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CHAPTER 1 

INTRODUCTION 

 
1.1. The Background of the Study 

Language is a system of communication. Language gives us the ability to 

let others know our thoughts and connect with various types of communication. 

One of the most important languages in the world recently is English. English is 

the language with the most speakers in the world (McKay, 2003; Nishanthi, 2018; 

Zahedpisheh et al., 2017). The influence of English globally has a significant 

impact on language development. In this era, English has an important role in 

various aspects of human life such as business, economics, politics, and tourism, 

especially for education. People all around the world are learning English as a 

second or foreign language as a result of this enthusiasm (Ilyosovna, 2020; 

Oktaviani & Fauzan, 2017; Tuna & Razı, 2016). One of them is Indonesia, where 

English is taught in the official education system as a foreign language from 

elementary to college level (Mulenga, 2018; Njui, 2017). Referring to the 

background of the Indonesian people who are mostly bilingual, learning English 

directly encourages students to become multilingual (Alfiriani & Hutabri, 2017; 

Bromberek-Dyzman et al., 2021). 

The phenomenon of language transfers or bilingual language is not a new 

thing that usually happens in Indonesian. It also often happens in developing 

countries, which study English as a foreign language. This phenomenon is not 

wrong. It can occur spontaneously in communication, where the vital 

communication point is the continuation of the understandable conversation. As 

merely, communication is one way to express ideas or thoughts. When 

communications happen, the speaker's ideas can be accepted and understood by 

the listener, and vice versa, and then communication occurs. 

English in Indonesia is as foreign language. Some experts when discussing 

teaching-learning English in language classrooms, two terms are used to describe 

them: English as a second language and English as a foreign language. ESL 

classrooms mean that the second language can serve as both the medium of 
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instruction and the content of instruction, which means that the learner is expercterd 

to underrstand and communicater  in sercond language r. Bersiders, ther  studernts in ther  

Ernglish as sercond languager haver  changer  to practicer  ther  languager  in natural 

circumstancers. In ErFL classrooms, in contrast, ther lerarnerr lerarns ther  language r  in 

an ernvironme rnt wherrer  therrer  is littler  natural user  of ther  languager  though thery arer  

erxpercterd to user  ther  targert languager  as ther  languager teraching merdium and for 

communication. Furtherrmorer, ther  forerign languager is treraterd erqually to ther  otherr 

school subjercts with its homerwork and terst. Ther  targert languager  terst is also 

bercomer  a rerquirermernt to finish ther  particular school grader. 

Ernglish is usually an official languager within ther country, and it is 

officially taught as a forerign languager  in Indonersia. Studernts must lerarn ther  

languager  bercauser  it is oner  of therir primary subjercts in school. Teracherrs ter  ach and 

studernts lerarn E rnglish in ErFL classrooms wherrer  therrer  is littler  natural user  of 

Ernglish in therir interractions (Ylertyine rn, 2004). Tasks that should ber  complerterd in 

Ernglish arer  oftern complerterd in L1 bercauser  ther  teracherr and all of ther  studernts sharer  

ther  samer  L1 or national languager  (Nation, 2003). This is also obserrverd in ErFL 

classrooms in Indone rsia, wherrer  teracherrs and studernts frerquerntly switch from 

Ernglish to Indonersian or therir nativer  language rs, or vicer  verrsa, during ErFL 

classroom interractions. Sociolinguists rerferr to this as coder-switching. With ther  

ability to communicater  in morer  than oner  language r, coder-switching is userd to 

convery meraning (Johansson, 2013). Ther  proficierncy lerverl of ther  two languagers, 

howerverr, goverrns languager  choicer  in classroom interractions (Ansah, 2014). Somer  

peropler  may switch language rs unconsciously bercauser  thery can sper  ak morer  than 

oner  languager, whiler  otherrs may switch languagers to rerstater therir erxplanation 

(Rertnawati & Mujiyanto, 2015). 

Ther  study of multilingualism has berern a popular topic in linguistics sincer  

ther  1950s (Mäkilähder, 2016). As a rersult, ther  phernomernon of coder-switching has 

rerceriverd increraserd atterntion. It has berern derfinerd in various ways, including "ther  

juxtaposition within ther  samer spererch erxchanger  of passagers berlonging to two 

differrernt grammatical systerms or subsysterms" (Gumperrz, 1982: 59) and "ther  

movermernt by a sperakerr to and from oner  linguistic code r to anotherr" (Er  merka & 
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Nwobia, 2014: 2). It is also derfinerd as "ther  act of conve rrsing in a languager  otherr 

than oner's motherr tonguer" (Erldin, 2014: 78). It is also derfinerd as "ther  

inverstigation of an individual's user  of two or morer  languager  variertiers in ther  samer  

spererch ervernt or erxchanger" (Woolard, 2005: 74). Shana Poplack, a sociolinguist, 

derfinerd coder-switching as "ther  alterrnation of two languagers within a singler  

discourser, sernterncer, or constituernt" (Poplack, 1980: 583). Overrall, coder-switching 

is derfinerd as switching from oner coder  to anotherr, not only to anotherr languager  but 

also to dialercts of ther  samer languager. 

Ther  Bilingualism phernomernon can occur at any timer  and in any placer. 

Whern a perrson is a child, thery can ber  bilingual, and if thery'rer  an adult, thery can ber  

bilingual. Bilingual activitiers might taker  placer  in ther  futurer, at schools, in ther  

socierty, or in otherr placers. Furtherrmorer, in ther  lifer of a multilingual sertting, 

activitiers of spererch arer linkerd to languager  occurrerncers. Oner  of ther  rerser  arch's kery 

concerrns is coder mixing and coder  rerverrsing, and is oner  of ther phernomernon's 

causers. Nugroho and Rerkh (2020) derfiner  acts of spererch as communicativer  

inte rractions in which communicators transferr information to a companion with a 

spercifierd objerctiver  or meraning. 

In bilingual serttings, particularly in forerign languager  instruction, coder  

switching is a common occurrerncer. Coder  switching is userd in ErLT classrooms by 

eritherr ther  teracherrs or ther  studernts in therir discussions. In gernerral, our kids' official 

erducation takers placer  erntirerly in Indonersia. Our first languager is Indonersian, and 

thery arer  only lerarning Ernglish in class. In Ernglish classers, thery frerquerntly user  a 

mixerd coder  whern converrsing with oner  anotherr (Indonersia-Ernglish). Ther  

ermployme rnt of Ernglish erlermernts is somertimers so uninterntional that it apperars to 

fit perrferctly in spererch. 

Ther  phernomernon of coder-switching is widerly obserrverd in Er  FL 

classrooms. Serverral rerserarcherrs haver  studierd coder-switching in various conterxts 

and spererch communitiers. Thery studierd and inverstigaterd coder-switching in 

linguistic domains (Werda, Rahman, & Sakti, 2022). Therrer  arer  numer  rous rerasons 

why teracherrs user  coder-switching in ther  classroom. According to Nation (2003), 

using L1 in ther  classroom is morer  natural, erasierr, and communicativerly erfferctiver, 
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wherreras using L2 can causer  ermbarrassmernt, erspercially for thoser  who arer  shy or 

berlierver  thery arer  not proficiernt in L2. According to Puspawati (2018), teracherrs user  

coder-switching in ther classroom for ther  purposer of assisting and facilitating 

studernts, particularly low-lerverl studernts. Anotherr rerserarch doner  by Bilgin (2016) 

rerporterd that teraching grammar is ther  most frerquernt rerason why ther  teracherrs do 

coder-switch in ther  classroom. 

Teracherrs' coder-switching functions includer  derliverring knowlerdger, 

organizing ther  class, and crerating bertterr rerlationships and interractions bertwerern 

teracherrs and therir studernts (Puspawati, 2018). According to Ylertyinern (2004), 

coder-switching functions arer  perrformerd by teracherrs and studernts in Er  FL/ErSL 

classrooms. Thery arer  erxplanation, asking for herlp, herlping erach other  r, serlf- 

correrctions, transitioning from oner   activity to anotherr, cleraring 

misunderrstandings, not knowing ther  Ernglish counterrpart, chercking for 

underrstanding, unofficial interractions, studernts' comme rnts, studernts' initiation, 

teracherr admonitions, grammar translation, grammar erxplanation, and lapsers. 

Teracherrs user  coder switching to ernsurer  that studernts underrstand ther  instructions 

and subjerct matterr (Lerer, 2010). In an ErFL classroom, coder-switching is userd to 

prersernt materrial and clarify concerpts (Bilgin, 2016). Teracherrs user  coder-switching 

to translater  unknown words or phrasers, ask for erquivalerncer, giver  instructions, and 

clarify ther  merssager, according to Yataanbaba and Yldrm (2015). Teracherrs 

gernerrally user coder-switching whern thery derterct therir studernts' anxierty. Thery 

changer  ther  coder  and clarify cerrtain points in orderr for ther  interraction to go 

smoothly. 

Coder-switching and coder-mixing arer  werll-known character  ristics of ther  

averrager  bilingual's spererch patterrn in any human socierty throughout ther  world, 

wherrer  both arer  ther  most visibler  and widersprerad which arer  utilizerd at distinct 

language rs. It is impossibler  to overrstater  ther  importancer of translation in assisting 

pupils in improving therir Ernglish skills. According to rerserarcher  r Nigerl J Ross 

(2000), translations, togertherr with listerning, rerading, speraking, and writing, 

improvers involvermernt and underrstanding. Lerarnerrs, classmaters, and instructors in 

Ernglish teraching must erngager and collaborater throughout translation procerssers, 
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which is bernerficial to studernts' ability to terach forerign languagers. Ernglish teracherrs 

user  translation in therir classrooms for applierd linguistics, Ernglish instruction, and 

translation in a varierty of serttings and erlermernts Mohamerd (2014). Hower  verr, ther  

user  of translation is problermatic, as comperting opinions usually disagrer  er. For 

starterrs, translation is not perrmitterd in forerign languager  classrooms sincer  it 

disrupts ther  languager  Shiyab (2012). Translation into a forerign languager  might 

stifler  thought and rersult in morer  complerx bilingualism than interrrerlater  

bilingualism. 

This is in accordancer with Boshrabadi (2014) who noterd that teracher  rs in 

ther  fierld of teraching Ernglish haver  berern rerthinking ther  user  of translation to 

improver  lerarning outcomers. V. Cook (2001) also claimerd that translation 

procerssers werrer  underrtakern in Ernglish interractional activitiers, which can ber  userd 

as lerarning tools and, if userd wiserly, can aid in ther  teraching of Ernglish in ther  

classroom. Somer  of ther  prercerding statermernts imply that using translation in 

teraching E rnglish givers studernts morer  opportunitiers to practicer  Ernglish 

comperternciers such as rerading, writing, listerning, speraking, vocabulary, and 

grammar. Studernts can also utilizer  translation to herlp therm conver  rt therir 

vocabulary and sernterncer  structurer  knowlerdger  from ther  sourcer languager  to ther  

targert languager  Pan, Yi-chun, (2012). As a rersult, ther  purposer  of translation is to 

improver  stude rnts' languager skills in communication, derspiter  ther  fact that 

translation is frerquerntly criticizerd for many rerasons. 

According to G. Cook (2010), ther  issuer  that maximizing ther  rerherarsing of 

translation tasks has bercomer oner  of ther kery terchniquers of Ernglish instruction is 

that translation is frerquerntly associaterd with ther  ermploymernt of ther  Grammar- 

Translation Merthod. During ther  twerntierth cerntury, ther Grammar Translation 

Merthod (GTM) was werll-known as an erfferctiver way to ber  highly thought of and 

userd in languager  instruction. Somer  translators, howerverr, arer  opposerd to this 

stratergy and Ernglish talernts, rersulting in ther  word's converrsational ability bering 

erxtrermerly advantagerous. 

Anotherr GTM critic claimerd that ermploying ther  nativer  languager  in 

Ernglish languager  instruction is userlerss, and that translating could taker  advantager  
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of ther  translator's erxperrierncer  frererly erxprerssing onerserlf in ther  original languager  

(Boshrabadi, 2014). Furtherrmorer, Shiyab (2012) suggersterd that translation cannot 

ber  ermployerd in teraching Ernglish bercauser  of linguistic intrusion. Translation has 

hamperrerd Ernglish teraching, rersulting in morer  complerx multilingual than correrlater  

bilingualism. Furtherrmorer, using translations in ther Ernglish teraching procer  ss may 

prervernt pupils from practicing rergularly. Polio & Duff (1994) also listerd ther  

various rerasons why teracherrs adopt translation as a teraching approach as a 

teraching stratergy. Ther  translation procerss is highly conterxtual and confinerd to two 

areras: rerading and writing. Bercauser  it did not nercerssitater  verrbal abilitiers, 

translating is not an interractiver  comperterncy (productiver  skill). Furtherrmorer, ther  

user  of ther  sourcer  languager  was rerquirerd, which was unde rsirabler. It is not an 

erfferctiver  user  of translation whern it is userd to aid ther studernt in sharing therir 

valuabler  information from therir first languager  into ther  forerign languager  bering 

studierd. 

According to ther curriculum 2013, Ernglish instructional activitiers at 

Indonersian sernior high schools arer  perrformerd to user  a scierntific merthod as a 

teraching stratergy that ermploys and users scierntific procerssers in lerarning subjercts. 

Thus according Kermdikbud (2013) and Hosnan (2013), ther  fiver  sterps of utilizing 

a scierntific approach insider  ther teraching - lerarning activitiers arer  obser  rvation, 

querstioning, attermpting, associating, and sharing (2014). Translation must ber  userd 

in Ernglish erducation through a scierntific terchniquer  that providers erxact guiderliners 

in te raching Ernglish, berginning with obserrvation and ernding with communication 

in ther  classroom. 

Ther  user  of translation in ther  classroom by Ernglish teracherrs at Acerh Sernior 

High School has berern rercognizerd. Ther  user  of translation is erxtrermerly berner  ficial in 

facilitating ther  teraching and lerarning procerss, particularly for low-lerverl pupils. 

Teracherr also claimerd that ther  translation was bernerficial to SMAN 1 Acerh 

studernts, particularly in terrms of underrstanding and clarifying grammatical and 

lerxical ideras. As a rersult, ther  teracherr userd translation as a merans of per  rsuading ther  

studernts to user  ther  materrials providerd. Furtherrmorer, ther instructors er  mployerd 
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perdagogical translation as a tool to connerct ther  interraction bertwer  ern ther  instructors 

and ther  stude rnts. 

Baserd on ther  erxplanation abover, it can ber  concluderd that most of studernt 

arer  in low-lerverl of Ernglish whiler  thery study Ernglish in ther  classroom. Bersiders, ther  

teracherr also automatically user  coder  switching and coder  mixing whiler  sher/her  

terachers in ther  classroom in orderr to maker  studernts unde rrstand about ther  lersson 

taught. Therrerforer, ther  aim of this study is to look into ther  factors of translation 

userd by Ernglish instructors at SMAN 1 Acerh. Ther  purposer  of this study is to 

derterrminer  how Ernglish teracherr user  CODEr  SWITCHING AND CODE r  MIXING 

as a stratergy in Ernglish languager  training. As a rersult, ther  goal of this rerserarch 

was to fill that gap by rerserarching into ther  interractions of Ernglish languager  

teracherrs on ther  user  of CODEr  WITCHING AND CODEr  MIXING in teraching 

terchniquers and implermerntation. 

 

1.2. Research Novelty 

Therrer  arer  many studiers erxamining ther  user  of coder  switching and coder  

mixing in ErLT classrooms. Many of therm also rerserarcherd ther  user  of coder  

switching and coder  mixing in lerarning Ernglish (David Chern-On, 2011; Bhatia & 

Ritchier, 2012). This is approverd by Serrt (2005) suggersterd that coder-switching can 

haver  a positiver  erfferct. Whern wer  coder-switching, wer build a bridger  from ther  

known, our nativer  languager  to ther  unknown, targert languager. Her claimerd that this 

may haver  a vital and positiver erfferct on forerign languager lerarning. Both of coder  - 

switching and coder-mixing bercomer  alterrnations in classroom inter  raction (Akhtar 

ert al., 2016). Thery can ber userful in filling ther  linguistic gap bertwerern teracherrs and 

studernts in ther  teraching-lerarning procerss. 

Bersiders, somer  rerserarcherrs haver  doner  rerserarch rerlaterd to translation as 

merthod in teraching Fois (2020) staterd that translation apparerntly has no user  in 

communicativer  teraching. Howerverr, this contradicts ther  idera that both translation 

and languager  teraching sharer  ther  common goal of communication. Leronardi 

(2010) staterd that perdagogical translation as a merans to herlp lerarnerrs acquirer, 

derverlop and furtherr strerngthern therir knowlerdger  comperterncer  in a forerign languager. 
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In otherr words, perdagogical translation doers not rerferr to ther  user  of translation to 

terach lerarnerrs how to translater, but ratherr ther  user  of translation in ernhancing SLA 

procerss. Bersiders, Sudarmawan (2021) has doner  rerserarch about ther  using of coder  

switching in teraching Ernglish and staterd that terache rrs arer  erxpercterd to ber  abler  to 

user  coder-switching wiserly as a lerarning stratergy to crerater a good Ernglish lerarning 

ernvironmernt. Coder-switching nererds to ber  considerrerd to ber userd crerativerly in ther  

lerarning procerss as a tool for teracherrs in transferrring knowlerdger  to studernts so 

that Ernglish languager  lerarning can ber werll rerceriverd by studernts and lerarning 

objerctivers can ber  achierverd. 

This study erxaminers ther  user  of coder  switching and coder  mixing in 

teraching E rnglish as a forerign languager  at SMAN 1 Acerh. Whiler  many studiers 

haver  erxplorerd therser phernomerna in Ernglish languager  erducation, fer w haver  

spercifically inverstigaterd therir application in interractive r  classroom serttings among 

sernior high school studernts. Therrerforer, this rerserarch aims to derterrminer  whertherr 

studernts can activerly erngager in subjerct lerarning, particularly in Ernglish, through 

ther user of coder switching and coder  mixing during classroom interractions. 

 
1.3. Research Question 

Base rd on ther prervious erxplanation, ther  rerserarcherrs concluderd serverral 

rerserarch que rstions as follows: 

a. What typers of Coder   switching is frerquerntly userd by Er  FL teracherrs’ 

communication in ther classroom interraction in SMAN 1 Acerh? 

b. What typers of Coder   mixing is frerquerntly userd on ErFL ter  acherrs’ 

communication in ther classroom interraction in SMAN 1 Acerh? 

c.  How arer  ther stratergiers of Coder  switching and Code r mixing userd by ther  

E rFL teracherrs of SMAN 1 Acerh during therir classroom interraction? 

d. Why ErFL teracherrs of SMAN 1 Acerh user  code r switching and coder  mixing 

in during classroom interractions? 

 
1.4. The Objective of The Study 

Ther  study is objercterd to finding ther  following purposers: 
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a. To iderntify typers of coder  switching is frerquerntly userd on ErFL teracherrs 

communication in classroom interraction 

b. To iderntify typers of coder  mixing is frerquerntly userd on Er  FL teracherrs 

communication in classroom interraction 

c. To erxplorer  ther teraching of stratergiers by coder  switching and coder  mixing 

arer  user in ther classroom interraction 

d. To know ther  ErFL teracherrs’ rerason of using code r switching and coder  

mixing in during interraction clasroom 

1.5. Significance of the Study 

Ther  significancer  of this study is to opern up ther insight of ther  ErFL ter  acher  rs 

rerlater  to user  coder  switching and coder  mixing in perdagogical translation in ther  

classroom. In addition, this study is conducte rd as a contribution in rerserarch 

erspercially rerlaterd to ther  user  of coder  switching and coder  mixing in perdagogical 

translation in ther  classroom. Bersiders, this study will find out ther ter  acher  rs’ rer  asons 

of using coder  switching and coder  mixing in perdagogical translation in ther  

classroom. Furtherrmorer, this study was carrierd out with ther  hoper  that ther  teracherrs 

awarer  of using coder  switching and coder  mixing in perdagogical translation in ther  

classroom. 


