant, and time-

bound (SMART) goals for each student can help focus teaching efforts and assess 

progress effectively. 

2. Ongoing Assessment: Regularly monitoring student progress through formative 

assessments and providing feedback enables teachers to adjust goals and 

instructional strategies as necessary, ensuring that students remain engaged and 

motivated. 
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E. Practical Strategies for Teachers  

To be effective in inclusive education, the teachers at Az-Zakiah school engaged in 

continuous professional development. This includes attending workshops, training sessions, 

and conferences focused on special education, inclusive teaching practices, and curriculum 

adaptation strategies. Participating in workshops and seminars offers valuable professional 

development for teachers, especially those working with students with special needs. These 

activities not only deepen their academic knowledge but also enhance their practical skills 

in addressing diverse student needs. Teachers often report that such training helps them 

overcome challenges in the classroom, improving their teaching methodologies and their 

understanding of individual student characteristics and effective support strategies. This 

ongoing learning empowers them to create more inclusive and supportive educational 

environments.  

Creating a positive, inclusive classroom environment is essential for all students to thrive. 

Teachers can achieve this by: 

1. Promoting Empathy and Understanding: Encouraging discussions about diversity, 

disability, and acceptance fosters a culture of respect and support among students. 

Activities that highlight the importance of teamwork and collaboration can 

strengthen peer relationships. 

2. Implementing Peer Support Systems: Pairing students with special needs with peers 

can provide valuable support and facilitate friendships. Peer buddies can assist with 

social interactions, academic tasks, and classroom routines. 

3. Celebrating Differences: Acknowledging and celebrating individual differences 

through activities and classroom displays reinforces the value of diversity in the 

classroom. 

Teaching students with special needs in inclusive settings is both a challenge and  an 

opportunity. By understanding individual characteristics, collaborating with educational 

specialists, and adapting the curriculum, teachers can create a learning environment that 

meets the diverse needs of all students. 

Through ongoing professional development, effective communication with families, and the 

implementation of personalized strategies, educators can foster a classroom culture that 

promotes growth, learning, and inclusion. Embracing the principles of inclusive education 

not only benefits students with special needs but enriches the educational experience for all 

learners, preparing them for a diverse and interconnected world. 

F. Creative to find an appropriate teaching method 
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Finding the effective learning methods for students with special needs requires both 

creativity and a flexible approach to adapt the information in ways that cater to individual 

learning styles. A few strategies that might help English teachers and shadow teachers 

collaborate to support students with low intellectual capacity: 

1. Multisensory Learning: Engaging multiple senses (visual, auditory, kinesthetic) can 

help reinforce language concepts. For example, using visual aids (flashcards, images) 

alongside verbal repetition and physical movements can strengthen students’ 

memory and understanding. 

2. Chunking Information: Breaking down information into small, manageable chunks 

helps students with processing difficulties absorb knowledge more effectively. 

Teachers could focus on one concept at a time, providing plenty of examples and 

allowing students time to practice each segment before moving on. 

3. Repetition and Reinforcement: Repeating key language concepts regularly reinforces 

learning and builds confidence. Teachers might use songs, rhymes, or chants that 

make repetitive language practice enjoyable, which also aids memory retention. 

4. Interactive Storytelling: Utilizing stories in teaching English is a great way to capture 

students' interest. Teachers can make this interactive by allowing students to act out 

parts, draw scenes, or respond to simple questions related to the story, helping them 

engage more actively with the language. 

5. Simplified Language and Clear Instructions: Using simplified English 

and clear, direct instructions can reduce confusion. Visual guides (like 

pictures of verbs or actions) or simple instructions with gestures can 

provide context that makes it easier for students to follow along. 

6. Frequent Breaks and Movement Activities: Students with special needs may find it 

challenging to concentrate for long periods. Incorporating short breaks and 

movement-based activities (like matching games or interactive language stations) 

can help reset their focus and keep them engaged. 

7. Collaboration and Communication Between Teachers: Regular meetings between 

English teachers and shadow teachers can help track each student's progress and 

address challenges. Joint planning allows teachers to share strategies that work and 

ensures consistency in teaching methods both inside and outside the classroom. 

Teaching students with special needs, particularly those with lower intellectual 

capacities, presents unique challenges that require educators to adopt innovative and flexible 

teaching methods. These students often struggle with processing information, making it 
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essential for teachers to think critically and creatively about how to convey material 

effectively.The following efforts done by the English teacher:  

• Giving Individualized Instruction: One of the fundamental principles of special 

education is the concept of individualized instruction. Each student has a unique 

learning profile, which means that educators must adapt their teaching methods to 

meet diverse needs. This might involve breaking down lessons into smaller, more 

manageable parts, utilizing visual aids, or incorporating hands-on activities. The 

English teacher and shadow teacher also be prepared to use repetition and 

reinforcement to ensure that students fully understand the material presented. 

• Extended  Learning Time: In many cases, SWSN  requires additional instructional 

time beyond the standard curriculum. This was included as supplemental lessons that 

allow for a slower pace and deeper exploration of topics. The English teacher and 

shadow set up after-class hours reinforcing particular teaching materials. Creating a 

supportive learning environment where students feel comfortable asking questions 

and exploring topics at their own pace is crucial for their academic evelopment. 

• Adapted   Assessments: Traditional assessment methods may not     accurately 

reflect the knowledge and skills of students with special needs. Therefore, it is 

important to implement alternative forms of assessment that are tailored to their 

abilities. For example, teachers might use verbal responses, visual demonstrations, 

or practical applications to gauge student understanding. This approach not only 

promotes equity in assessment but also encourages students to engage more fully 

with the material. 

By implementing and adapting these methods, teachers can create a supportive 

environment that accommodates diverse learning needs, allowing each student to progress 

at their own pace. 

G. Innovative use of  Teaching Media 

 Innovative teaching media are key to supporting creative learning, especially for 

students with special needs. Using real, tangible objects in lessons can be highly effective, 

as it allows students to engage more directly with the material. Additionally, integrating 

visual, auditory, and motor activities can help meet diverse learning needs and ensure that 

various aspects of students’ cognitive and sensory development are addressed. Teachers may 

collaborate with psychologists to tailor these strategies to individual students’ personalities 

and needs, making adjustments as necessary to optimize their learning experience. 

 Multisensory Approaches, Incorporating visual, auditory, and kinesthetic elements into 
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lessons can cater to different learning styles. For example, using pictures, sounds, and hands-on 

activities can engage students more effectively. 

H. Creative Learning Methods 

Teaching students with special needs requires flexibility and creativity in learning 

methods, particularly when these students have difficulties processing information. 

• Individualized Instruction: Educators need to tailor their teaching methods to meet 

the diverse needs of these students. This might involve breaking down lessons into 

smaller, more digestible parts and using repetition and reinforcement to enhance 

understanding. 

• Extended Learning Time: Some students may require additional hours of 

instruction beyond regular school hours. This could include tutoring sessions or 

modified group learning environments where the pace can be adjusted to ensure 

comprehension. 

• Adapted Assessments: It’s also crucial to use assessments that accurately measure 

student understanding, allowing for accommodations as needed. This may involve 

using alternative forms of assessment, such as verbal responses or practical 

demonstrations. 

I. Innovative Use of Teaching Materials 

Effective teaching for students with special needs often involves innovative use of various 

media and teaching materials. 

• Concrete Objects and Manipulatives: Using tangible objects can help convey abstract 

concepts. For instance, using blocks for counting or physical models to explain 

science concepts can make learning more accessible. 

• Collaboration with Experts: Teachers can benefit from collaborating with specialists, 

such as psychologists or special education experts, to develop strategies tailored to 

individual students’ needs. This can ensure that teaching methods are not only 

effective but also appropriate for the students’ developmental levels. 

• Utilizing Online Resources: The internet offers a wealth of resources for educators, 

including lesson plans, teaching strategies, and interactive tools that can be adapted 

for special needs education. Teachers should explore these options to enhance their 

instructional techniques. 

The education of students with special needs requires thoughtful, individualized 

approaches and the use of innovative strategies. By creatively adapting methods and utilizing 

diverse media, educators can foster a more inclusive learning environment that 
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accommodates the unique needs of each student. This not only enhances their learning 

experiences but also promotes their overall development and engagement. 

J. Innovative Use of Media and Teaching Materials 

The integration of innovative media and teaching materials plays a vital role in 

fostering an effective learning environment for students with special needs. Creative use of 

resources can significantly enhance engagement and comprehension. 

• Concrete Objects and Manipulatives: Utilizing real or tangible objects can help 

bridge the gap between abstract concepts and students’ understanding. For instance, 

using physical manipulatives such as blocks for counting or science kits to conduct 

experiments can make lessons more relatable and engaging. These hands-on 

experiences allow students to explore concepts actively and deepen their 

understanding. 

• Multisensory Approaches: Incorporating visual, auditory, and kinesthetic elements 

into lessons caters to different learning styles and helps reinforce concepts. For 

example, a lesson on the life cycle of a butterfly might include visual aids like 

pictures, auditory elements like videos, and hands-on activities like creating a 

butterfly model. By engaging multiple senses, educators can create a more inclusive 

learning experience that resonates with all students. 

• Collaboration with Experts: Educators can greatly benefit from collaborating with 

specialists, such as educational psychologists, speech therapists, or special education 

consultants. These professionals can provide valuable insights and strategies tailored 

to individual students’ needs. Regular communication and collaboration can help 

teachers implement evidence-based practices that support student learning 

effectively. 

• Utilizing Online Resources: The digital age has opened up a wealth of resources for 

educators. Numerous websites and online platforms offer lesson plans, teaching 

strategies, and interactive tools specifically designed for special needs education. 

Educators should actively seek out these resources, adapting them to meet their 

students’ unique requirements. Online communities and forums can also provide 

support and ideas from fellow educators who share similar challenges and successes. 

Educating students with special needs is a multifaceted challenge that necessitates a 

thoughtful, individualized approach. By embracing creativity in teaching methods and 

employing innovative media and materials, educators can create a supportive and effective 

learning environment. This not only enhances students' academic experiences but also 
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fosters their overall development, social skills, and engagement in the learning process. 

Ultimately, by recognizing and addressing the unique needs of each student, educators can 

empower them to reach their full potential and thrive both inside and outside the classroom. 

8. Becoming a mediator between student development at school and parents In addition 

to the learning process at school, one aspect that is quite important is the development 

of children at home. Student learning patterns at home, such as regular study hours, 

learning assistance, patterns of punishment and rewards at home can affect the 

development experienced by students. The existence of active communication 

between the school and parents in monitoring child development will greatly assist 

the learning process at school.  

The teachers’ insights on becoming a mediator between student development at school 

and parents highlight the critical role that collaboration plays in fostering a child's 

growth.  

In some discussions with students’ parents, it  always  talked about the Importance of 

Home Environment 

1. Study Patterns: Establishing regular study hours at home helps students develop 

discipline and a strong work ethic. Parents can encourage consistent routines to 

reinforce learning. 

2. Learning Assistance: Parents can play a pivotal role by providing help with 

homework and engaging in educational activities. This support can enhance 

comprehension and retention of material learned at school. 

3. Discipline Strategies: The use of constructive punishment and rewards at home can 

shape behavior and motivate students. Effective communication between parents and 

teachers can help ensure consistency in these approaches. 

Az-Zakiah school maintains regular meetings with parents every one or two months. 

These discussions likely provide a valuable opportunity for parents to gain insights 

into their child's academic and non-academic development, fostering a collaborative 

approach to the student's growth and well-being. 

 

4.3.1 Implementation of Tutoring for Children with Special Needs 

1. Assessment 

In the context of special education, especially at institutions like Az-Zakiah School, 

providing effective tutoring and support to children with special needs requires a strategic 

and structured approach. The school begins with a comprehensive assessment process, a key 
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component emphasized by McLoughlin and Lewis, who describe assessment as a systematic 

collection of data necessary to inform educational decisions tailored to each child’s unique 

profile. 

The assessment process is designed with multiple goals in mind: 

1. Gathering Objective and Accurate Data 

The primary objective is to ensure that all data collected is reliable and reflects the 

child’s true abilities, needs, and challenges. By capturing accurate information, 

educators can avoid relying on assumptions or generalizations, which are often less 

effective for students with unique learning needs. The accuracy of this data also 

serves as a foundation for creating a structured, targeted educational plan. 

2. Building a Comprehensive Child Profile 

The assessment aims to provide a full picture of the child by identifying learning 

barriers, potential strengths, and any additional support they may need. This profile 

helps teachers and tutors understand the specific areas where a child may struggle or 

excel. For instance, some children may have social or communication challenges, 

while others might face difficulties with motor skills, focus, or sensory sensitivities. 

Conversely, they may show strengths in areas like memory, creativity, or specific 

subjects. Understanding these nuances ensures that the educational support provided 

is truly tailored to each child. 

3. Evaluating Environmental Support Needs 

Another crucial aspect is examining the type of support the child requires from their 

environment. This could include modifications to the physical classroom setup, 

additional teaching aids, assistive technologies, or even support from other 

professionals like speech therapists or occupational therapists. By assessing the 

capacity of the environment to meet the child’s needs, Az-Zakiah School can ensure 

that their learning spaces are inclusive and accommodating. 

4. Involving Families and Caregivers 

 

Often, assessments at schools like Az-Zakiah go beyond just examining the child 

within the classroom. They also involve discussions with families and caregivers to 

understand the child’s behavior, needs, and support system outside of school. This 

holistic view acknowledges that learning is influenced by a range of factors, and 

family engagement can provide valuable insights that may not be evident in the 
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classroom alone. Furthermore, it empowers caregivers by including them in the 

planning and implementation of their child’s educational program. 

5. Creating Targeted and Adaptive Learning Plans 

The data collected from the assessment enables educators to develop individualized 

learning plans (IEPs) for each child. These plans are flexible and adaptive, allowing 

for modifications based on the child’s progress and any evolving needs. For instance, 

if a child shows improvement in a particular area, the plan may introduce new 

challenges to foster growth. Conversely, if they struggle, the school can adjust the 

approach to provide additional support. 

6. Monitoring Progress and Making Informed Adjustments 

The assessment process doesn’t end once an initial plan is made. Regular assessments 

and evaluations are part of an ongoing cycle that helps teachers and tutors measure 

the child’s progress. Based on this feedback loop, they can make necessary 

adjustments, ensuring that the child continues to receive the most beneficial support. 

This structured and thorough approach allows Az-Zakiah School to support children 

with special needs effectively, respecting each child’s individuality and promoting their 

growth in a nurturing environment. The end goal is to foster not only academic development 

but also social, emotional, and life skills, empowering each child to reach their full potential. 

2. Individualized Learning Program (PPI) 

I In order to maintain the quality of educational services for students with special 

needs, Az-zakiah School also organizes an Individualized Educational Program. This 

program is designed to determine the unique educational needs of students with special 

needs, so that the school knows the needs of these students.  This program is in line with 

what Snell stated. Snell states in Rudiyati's writing that the development of an Individualized 

Educational Program (IEP) for children with special needs (especially those with moderate 

and severe disabilities) is based on the following basic assumptions (Rudiyati, 2021: 54) : 

1. Belief in Potential: Emphasizing that every child can learn fosters resilience and a 

growth mindset. Even small advancements should be celebrated, as they contribute 

to overall development. This approach encourages a supportive atmosphere where 

both educators and students are motivated to persevere. 

2. Functional Life Skills: Schools have a critical responsibility to teach practical skills 

that enhance students' independence and confidence. By focusing on daily living and 

community integration, educators prepare students for real-world challenges, 

ensuring they can lead fulfilling lives beyond the classroom. This holistic educational 
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strategy nurtures not just academic growth but personal development as well. 

 

3. Parental Involvement: Establishing strong, ongoing relationships between teachers 

and parents is crucial for enhancing student learning. When parents are engaged, they 

can provide valuable insights into their child's needs, strengths, and challenges, 

fostering a supportive environment that encourages student success. 

4. Assessment for Children with Severe Disabilities: Standardized assessments may 

not accurately reflect the abilities of children with severe disabilities. Informant 

assessments—gathered from parents, caregivers, or teachers—can provide a more 

comprehensive understanding of a child's individual needs, allowing for more 

effective teaching strategies and interventions. 

5. Learning Pace: The learning process for children with special needs can be slow, 

and it generally correlates with the severity of their disorders. However, it's important 

to maintain confidence that all children, regardless of severity, are capable of 

learning. 

6. Role of Schools: Schools have a responsibility to teach functional skills that enhance 

student independence. This includes both academic and practical skills. 

7. Daily Life Skills: Schools should also focus on teaching daily life skills, emphasizing 

their importance for students at home and in the community. 

8. Holistic Approach: A comprehensive educational approach that combines academic 

learning with life skills training is essential for fostering the overall development and 

independence of children with special needs. 

 

Az-zakiah school is focused on a comprehensive approach to supporting students 

with special needs. Here’s a breakdown of how they might implement this program 

effectively based on the points you’ve provided: 

1. Collaborative Involvement 

• Shadow Teachers: Train shadow teachers to provide individualized support, 

ensuring they collaborate closely with regular teachers. 

• Regular Teachers: Encourage regular teachers to integrate inclusive practices in 

their classrooms. 

• School Principals: Ensure principals promote a culture of inclusivity and provide 

necessary resources and support. 
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• Parents: Engage parents through regular communication and workshops, helping 

them understand the program and how they can contribute. 

2. Assessments 

• Comprehensive Assessments: Conduct thorough assessments to identify each 

student’s strengths and needs. Use a variety of assessment tools (observations, 

standardized tests, and informal assessments). 

• Ongoing Monitoring: Implement regular follow-up assessments to track progress 

and adjust strategies as needed. 

3. Goal Setting 

• Long-Term Goals: Establish broad objectives focusing on academic achievement, 

social skills, and emotional well-being. 

• Short-Term Goals: Set specific, measurable, achievable, relevant, and time-bound 

(SMART) goals for individual students to guide their progress. 

4. Designing Strategies 

• Personalized Learning Plans: Develop tailored plans that include teaching 

strategies, accommodations, and modifications based on the assessments. 

• Diverse Instructional Methods: Incorporate a variety of teaching methods (visual 

aids, hands-on activities, technology integration) to cater to different learning styles. 

5. Evaluation Methods 

• Formative Assessments: Use ongoing assessments to provide feedback and adjust 

teaching methods in real-time. 

• Summative Assessments: Conduct periodic evaluations to measure overall progress 

towards long-term goals. 

• Feedback Mechanisms: Create opportunities for feedback from students, parents, 

and staff to refine and improve the program continuously. 

By focusing on these areas, Az-zakiah School can create a supportive and effective 

learning environment for students with special needs, ensuring that everyone involved plays 

a vital role in their success. 

The Individualized Educational Program (IEP) for students with special needs is crucial for 

tailoring education to meet their unique requirements. Here’s a breakdown of the 

components you mentioned, which are designed to enhance educational outcomes: 

1. Student Identity: Basic information about the student, including name, age, grade, 

and specific needs. 
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2. Current Level of Ability: An assessment of the student’s strengths and weaknesses, 

outlining their academic and functional skills. 

3. Long-Term Goals: Broad, aspirational objectives that the student should achieve 

over an extended period, typically one year or more. 

4. Short-Term Goals: Specific, measurable objectives that lead to the attainment of 

long-term goals, usually set for a shorter timeframe (e.g., quarterly). 

5. Curriculum Domain Under Pressure: Areas of the curriculum that may need more 

focus or adaptation due to the student’s specific challenges or limitations. 

6. Learning Strategies: Tailored approaches and methodologies that will be used to 

facilitate the student's learning, considering their individual preferences and needs. 

7. Progress Measurement and Recording Tools: Methods and tools used to assess 

and document the student’s progress toward their goals, which can include tests, 

observations, and reports. 

These components can indeed be customized further to address the unique 

circumstances of each student, ensuring that the IEP is as effective and supportive as 

possible.  

 

4.4. The special features of the services provided to students who have special needs? 

Based on  the research findings, the management inclusive education begins with the first 

strategic step, which is planning. This planning stage serves as a guide for teachers in preparing what 

actions are needed and what must be arranged to achieve the predetermined goals. Subroto 

(2004:111) states, "In planning, actions must be taken to define the desired goals and targets, 

formulate tactics and strategies to achieve those goals and targets, determine the necessary resources 

or equipment, and set indicators or standards of success in achieving these objectives and targets." 

The research findings indicate that there are special features implemented at Islamic Leader 

Az-Zakiyah School to support inclusive education, including: (1) Shadow Teacher, (2) Psychologist, 

(3) Therapist, and (4) Psychological Consultation Room. 

1. Shadow Teacher 

The term "Shadow Teacher" refers to a personal assistant or aide assigned to support students 

with special needs in an inclusive school environment. This feature provides intensive academic, 

emotional, and social support to help students participate and adapt in a regular classroom setting. In 

Indonesian, this role is often referred to as "guru pendamping," "guru bayangan," or "asisten guru 

inklusi." At Az-Zakiyah Islamic Leader School, each student in the inclusive program has a dedicated 

shadow teacher. 
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Image: Featuring a Shadow Teacher and an inclusive education student 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Based on interview results, the role of a shadow teacher in school can be divided into several 

key aspects: 

• Academic Support 

Shadow teachers provide direct assistance in understanding lesson materials, 

adjusting classroom instructions to make them more accessible for the student, and 

developing learning methods tailored to the individual’s needs. In many cases, shadow 

teachers also modify assignments or offer additional explanations outside of class hours to 

ensure the student keeps up and stays focused on the teacher and the material being 

presented. 

• Encouraging Independence 

This role goes beyond academics, as shadow teachers also foster independence for 

students with special needs. They encourage students to participate in daily school activities, 

such as interacting with classmates, joining group games or activities, and managing their 

schedule or daily tasks. The aim is to help students become more self-reliant and able to 

engage in activities without excessive dependence. 

• Social Facilitation 
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Shadow teachers play a crucial role in helping students adapt socially. They assist 

students in building communication skills, interacting with peers, and understanding the 

social norms within the classroom. Through this support, shadow teachers help students feel 

comfortable in complex social settings and encourage them to build healthy relationships 

with their classmates. 

• Collaboration with Teachers and Parents 

Shadow teachers also work closely with classroom teachers and parents to align 

efforts, share insights, and adapt strategies to support the student’s overall development. 

Shadow teachers do not work in isolation; they must collaborate closely with classroom teachers and 

parents to ensure a consistent approach. They serve as a bridge between students, teachers, and 

parents, ensuring that each party understands the student's needs and progress . Effective 

communication between the shadow teacher and the classroom teacher is essential so that the student 

receives coordinated support. 

1. Psychologist 

To support students with special needs in an inclusive school setting, the school psychologist 

plays an essential role. They assist students dealing with emotional challenges, such as anxiety or 

stress, helping them feel more comfortable and confident at school. Psychologists provide individual 

counseling sessions where they listen to students, help them understand and manage their emotions, 

and teach them strategies for coping with stress. This support enables students to adapt more easily 

and feel more accepted in their classroom environment. 

Image: Featuring a Psychologist and the Principal 
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Based on an interview with the school principal, the role of psychologists in an inclusive school 

setting includes: 

• Emotional and Mental Support 

School psychologists provide emotional support to help students cope with stress, anxiety, 

or other mental challenges. Through individual counseling, they assist students with special needs in 

understanding and managing their emotions, building confidence, and developing effective coping 

mechanisms. For students who may feel isolated or struggle to adapt to the inclusive school 

environment, psychologists offer a safe space to express themselves and receive personal support.  

• Facilitator of Social Skills Development 

School psychologists aid inclusive students in developing essential social skills, such as 

interacting with peers, speaking in group settings, and understanding social norms. Through social 

skills training or group therapy programs, they teach skills like active listening, positive 

communication, and conflict resolution, which help students adapt better to social environments. 

• Mediator between Students, Teachers, and Parents  

School psychologists act as liaisons, bridging communication between students, teachers, 

and parents, especially for students with special needs. They ensure that parents and teachers receive 

clear information about the student’s condition, progress, and supportive strategies that can be 

applied at home or in the classroom. By serving as mediators, psychologists foster positive synergy 

among all parties involved in the student’s education. 

• Data Collection and Analysis on Student Development 

Psychologists collect data through observations, psychological assessments, and interviews 

with students and relevant parties to monitor students' progress. This data is used to measure the 

effectiveness of interventions, understand changes in the student’s condition, and make informed 

recommendations for their learning and well-being. 

3. Therapist  

At Az-Zakiyah Islamic Leader School, there is one therapist dedicated to supporting the 

development of inclusive students. Key aspects of the therapist's role in inclusive education include: 
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• Curriculum Adaptation Assistance 

Under the psychologist's coordination, therapists assist in adapting the curriculum to meet 

the needs of inclusive students. They provide teachers with guidance on simplifying assignments or 

lesson materials and suggest alternative activities that enable students with special needs to remain 

engaged in the learning process. 

Picture : With Terapist and Student inclusive 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

• Guiding Students through Activity Transitions 

For some students with special needs, transitioning between activities, such as 

moving from classroom lessons to break time, can be challenging. Therapists assist students 

by providing techniques and strategies to help them adjust during changes in daily routines, 

which in turn reduces their anxiety and stress. 

• Developing Self-Regulation Skills 

Therapists help students learn to self-regulate, especially when they feel 

overwhelmed or stressed. They teach self-regulation strategies, such as breathing exercises 
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or distraction techniques, which can assist students in handling challenging social and 

academic situations. 

Image: Student’s Development Progress Report  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

• Introducing Learning Aids and Adaptive Technology 

Therapists introduce and train students to use special aids or adaptive technologies, such as 

screen reader software or communication devices. These tools enable students with special needs to 

participate in learning more independently and comfortably. 
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• Encouraging Better Sensory Development 

For students with sensory needs, such as those with sensory processing disorders, sensory 

therapists provide specific exercises or activities to help them become more attuned to their 

environment. This can include calming or stimulating activities that help students balance their 

sensory responses, allowing them to focus better during learning. 

  



103 

 

 

 

CHAPTER V 

CONCLUSION 

 

In this chapter, the conclusions of this research will be presented. The conclusion of 

this research can be described as follows  

1. The teaching and learning process in inclusion classes is not quite different from 

regular classes, the subject matter taught is only differentiated by level of 

difficulty, for students with special needs, the subject matter is adjusted to the 

student's level of intelligence ability taken from the curriculum published by the 

Ministry of Special Education for students with special needs. Meanwhile, regular 

student learning materials follow the general curriculum which is also issued by 

the Ministry of Education. In inclusion classes, students with special needs have a 

shadow teacher who accompanies them during the teaching and learning process. 

make this text more senseful 

2. The success of Az-Zakiah School in implementing inclusive education in its EFL 

(English as a Foreign Language) classes is closely tied to the strong support from 

the Foundation, as well as collaboration among teachers, shadow teachers, 

psychologists, and therapists. Additionally, the involvement of parents who entrust 

their children to the school plays a crucial role. However, it's worth noting that the 

number of students with special needs at the school remains relatively low. 

3. Mastery of diverse teaching methods and strategies is essential to enhance student 

motivation and engagement in the learning process. This approach should be 

applied not only to regular students but also to students with special needs 

(SWSN), ensuring that all learners are actively involved and supported. 

4. The challenges faced by schools in implementing inclusive education include a 

lack of understanding and varied attitudes within the community. Many people 

still believe that children with special needs should be placed in special schools, 

rather than being integrated into mainstream education. Additionally, teachers 

often lack the necessary knowledge and skills to effectively support children with 

special needs. This is compounded by inadequate infrastructure and facilities in 

schools, which are not yet fully accessible or equipped to accommodate students 
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with diverse needs. These challenges highlight the need for better training, 

resources, and physical adaptations in schools to create a truly inclusive learning 

environment for all students. 
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