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APPENDICES 

 

Appendix 1: questionnaire by Likert scale 

Table 1. teachers’ views on preferred English varieties 
No Statement SA A DA SD 

1 For me, American, British and 

Australian English is important to 

be used. 

    

2 It is incorrect to use English if it 

does not relate to American or 

British English. 

    

3 The English taught in schools 

must adhere to American or 

British norms. 

    

4 The school excercises should in 

British or American English 

    

5 When speaking or writing, I 

prefer to use British or American 

English. 

    

6 For me, speaking English with 

non-inner circle countries 

(Indonesia, Koreans, Thais, etc.) 

is more comfortable.  

    

7 Other varieties of English from 

throughout the world should be 

taught in schools. 

    

8 Non-standard English versions 

can be used in school tasks. 

    

 

Table 2. teachers’ views on accepted English accent and pronunciation 

No Statement SA A DA SD 

1 The standard English is only 

British, American, and 

Autralian English. 

    

2 I am embarrassed by my own 

accent when I speak English. 

    

3 When I speak in English, I 

always strive to eliminate my 

Indonesian accent. 

    

4 British and American are the 

correct-standard of English 

pronunciation 

    

5 I am proud of my own English 

accent. 

    

6 Other English speakers should 

recognize my local accent. 
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7 Some pronunciation errors in 

English words are not a 

problem. 

    

8 It is essential for me to 

understand and respect the 

diverse English accents from 

throughout the world. 

    

 

Table 3. teachers’ views on English ownership 

No Statement SA A DA SD 

1 English originates in America or 

Britain. 

    

2 Only America or Britain has the 

authority to determine how the 

English language develops. 

    

3 The Indonesian variant of 

English should be considered 

authentic and equal to American 

or British English. 

    

4 There should be more 

teachers/educators who know 

and understand different 

variations of English (other than 

American/British English). 

    

5 English should not be used based 

on native-English 

(British/American English) 

    

6 Anyone who uses English is 

entitled to it. 

    

 

 

 

Appendix 2: in-depth interview questions 

1. Do you prefer on any certain English accents– if so, which ones and why? 

2. What accent do you have in English, and how do you feel about that? 

3. What do you think about mistakes made by non-native English speakers in using 

English? 

4. Is English open to all users, in that, they can use it in whatever way they want? 

5. What kinds of English varieties should be put in English learning materials? 

6. Do we need the standard of English?  

7. Who owns English and what determines the ownership of English? 
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Appendix 3: observation sheet  

This observation is conducted in order to examine the teachers’ practices in the 

class during teaching and learning processes to specifically investigate the 

consistence and the correspondence between their perception of GEs and the 

practices in classroom. 

Name of teacher : 

Location/school  : 

Day/ Date  : 

Teaching session  : 

Topic  :  

The aspects of observation: 

a. Teacher’s consistence in using textbook 

b. Teacher’s intensity in speaking English and the way the language used 

c. Correction to students’ mistakes 

The Practice of English Teacher in Teaching  

No Observation Indicators Yes No 

1 The teacher often uses English to connect with the students 

and to improve communication 
  

2 The teacher consistently talks to the students in English    

3 The teacher frequently switches between English and 

Indonesian when giving instructions. 
  

4 The teacher confidently speaks English, even when providing 

alternative explanation and examples 
  

5 Usually, the teacher uses English to explain concepts and 

provide examples to the students. Indonesian is only used in 

specific situations, such as when offering alternative 

explanations or examples. 

  

6 The teacher consistently uses textbooks as a guide when 

teaching English to the students. 
  

7 The teachers frequently use Western names and places when 

providing alternative examples. 
  

8 The teacher makes corrections to the students’ accents in 

using English   
  

9 The students are required to speak English like native   
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Appendix 4: Consent Form 

 

GLOBAL ENGLISHES IN INDONESIAN ELT CONTEXT: BETWEEN 

TEACHERS’ PERCEPTION AND PRACTICES 

 

Consent to take part in research 

1. I willingly agree to take part in this research. 

2. I know that I can withdraw from the study at any time or decline to answer any 

questions without facing any consequences. 

3. I understand that I can retract my consent for my interview data to be used after 

the study is completed, and in that case, the information will be deleted. 

4. I have been given both spoken and written explanations about the purpose and 

details of the study, and I've had the chance to ask questions. 

5. I realize that I won't receive any direct benefits from participating in this 

research. 

6. I consent to having my interview recorded. 

7. I am aware that all the information I provide for this study will be kept 

confidential. 

8. I understand that in any reports on the research findings, my identity will be kept 

anonymous by changing my name and concealing any details from my interview 

that could reveal who I am or who I talk about. 

9. I understand that excerpts from my interview, with identifying details removed, 

may be quoted in the researcher's thesis and published papers. 

10. I understand that signed consent forms and original audio recordings will be 

stored on the researcher's computer, and she will be the only one with access 

until the examination board confirms her thesis results. 

11. I understand that a transcript of my interview, with all identifying information 

removed, will be kept after the examination board confirms the thesis results. 

12. I understand that, under freedom of information laws, I can access the 

information I've provided while it's stored as mentioned above. 
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13. I am free to reach out to any of the individuals involved in the research if I need 

more clarification or information. 

Names, degrees, affiliations and contact details of researcher (and academic 

supervisors when relevant). 

 

 

 

Informant, 

 

 

-----------------------------------------    --------------------- 

Signature of informant    Date 

 

 

 

Signature of researcher (to be completed at time of informed consent) 

 

 

------------------------------------------   ---------------------- 

Signature of researcher  Date 
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Appendix 5. general profile of participants 

 

 

Profile of Respondents in Interview 

No Name 
(Pseudonym) 

Gender Educational 
Background 

Grade 
Taught 

Teaching 
Experience  

Language-used in 
teaching 

(Eng/Indonesian) 
1 T1 Female Bachelor Middle 

school 
12 years Mostly Eng 

2 T2 Male  Bachelor Elementary 2 years Mostly 
Indonesian 

3 T4 Female Bachelor Middle 
School 

2 years Mostly English 

4 T9 Male Bachelor High 
School  

8 years Balance  

 

 

 

 

 

No Name 
(Pseudonym) 

Gender Educational 
Background 

Grade 
Taught 

Teaching 
Experience  

Language-used in 
teaching 

(Eng/Indonesian) 

1 T1 Female Bachelor Middle 
school 

12 years Mostly Eng 

2 T2 Male Bachelor Elementary 2 years Mostly Indonesian 
3 T3 Female Bachelor Middle 

School 
5 years Mostly English 

4 T4 Female Bachelor Middle 
School 

2 years Mostly English 

5 T5 Female Bachelor High 
School 

10 years  Mostly Indonesian 

6 T6 Male Bachelor Middle 
School 

4 years Balance  

7 T7 Female Bachelor Middle 
School  

3 years Balance  

8 T8 Male Bachelor High 
School 

2 years Balance  

9 T9 Male Bachelor High 
School  

8 years Balance  

10 T10 Female Bachelor High 
School 

9 years Balance  
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Appendix 6. letter of observation permission 
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Appendix 7. Certificate of Observation Completion 
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