Bilingual
"EDUCATION
PROGRAMS

at Junior

h
chools

" Dr. Didik Santoso, M.Pd.

Pirman Ginting, M.Hum.




Bilingual
EDUCATION PROGRAMS o

Junior
High
Schools

gar siswa mampu berkompetisi, aktif dan
kreatif dalam era global, pendidikan bilingual
khususnya pendidikan dengan menggu-
nakan dua bahasa, yakni bahasa Indonesia
dan bahasa Inggris dalam mengajarkan matema-
tika, kimia, biologi, dan fisika memberi kontribusi
yang sangat signifikan dalam menguasai materi
pelajaran dan mempercepat penguasaan bahasa
Inggris dalam forum ilmiah maupun non-ilmiah.
Artinya, bahasa Inggris akan lebih mudah dikuasai ;
bila disajikan secara terpadu dengan bidang yang A
diajarkan. Melalui keterpaduan ini siswa belajar
; bahasa Inggris melalui konteks di mana bahasa itu
| digunakan. Dengan demikian, siswa dengan
mudah mengingat dan menggunakan kosakata,

gramatika, pengucapan, fungsi bahasa dengan
mudabh, cepat, dan lancar.
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CHAPTER |

INTRODUCTION

he development of science and technology have

brought many changes in almost all aspects of life

that demands a quality system of international scale.
So that everyone is expected to have knowledge and skills in
order that they can compete in the era of globalization. The
demand has brought about consequences and the impacts to
the government and educational institutions to create quali-
fied generations. English, as an international language, is
very important to follow the developments in this creative
and innovative era. English takes a strict role in mastering
the science. Students as young generations must have the
ability of that international language in order to make them
more competitive. Many education experts and government
felt essential to teach English intensively and continuously
to the high school students even since elémentary school.
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Students are expected to be able to speak English well
so that they are capable of governing the global science and
technology development. Hence, school as an educational
institution takes important roles to create the students, as
generations, to be competitive, active and creative to re-
spond the developments. One of the alternatives considered
capable of meeting this challenge is the implementation of
bilingual education program or a class with two introduc-
tory languages namely Indonesian and English that is so-
called bilingual education. The bilingual program is applied
in teaching Math, Chemistry, Biology, and Physics through
English. This is considered to accelerate students in acquir-
ing English as a foreign language in anticipating the devel-
opment and technology, as well as to support the establish-
ment of the International Standard School. This is based
on the law No. 20 of 2003, article 50, verse 3 which states
that government and/or local governments conduct at least
one unit of education at all levels to be developed into an
international standard educational unit. It means that every
school unit has opportunity to establish the school itself to
be an international standard unit. It is intended to create the
students to have good ability, particularly English speaking
ability, so they are capable of applying the science and tech-
nology in the global era, and it can be arrived through the
application of bilingual programs.

Lately, there have been many schools which apply bi-
lingual program, so-called bilingual education. The aim of
bilingual applications in education is to increase students’
ability in English with the output in the mastery of knowl-
edge and technology development. Depdiknas (2007) in
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Arnyana (2008) proposes that the purposes of bilingual edu-
cation program are: (1) to increase the mastery of the mate-
rials; and (2) to increase the students’ English ability either
in scientific or non-scientific forum.

Bialystok (2008), in the results of his studies, demon-
strates that childhood bilingualism is a significant experi-
ence that has a power to influence the course and efficiency
of children’s development. Karahan (2005) also states that
teaching foreign languages, particularly English, has always
been supported in order to be effective in the international
arena, to access modern scientific and technological innova-
tions, to interpret and to improve these innovations, to gain
knowledge about national and global values and to make
comments on them. The point is that bilingual education is
one possible solution for educating minority children. Al-
though some children succeed without such intervention,
others require the structure it provides.

In Indonesia, bilingual education has recently been a
trend to find schools with bilingual program, meaning that
it is applying the use of two languages in teaching a subject
content. Cummins (2000) in Santoso (2006) states from
data of four other experts that there is a tendency the bilin-
gual program students obtained better achievements than
those in monolingual program. In the context of the Indo-
nesian multilingual society, where English is taught as a for-
eign language (EFL), such bilingual program has become a
significant breakthrough, encouraging the use of English in
non-English subjects (known as subjects across curriculum).

Bilingual education has become a prestige for a num-
ber of educational institutions in Indonesia. There are many
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schools that use a bilingual system in teaching and learn-
ing activities. The government, specifically the Department
of National Education, has launched a program called “bili-
ngual program” in which several subjects (Math, Chemistry,
Biology, and Physics) are taught in English. The objectives
of this program are to produce graduates whose command
of English in high and to produce graduates who have high
competence in several subjects (Math, Chemistry, Biology,
and Physics) in accordance with the development of those
subjects. Bilingual program has become a significant break-
through, encouraging the use of English in non-English sub-
jects (known as subjects across curriculum).

SMP Panca Budi, for instance, is one of the schools
which applies bilingual program. This school has two dif-
ferent classes—regular classes and bilingual classes. In the
regular classes, the teaching learning process adopts the cur-
riculum standard which is decided by government (the min-
istry of education). Just as regular classes, bilingual classes
still adapt the curriculum standard determined by govern-
ment as well, as applied in the regular classes. Only there
are some additions in conducting the curriculum. Bilingual
classes are given additional subjects to support the bilingual
classes, such as Arabic subject, English, and conversation in
English two hours each week for the mastery of the material
and the addition of competence. In addition, sciences such
as Math, Chemistry, Biology, and Physics are also given two
hours each week and are taught by two languages (Indone-
sian and English). This program is intended to accelerate the
students in studying English as a foreign language in facing
the development of science and technology in the global era.
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However, it is acknowledged that the opening of bilin-
gual classes in this country is still facing obstacles. There are
still problems about the implementation of bilingual instruc-
tion programs which need to think it over. Among these are
still limited English language skills of bilingual Math, Chem-
istry, Biology, and Physics teachers. Besides, in fact, thus far
there is not yet an appropriate model of teaching bilingual
to the students’ conditions. There are still many schools that
do not yet understand the implementation of a proper ap-
proach or model of teaching bilingual based on the classes’
conditions. For instance, the school where this research will
be conducted namely SMP Panca Budi Medan and SMP
Negeri 1 Medan. Based on the preliminary observation and
interview conducted in mini tour, it can be inferred that the
schools have not found yet a proper bilingual education pro-
gram to teach the bilingual classes. This is due to the lack
of the understanding of schools, particularly the bilingual
teachers about the information of the bilingual education
programs. The schools often apply an unsuitable model in
teaching bilingual classes, namely the use of Indonesian and
English interchangeably with unbalanced proportion.

Consequently, the use of these two languages, Indone-
sian and English, often makes wrong concept to the mate-
rials which have been being studied, and the aims of bilin-
gual program are not achieved well, that is to increase the
students’ ability in the material mastery, and their English
prosperity. Based on the preliminary observation, the inap-
propriate implementation does not bring any significant in-
crease to the students’ knowledge. The students still get dif-
ficulties in understanding the contents of the subjects (Math,
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Chemistry, Biology, and Physics), and have low English pro-
ficiency.

As a matter of fact, to drive good bilingual classes,
schools need to consider the policy of models for organiz-
ing bilingual education. Schools should design a program to
improve students’ English skills. In conducting the bilingual
classes, the school also needs to consider the teachers’ quali-
fication and ability. They must be able to use English well as
a medium of instruction in teaching and learning process.
They are expected to be able to teach their subject contents
by two languages (Indonesian and English). Therefore, the
school must be able to prepare the teachers to teach a bilin-
gual program.

The application of bilingual classes is not as simple as
possible. There are many things that need to be considered
in conducting it, such as students’ linguistic skills, teachers’
competence and models applied in teaching and learning ac-
tivities.

In accordance with the explanation above, the writers
were eager to conduct a research about the bilingual educa-
tion program at SMP Panca Budi Medan and SMP Negeri 1
Medan. It is aimed to investigate the tendency of bilingual
education program which is applied by the schools, how it
is conducted in the schools, and why the schools apply the
program the way it does. This study was intended to answer
the following questions : (1) What bilingual education pro-
grams do the junior high schools tend to apply? (2) How
do the schools apply the bilingual education programs? And,
(3) Why do the schools tend to apply the bilingual education
programs the way they do?




CHAPTER 2

BILINGUAL PROGRAM

ilingual program is a model of instruction applied in

bilingual classes. As a model of instruction, it shows

a process of teaching and learning in the classroom.
Teaching involves teachers to deliver knowledge and the way
how to educate learners. Learning is usually directed to the
students who consumes knowledge. To conduct the teach-
ing and learning process, languages are used. The languages
are used to convey the learning materials. In other words,
the teachers instruct the students by using at least two lan-
guages.

Salkind (2008) denotes that bilingual education pro-
gram is instruction that uses two languages as media of
instruction. The two languages usually consist of a source
language and a target language. The source language is the
language of the learners and the target language is the lan-
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guage that is to be learned by them. These two languages are
presented together in the learning materials. Then, it can be
said that bilingual education program is a model of instruc-
tion which apply two languages as media of teaching and
learning process.

In addition, Feng (2007) states that bilingual teaching
has nowadays extended to refer to using a foreign language
(often English) as a medium for teaching content subjects in
major cities and other developed areas. Most of the bilingual
teaching uses English because English is regarded as an in-
ternational language in which many people in the world use
it in business, education, and even as a national language.
Therefore, it is reasonable if English is used to be the target
language. So, it can be stated that English as international
languages is occasionally used as second language interac-
tion in bilingual classes.

With the same sense, Richards et al. (1985) add that bi-
lingual teaching as the use of a second or foreign language
in school for the teaching of content subjects. In this way,
the target language is taught integratively with the subjects
that the learners learn in the school. By applying integrated
teaching to the second or foreign language, the mastery of
the learners toward the target language will be optimally
achieved because the linguistic and cultural dimensions of
the language are easily understood and difficulties or hin-
derence in learning the language will be minimized. This is
reasonable because the elements of the language and its cul-
ture are matched directly at the same time in the same page
of the learning materials in the students’ book. The trans-
lation of sentences or paragraphs in the source language is
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provided in the target language. Thus, the learners’ vocabu-
lary and grammar are increased drastically.

In conclusion, recently, the application of bilingual edu-
cation program tends to use the foreign language, particu-
larly English as a second language instruction in teaching
and learning process.




CHAPTER 3

BILINGUAL EDUCATION

n conducting bilingual education program, it is essential

at first to understand the term of bilingual education.

Bilingual education is a term that has both a specific and
generic meaning with respect to children who do not know
English. Not only is bilingual education a distinct instruc-
tional approach, but it is also a term that refers broadly to
the assorted special efforts to educate and serve Limited Eng-
lish Proficient (LEP) students (more recently termed English
Language Learner (ELL)). Local, state, and federal programs
in the area represent numerous theories and practices that
may also go by such terms as English as a second language
and English for speakers of other languages (Osorio-O'Dea,
2001). Bilingual education is a program intended to the
students in which English is not their native language. It is
aimed to increase the students’ English proficiency.
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Brisk (2006) states that bilingual education is viewed
as qualified education delivered in two languages. It means
that the process of teaching and learning at class should be
in the form of two languages in delivering the materials.

The definition of bilingual education is various in differ-
ent countries. In Latin America, for instance, bilingual edu-
cation was viewed as quality education delivered in two lan-
guages. The elite eagerly enrolled their children in schools
that offered, in addition to the regular curriculum, the op-
portunity to master at least two languages, the prerequisite,
many believed, to vocational and social success. Yet in the
United States, the term bilingual education evokes a differ-
ent meaning. It refers to the education of children whose-
home language is not English. Bilingual education is often
associated with urban education (where the children of im-
migrants often find themselves in compensatory programs
and where high dropout rates are viewed as the failure of
students rather than the failure of the system). Bilingual
students are often branded as not only children whose Eng-
lish is inferior, but as students who are themselves inferior
(Brisk, 2006).

To educate such students successfully requires educa-
tional practices based on understanding how children learn
languages and tailored to the talents and needs of language
minority students. Their entry into American society re-
quires that they learn English and adjust to the American
culture. However, it is not necessary, or wise, that they do
so at the cost of their native language and culture that, for
many, are the foundations for their learning. Strong bilin-
gual schools or programs not only meet the needs of bilin-

ﬁ'j;-
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gual students but also introduce monolingual students to
diverse cultures and languages. Rather than eliminate other
languages and cultures in US schools, English-based educa-
tion has the opportunity to take advantage of the linguistic
and cultural diversity of our mixed society. Certain factors
such as family background, socioeconomic status, educa-
tional level of students and their families, and status of the
language and ethnic group in the society undeniably affect
schooling.

The topic of bilingual education has received heightened
attention over the past few decades (Trujillo M., 2007). How
to educate children with limited English skills, or English
learners (EL), is a highly controversial and debatable issue
that deserves attention because of the vast numbers of Eng-
lish learners in the United States today. ELs are students
for whom English is a second language and who come from
homes in which a language other than English is spoken.

The assembling of bilingual models is different among
countries. It may depend on teachers’ qualification, students’
ability, or sources. Salkind (2008) asserts that the actual im-
plementation of each model can vary widely depending on
the availability of qualified teachers, resources, official poli-
cies, and societal and school (district) attitudes.

There are differences within and across these various
program models and most school districts use a combina-
tion of these approaches. In Massachusetts, for example,
there are at least six different prototypes. Nationally, most
bilingual education approaches use a pullout program where
students receive English as a Second Language (ESL) for
some period of the school day. The pullout approach is used

B
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most often in schools where there is a lack of bilingual teach-
ers, where there are English learners from diverse cultural
backgrounds, and where there is a lack of resources and
knowledge about bilingual education (Chambers and Par-
rish, 1992) in Rivera (2002).

Calderon and Carreon (2001) conclude, in general, that
the major differences among these different bilingual educa-
tion models pertain to: (a) when the transition to English
should happen and; (b) how much instruction in a particu-
lar language should take place. For example, in the majority
of two-way bilingual programs about half the students are
native speakers of English and the other half are LEP. The
instruction typically begins with 90% instruction in non-
English and 10% in English with increasing instruction to
50% English and 50% non-English. However, the research
shows a wide variety in the way two-way bilingual education
programs are structured.

It means that the implementation of bilingual education
programs should be in transitional process. It should refer to
the levels of qualifications surroundings (teachers, students,
and sources). According to Dharma in Astika (2009), the im-
plementation of a bilingual class to go through several stag-
es: in the first year the use of language of instruction in Eng-
lish as much as 25 percent and 75 percent of Indonesian. In
the second year, the two languages respectively 50 percent of
English and 50 percent for Indonesian. And in the third year
of the language of instruction uses 75 percent English and 25
percent of the Indonesian language. Lee (2008: 85) stated
that this tiered bilingual class is called as bilingual transi-
tional education because students are not directly taught in

14
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the English language in full, but gradually, the portion of the
English language grows larger and the portion of students’
language increasingly small. The portion could be defined or
categorized in accordance with the type of bilinguals.

From those explanations it can be simply drawn an in-
ference that bilingual education program is a model of teach-
ing instruction which implements two languages as media of
communicating or instructing in the teaching and learning
process in bilingual classes.

Creating a workforce and science with a high degree of
bilingual education competence in Indonesian and English
is viewed as highly desirable for the economic and technol-
ogy development of the nation. Competence in the language
has become a crucial determinant for access to higher edu-
cation. As a result, English has become deeply embedded
in the curriculum in educational institutions. In the appli-
cation of bilingual education program should be based on
the school environment condition. The school ought to cre-
ate the policy of bilingual education program in accordance
with the school condition, such as students’ ability, teachers’
qualification and so forth.

15




CHAPTER 4

BILINGUALISM

he concept of bilinguzalism seems at first sight to be

non-problematical. The term of bilingualism may

mean different things to different people as there is
no one definition of bilingualism. For the average of speak-
er, bilingualism can be loosely defined as the use of two lan-
guages of the native-like control of two languages (Chin &
Wigglesworth, 2007). It means that bilinguals must be able
to master two languages, in which the non-native language
as native-like control.

Karahan (2005) adds that bilingualism, i.e. competence
in more than one language,.can be thought at either an in-
dividual or social level. The bilingual competence is possibly
acquired or studied whether as individual level or social con-
text. Baldauf Jr. & Kaplan (1997) adds that bilingualism is an
individual phenomenon; that is, it represents the achieve-
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ment of a single person immersed simultaneously in two or
more language communities. Ordinarily, it means unequal
command of two languages unequal because one’s dominant
language throughout life. In summary, bilingual individuals
(sometimes able to use more than two languages that is, pos-
sessing several bilingualism of varying degree) may co-text
in multilingual society in which at least one language in the
set of bilingualism is widely shared.

From the statements above, it can be drawn an infer-
ence that bilingualism is the speakers’ ability in using two
languages, either in formal or informal situations. The com-
petence of using the alternative language could be acquired
in formal context, such as education (at class) or in social
context.

The competence of bilinguals has different level of the
use of the languages. These different levels are categorized
into several terms depending on the ability in using them.
Chin and Wigglesworth (2007), categorize the bilinguals
into several terms such as balanced bilinguals, dominant bi-
linguals, recessive bilinguals, and semilinguals. These cate-
gories are in accordance with the perceived degree of profi-
ciency they have in both languages.

A. BALANCED BILINGUALS

The term balanced bilingual was first used by Lambert
et al. (1995) in Canada to describe individual who are fully
competent in both languages. In most instances, when the
tern balanced bilingual is used, it describes those who are
thought to have perfect control of both languages in all set-
tings. Beardsmore (1982) in Chin and Wigglesworth (2007),

18
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argued that balanced bilingual is close to impossible to
achieve, and is therefore very rare. Even high-level confer-
ence interpreters tend to have a preference for one of their
languages, and will often specialize in interpreting into dom-
inant language despite the fact that they are highly fluent in
both languages.It means that a balanced bilingual Someone
who is approximately equally fluent in two languages across
various contexts may be termed an equilingual or ambili-
ngual.

B. DOMINANT BILINGUALS

The term dominant bilingual refers to bilinguals who
are dominant in one language. In the context of discussing
dominant bilinguals, researchers will often refer to their less
dominant language as the subordinate language. However,
one important criterion to note is that the term ‘dominance’
may not apply to all domains. So, someone who is dominant
in French may not exhibit this dominance in all areas. For
example, a France-German computer scientist may speak
French most of time except when he is discussing comput-
er science-related topics as he did his training in computer
science in German. In cases where specialist jargon (medi-
cine, sports) is required, speakers may consciously choose
to speak in the language they normally use when discuss-
ing these kinds of topics. For example, an Italian-German
teacher may be fluent in both Italian-German, but always
discusses soccer in Italian as he mainly plays soccer with his
Italian-speaking friends and talks ‘soccer’ in Italian and not
in German. Similarly, a Chinese engineer who was trained
in London may prefer to discuss engineering research in

19
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English despite the fact that her mother tongue is Mandarin
Chinese.

C. PASSIVE OR RECESSIVE BILINGUALS

The term passive or recessive bilingual refers to bilin-
guals who are gradually losing competence in one language,
usually because of disuse. As the term ‘recessive’ seems to
have negative connotations, the writers will use the term
‘passive bilinguals’ to describe this group of bilinguals. For
example, a Dutch migrant in Australia may find himself iso-
lated from the Dutch-speaking community as his daily en-
counters are with English-speaking Australians. Over time,
his proficiency level in Dutch may deteriorate owing to the
long period of non-use. Periods of non-use can have vari-
ous effects on bilingual competence. In bilingual commu-
nities which are undergoing a shift from one language to
another (usually from the home language to the dominant
language in the society), it is not uncommon to come across
bilinguals who can only understand, but cannot speak, the
other language. So, in Australian context, many older Ital-
ians still speak Italian, or an Italian dialect, to their children
and grandchildren. However, these second-(children) or
third-(grandchildren) generation Italians may reply to their
parents or grandparents in English. This is because Italian
is gradually being replaced by English for the second-and
third-generation Italians.

D. SEMILINGUALS OR LIMITED BILINGUALS

The term semilingualism was first used by Hansegard
in 1968 cited in Chin and Wigglesworth (2007), to refer to
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Finnish-minority students in Sweden who lack proficiency
in both their languages. Hansegard described semilingual-
ism in term of deficit in six language competences: (a) size
of vocabulary; (b) correctness of language; (c) unconscious
processing of language (automatism); (d) language criterion
(neologization); (e) mastery of the functions of language
(e.g. emotive, cognitive); and (f) meaning and imaginary

Baker (2001) concludes that a semilingual is considered
to exhibit the following profile in both their languages: dis-
plays a small vocabulary and incorrect grammar, consciously
thinks about language production, is stilted and uncreative
with each language, and finds it difficult to think and express
emotions in either language.
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CHAPTER 5

BILINCGUALITY

s stated previously that bilingualism is the indi-

vidual’s capacity to speak a second language while

ollowing the concepts and structures of that lan-
guage rather than paraphrasing his or her mother tongue.
All these definitions, which range from a native-like compe-
tence in two languages to a minimal proficiency in a second
language, raise a number of theoretical and methodological
difficulties.

On the one hand, they lack precision and operational-
ism: they do not specify what is meant by native like compe-
tence, which varies considerably within a unilingual popula-
tion, nor by minimal proficiency in a second language, nor by
obeying the concepts and structures of that second language.

Otherwise, these definitions refer to a single dimen-
sion of bilinguality, namely the level of proficiency in both
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languages, thus ignoring non-linguistic dimensions. For
example, Paradis (1986) in Hamers & Blanc (2004), while
suggesting that bilinguality should be defined on a multidi-
mensional continuum, reduces the latter to linguistic struc-
ture and language skill. When definitions taking into ac-
count dimensions other than the linguistic ones have been
proposed, they too have been more often than not limited to
a single dimension. For example, Mohanty (1994) in Ham-
ers & Blanc (2004) limits the definition of bilingualism to
its social-communicative dimension, when he says that ‘bi-
lingual persons or communities are those with an ability to
meet the communicative demands of the self and the soci-
ety in their normal functioning in two or more languages in
their interaction with the other speakers of any or all of these
languages’.
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CHAPTER 6

DIMENSIONS OF BILINGUALITY

llinguality is viewed as the psychological state of an
individual who has access to more than one linguis-
tic code as a means of social communication. This
access 1s multidimensional as it varies along a number of
psychological and sociological dimensions. We have found
the following dimensions relevant: (1) relative competence;
(2) cognitive organisation; (3) age of acquisition; (4) exoge-
neity; (5) social cultural status; and (6) cultural identity.
The dimension of competence enables us to take into
account the relative nature of bilinguality, since it focuses
on the relationship between two linguistic competences, one
in each language. Regardless of the state of equilibrium, bi-
linguality may differ on other dimensions. For example, age
and context of acquisition may lead to differences in cogni-
tive functioning.
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Further, the age of acquisition plays a part not only in
respect of cognitive representation but also in other aspects
of the bilingual’s development, particularly his linguistic,
neuropsychological, cognitive and sociocultural develop-
ment. Age of acquisition combines with other data from the
subject’s language biography, such as context of acquisition
and use of the two languages. Indeed, age and context often
go together: for instance, early acquisition of two languages
often occurs in the same family context, while later acqui-
sition of the second language often takes place in a school
context distinct from a family context for the first language.

According to whether the speech communities of both
languages are present or not in the child’s social environ-
ment, we refer to either endogenous or exogenous bilingual-
ity. An endogenous language is one that is used as a mother
tongue in a community and may or may not be used for in-
stitutional purposes, whereas an exogenous language is one
that is used as an official, institutionalised language but has
no speech community in the political entity using it officially.

In respect of cognitive development, the type of bilin-
guality is also dependent on the sociocultural environment,
in particular the relative status of the two languages in the
community. According to whether the two languages are so-
cially valued in his environment, the child will develop dif-
ferent forms of bilinguality.
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CHAPTER 7

TYPES OF
BILINGUAL EDUCATION PROGRAMS

ilingual education programs are described broadly

according to their goals, type of students served, lan-

guages in which literacy is developed, and languages
of subject matter instruction. Bilingual education models
are divided between those that have as a major goal fluency
in two languages and those that strive for fluency in the sec-
ond language, English. The first type has no limitations in
the number of years a student can attend; it can include a
program within a school or the whole school can be bilin-
gual. Dual-language schools, Canadian immersion educa-
tion, two-way bilingual education, maintenance bilingual
education, and bilingual programs for the deaf are included
in this category. The second type, which includes Transition-
al Bilingual Education (TBE), pull-out TBE, integrated TBE,
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and Bilingual Structured Immersion, shares the goal of pre-
paring students to function in monolingual classes. There-
fore students attend such programs for a limited number of
years. Integrated TBE also mainstreams students. Because
mainstreaming takes place unbeknownst to students within
an integrated cluster, there is no stigma attached to bilingual
education or use of home languages. Students continue to
use their native language even after reaching proficiency in
English, and English speakers learn to respect different lan-
guages and cultures (Brisk, 2006).

Roberts (1995) in Rivera (2002) in general classifies the
various bilingual education programs into three categories;
transitional bilingual education, maintenance bilingual edu-
cation, and enrichment bilingual education models. In addi-
tion, Brisk (2006) categories the types of bilingual education
programs into the following various terms:

A. DUAL-LANGUAGE SCHOOLS

In dual-language schools, also called mainstream bilin-
gual education (Baker, 1993), the curriculum is delivered in
two languages, conventionally half of the day in one language
and half in the other. A full range of courses is offered. The
particular language of instruction for each discipline may
vary. Yujin Gakuen is a Japanese dual-language program
in Oregon. The elementary grades are in a self-contained
school where 80% of kindergarten instruction is in Japa-
nese. In Grades 1 through 5 instructional times is equally
divided between Japanese and English. These students can
continue their study of Japanese in special programs in local
middle and high schools.
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A number of dual-language schools tend to be private
(Mackey, 1972), often attracting international sojourners as
well as children whose parents want them to become bili-
ngual. These schools can include native speakers of both lan-
guages, native speakers of English only, or native speakers of
other languages. Dual-language schools differ from the two-
way programs in that they are not purposely created to serve
language minority students, although some schools seek to
include a diverse population. The focus is bilingualism rath-
er than the particularneeds of a population.

Throughout the world, dual-language schools were cre-
ated to serve the children of the international community
whose parents work in international organizations, embas-
sies, and businesses. These schools serve students who come
from different language backgrounds. They usually instruct
in two languages and often offer tutoring in the native lan-
guage of the students. For example, the United Nations In-
ternational School in New York City serves the children of
United Nations delegates, other international students, and
English-speaking US students. The languages of instruction
are English and French.

B. CANADIAN IMMERSION EDUCATION

This program developed in Canadian public schools to
make English speakers fluent in French. A group of parents
and linguists frustrated with the poor results of French for-
eign language education looked for an alternate approach to
teaching French. This new approach immerses the students
in the second language for the first 2 years of school. Lan-
guage, reading, and all subjects are taught in French. Begin-

29




Bilingual Education Programs at Junior High Schools

ning in the third year, English—the native language of the
students—is introduced for a small portion of the day. With
each grade the amount of English instruction increases until
in the upper grades (7—12) most of the instruction is in Eng-
lish, and French is only used in a few courses. Because all the
students are English speakers, teachers use second language
strategies when teaching in French to facilitate comprehen-
sion and learning (Lambert & Tucker, 1972) in Brisk (2006).

A late immersion variation introduces intensive instruc-
tion in French in the fifth, sixth, or seventh grade. For 1 or
2 years all subjects are taught in French except for English
language arts. Before being totally immersed in French, stu-
dents study French as a second language for 2 or more years.
Following the French immersion years, students continue to
receive French language and another subject in French. The
French curriculum includes language arts, science, mathe-
matics, and social studies.

Canadian immersion education, especially the early im-
mersion variation, has been replicated for English-speaking
students in the United States using French, Spanish, or Ger-
man as the immersion language (Campbell, 1984; Cohen,
1976). In Hawaii this model serves the purpose of revival of
the Hawaiian language. Native Hawaiian children who are
native speakers of English attend school in Hawaiian until
fifth grade. English is then introduced for 1 hour a day and
continues to be used alongside Hawaiian (Slaughter, 1997).

This model was originally called immersion education.
To avoid confusion with other models also called immersion
it has chosen to call it Canadian immersion whether it is im-
plemented in Canada or in the United States. Canadian pro-
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grams are solely in French, but this is not so in the United
States (Brisk, 2006).

C. TWO-WAY BILINGUAL EDUCATION

Two-way bilingual education is an educational approach
that integrates language minority and language majority
students for all or most of the day, and provides content
instruction and literacy instruction to all students in both
languages. Stating this another way, there are three defining
criteria of TWI programs. First, the programs must include
fairly equal numbers of two groups of students: language mi-
nority students, who in the United States are native speak-
ers of a language other than English, such as Spanish, Ko-
rean, Chinese, etc.; and language majority students, who in
the United States are native English speakers. Second, the
programs are integrated, meaning that the language minor-
ity students and language majority students are grouped
together for core academic instruction (i.e., content courses
and literacy courses) for all or most of the day. Finally, TWI
programs provide core academic instruction to both groups
of students in both languages. Depending on the program
model, initial literacy instruction may not be provided to
both groups in both languages, but by about third grade, re-
gardless of program model, all students are generally receiv-
ing literacy instruction in both languages. Following from
this definition, there are four central goals of all TWI pro-
grams:

1. Students will develop high levels of proficiency in their
first language (L1). This means that the language minor-
ity students will develop high levels of speaking, listen-
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ing, reading, and writing ability in their native language
(e.g., Spanish), and native English speakers will develop
high levels of speaking, listening, reading, and writing
ability in English.

2. All students will develop high levels of proficiency in a
second language (L2). TWI programs are considered
additive bilingual programs for both groups of stu-
dents because they afford all students the opportunity
to maintain and develop oral and written skills in their
first language while simultaneously acquiring oral and
written skills in a second language.

3. Academic performance for both groups of students will
be at or above grade level, and the same academic stan-
dards and curriculum for other students in the district
will also be maintained for students in TWI programs.

4. All students in TWI programs will demonstrate positive
cross-cultural attitudes and behaviors.

There are two main program designs in TWTI: (1) 90/10
(or a common variation, 80/20), in which most instruction
in the primary grades is provided in the minority language,
with a gradual increase in English instruction through third
or fourth grade, when a 50/50 balance is reached; and (2)
50/50, in which instruction at all grade levels is divided
equally across the two languages. Three basic program mod-
els were identified at the elementary level. Some programs
provided most instruction (80-90%) in the minority lan-
guage in the early grades, increasing the amount of English
at each higher grade level until the use of the two languages
was about equal (usually by fourth grade). These programs,
often referred to as “90/10” or “minority language domi-
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nant,” comprised 42% of the programs in the 2000 directo-
ry. Another basic model involves equal amounts of instruc-
tion in the two languages from the beginning of the program.
Called the “50/50” or “balanced” model, it represented 33%
of the programs in the directory. Finally, a small percent-
age of programs (2%) were “differentiated,” in that they
provided differing ratios of instruction in the two languages
for English-speaking and language minority students. The
directory also included secondary programs (13% of the
schools listed), and 9% of the schools did not supply infor-
mation about program model.

With regard to initial literacy instruction, 31% of the
programs reported that they provided initial literacy instruc-
tion through the minority language to all students, 22% used
both languages simultaneously, 20% separated the students
by native language, 1% provided initial literacy instruction
solely in English to all students, 14% did not serve primary
grades, and 12% were unreported. Regarding staffing, 54%
of programs reported that 100% of teachers were proficient
in both languages, and 29% of programs reported that 100%
of staff members were proficient in both languages (Chistian
et al., 2003).

Two-way programs are also called two-way maintenance
bilingual education, two-way immersion, and dual-language
programs. These programs serve language minority and ma-
jority children simultaneously in order to develop fluency in
the heritage language of the minority students and the soci-
etal language. They encourage socialization between the two
groups of students and respect for the others’ cultural back-
grounds (Brisk, 2006).
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D. MAINTENANCE BILINGUAL EDUCATION

Maintenance programs, also called as developmental
bilingual education, exclusively serve language minority stu-
dents but compare in many other ways to dual-language and
two-way programs. Maintenance programs seek to develop
and maintain the native language of the language minority
students and develop a positive attitude toward the native
culture while also achieving proficiency in English. Liter-
acy and subject matter instruction in both the native lan-
guage and English are vital to achieving these goals (Brisk,
2006:38). The specific courses taught in each language vary
over the grades and across programs. Twenty-four develop-
mental bilingual programs are available in Houston’s Inde-
pendent School District, the fifth largest school district in the
United States, where 54% of its more than 210,000 students
are Hispanic. These are one-way dual-language classes (one
language group receiving their schooling in two languages),
where developing strong subject matter competency in both
Spanish and English is emphasized. Spanish is used as the
major medium of instruction during the elementary years,
with the amount of English instruction gradually increasing
with each year until 50% of the instruction is in English, by
fourth grade.

E. TRANSITIONAL MODELS

Baker (2001) says that transitional bilingual education
aims to shift the child from the home, minority language
to the dominant, majority language. Social and cultural
assimilation into the language majority is the underlying
aim. Furthermore, Rivera (2002) states that the purpose of
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transitional models is to teach students English as quickly
as possible and once students have learned English, usu-
ally within a specific time limit, to ensure that students are
exited or mainstreamed into regular English-only classes.
Transitional bilingual education programs include the fol-
lowing examples: early-exit transitional bilingual educa-
tion, late-exit transitional bilingual education, English as a
second language pull-out, and one-year structured English
immersion. It means that transitional models are designed
to help the students who are monolingual in one language
to the transition to the English, the language of instruction
used in the class regularly. As Marie de Mejia (2005:3) states
in his research that Transitional models consist of programs
aimed at students who are dominant or monolingual in an
indigenous language, and who need to acquire Spanish as a
second language. These programs are designed as vehicles
for providing meaningful instruction and literacy training in
students’ first language prior to (or concomitant with) their
transition to Spanish.

Brisk (2006) also adds that the goal of these programs
is to develop English skills without sacrificing or delaying
learning of content courses. Gradually, students take more
subjects in English until they can be totally mainstreamed.
Literacy in the native language serves as a foundation for
English reading and writing. TBE programs vary with re-
spect to the amount of native language instruction, the
courses offered, and how soon students are mainstreamed.
Brisk classifies the transitional education models into; pull—
out TBE, integrated TBE, and Bilingual Structured Immer-
sion Education.
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In transitional bilingual education (TBE), also referred
to as “remedial bilingual programs” by Thomas and Collier
(2002) the native language of language minority students
is used while the students are learning English. Once stu-
dents are proficient in English, they are transferred to the
mainstream. Thomas and Collier distinguished between two
types of transitional programs. The 9o0-10 TBE programs
start 90% of the instruction in the minority language, gradu-
ally increasing English until in the fifth grade students are
mainstreamed. In 50-50 programs students receive equal
amounts of instruction in English and the other language for
3 to 4 years followed by transition to the mainstream.

F. EARLY-EXIT AND LATE-EXIT TRANSITIONAL
BILINGUAL EDUCATION

Early-exit TBE refers to two years maximum help using
the mother tongue. Late-exit TBE often allows around 40
percent of classroom teaching in the mother tongue until
the 6th grade (Baker, 2001:199). In the same sense, Ramirez
(1992) identified yet another type, called early-exit TBE
programs, where students received only literacy instruction
in the native language and the rest of the subjects were in
English. At the end of first or second grade most students
were mainstreamed. In conclusion, in these models, the bi-
lingual teachers are not supposed to teach the students in
balance between the indigenous language and English as the
majority.

G. PULL-OUT TBE

A modified version of TBE for schools with few students
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in each grade level places students in the mainstream class-
room and pulls them out daily for native language and ESL
instruction. The purpose is mainly to help students with
their work in the mainstream classes. The bilingual teacher
tutors small groups of students from the same grade level by
reviewing in their home language particular lessons covered
in their mainstream classes. The same bilingual teacher or
an ESL teacher may reinforce English language and literacy
development using the native language. Bilingual teachers
occasionally assist bilingual students after they develop full
fluency in English. Bilingual teachers also assist the main-
stream teachers in communication with the families. The ac-
tual implementation of these programs varies depending on
the number of students and availability of teachers.

A school with 65 Japanese students from kindergarten
through eighth grade assigned them to mainstream classes
according to grade level. A Japanese-speaking teacher and
two English-speaking aides who know some Japanese help
the students in three ways. For the younger students, one of
the instructors spends time with them in their mainstream
classes. Older students drop in for tutoring and assistance
with homework. New comers are pulled out daily for tutor-
ing in English and other subjects. Sometimes students do
their assignments in Japanese, which the staff helps them
translate. The bilingual staff works closely with the main-
stream teachers and the students’ families (Brisk, 1991b) in
Brisk (2001).

H. INTEGRATED TBE

The inherent segregation of Transition Bilingual Edu-
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cation (TBE) programs has prompted the development of
integration strategies to bring TBE and mainstream classes
together. Integration of students with different language
backgrounds varies with respect to organization, relative use
of different languages, and the role of the bilingual teacher.
Integrated bilingual programs preserve instruction in the
native languages and allow native language use when stu-
dents are in the mainstream classroom (Brisk, 1991b; De
Jong, 1996) in (Brisk, 2001). Although the overall goals of
these programs are similar to those of TBE, they also aim
to integrate bilingual students with mainstream students
by increasing academic and social contact, to expose Eng-
lish-speaking students to other languages and cultures, to
support bilingual students who have already been main-
streamed, and to sensitize mainstream teachers to the edu-
cational needs of bilingual students.

In many schools bilingual students and their teachers
occasionally attend mainstream classrooms where instruc-
tion is exclusively in English. While the mainstream teacher
conducts the class, the bilingual teacher helps bilingual stu-
dents to comprehend and participate. Such a practice, which
schools claim is integration, resembles submersion with na-
tive language support more than it does bilingual integration
because the teachers and their classes do not have equal sta-
tus and the native language of the bilingual students is not
for general classroom instruction. Such deviations from the
true integration model have been opposed by bilingual edu-
cation advocates as excusing forfeiture of native languages.

For integration to be truly bilingual, teaching is done
in both the native language of the bilingual students and in

i
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English. Mainstream and bilingual teachers and students
equally share their classrooms. The staying power of these
programs is fragile because they highly depend on the abil-
ity of bilingual and mainstream teachers to work together.
Changes in personnel quickly dissolve the programs. A fifth-
grade integrated cluster developed in Chelsea, Massachu-
setts brought bilingual, mainstream, and chapter 1 teach-
ers together with their 50 students (Brisk, 1991a). Together
these teachers developed the curriculum, assigned responsi-
bilities, planned individual student assignments, dealt with
student problems, and communicated with parents. The bi-
lingual teacher taught in Spanish or bilingually.

The other two teachers taught in English but allowed
use of other languages in their classroom. Bilingual students
often helped when there were communication difficulties.
(Brisk, 1994; Faltis, 1994) in Brisk (2006) argues that inte-
gration programs at the secondary level are easier to sched-
ule because students regularly travel from one classroom
to another. It is harder, however, for mainstream teachers
because the content of their classes is more difficult to un-
derstand for bilingual students. June, a mainstream social
studies teacher, developed strategies and used assistance to
help her communicate with her students and facilitate their
learning. She secured materials in Spanish for her classes,
prepared bilingual lists with the basic vocabulary that she
presented at the start of the class, and read aloud difficult
material and tests in English. The bilingual aide and bilin-
gual college student volunteers assisted June during small
group discussions.
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. BILINGUAL STRUCTURED IMMERSION EDUCATION

Bilingual structured immersion programs place stu-
dents of the same language background in segregated class-
es. Most of the instruction is in English except for the first
hour of the day, when teachers teach native language literacy
and explain concepts in the students’ language. Teachers are
bilingual and allow students to use their native language
even when they are instructed in English. The teachers also
receive training in second language methodology and teach-
ing content in a second language (Brisk, 2006). In McAllen,
kindergarten students in the bilingual immersion program
performed better in tests of English reading than those
in TBE. Schneider (1990) compared students in Grades
1 through 5 in bilingual immersion with TBE students in
tests of math, reading, and language arts. The results were
mixed except for language arts, where bilingual immersion
students scored slightly better than TBE students. All stu-
dents obtained comparable grades once mainstreamed into
English-only classes.

The implementation of this program is various. Lambert
& Tucker (1972) in Lightbown (2008),the original programs
placed children in French immersion classrooms from kin-
dergarten. While other immersion programs start when chil-
dren are about nine years old; others start at 12 or 13 years.
He adds that although there are many variations in the im-
plementation of immersion program, all share the following
essential characteristics:
1. The classes are most often made up exclusively or pri-

marily of students whose L1 is the majority community
language 1.
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2. Teachers are usually bilinguals. They understand and
speak the students’ L1 as well as their L2.

3. Students have 500-1000 hours of subject matter in-
struction through the L2 in each school year over a pe-
riod of several years. The materials are usually adapted
to the linguistic level of L2 learners.

4. La language arts and some other subjects are, at some
point in the students’ education, taught through their
L1,

5. The majority language is always supported by the
school, and over time, students are expected to maintain
and develop skills in their L1 as well as their L2.

6. The absence of L2 peers limits students’ exposure to
age-appropriate language registers.

Immersion education has shown that students can ac-
quire good L2 skills while maintaining their L1. Their over-
all academic achievement is not negatively affected by hav-
ing received a substantial part of their academic instruction
through the second language.

). BILINGUAL PROGRAMS FOR THE DEAF

Bilingual programs for the deaf employ both signing
and the written form of the societal language. The purpose
of these programs is to educate deaf learners in the language
that is most natural to them, that is, a sign language, while
they also gain access to material written in the societal lan-
guage (Berent, 2001). These programs serve deaf and hard-
of-hearing students. The sign language of the community
is used in face-to-face communication and the societal lan-
guage is used for academic content in the written form. Usu-
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ally both languages are used during the day.

The term bilingual can mean different things for some-
one deaf or hearing. Different types of modal bilingualism
might include knowing the following: (a) two different signed
languages; (b) two different nonsigned languages; and (c) a
signed language and a nonsigned language. A person may
be a proficient user of Ttalian Sign Language and Costa Ri-
can Sign Language, two sign languages. Another person may
know French and Chinese, two nonsigning languages. And
yet another person may be able to communicate in American
Sign Language and English, a sign language and a nonsign-
ing language. These are all examples of bilingual uses; only
the mode of bilingual language use of the deaf community
is different from that of others. A person who knows a sign
language and a nonsigned language is said to be bimodal bi-
lingual.

Bilingual education for the deaf is still in its early stages.
But since its inception in the 1970s, studies have indicated
conclusive results. It helps if students have sign language
skills before learning a nonsigning language; leading re-
searchers in deaf education have shown that deaf children
who have a strong foundation in a sign language are more
likely to have stronger skills (reading and writing) in the
nonsigning language than other deaf children do. Using
a sign language as the medium of instruction in class has
been shown to be conducive to development of literacy skills
across the curriculum. Documented case studies also indi-
cate improvement in nonliteracy areas. Deaf students have
more self-esteem and a healthier attitude toward education
in bilingual programs that acknowledge their deaf identity
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and support the use of a sign language. Their cognitive func-
tions appear to be stronger if they are educated at a school
that supports sign language development in addition to writ-
ten language development (Gonzales, 2008).

K. ENGLISH-ONLY INSTRUCTION MODELS

These programs can be full-time, part-time, or simply
pull-out classes where students are temporarily taken from
their home rooms for special instruction. The students can
be from the same language group or from a variety of lan-
guage groups working together. The most common English-
only instruction programs are ESL and structured immer-
sion (Brisk, 2006).

1. English as a Second Language (ESL) Program

ESL programs, referred to by Thomas and Collier (2002)
as remedial English only, provide special classes in the Eng-
lish language for students who are not proficient in the lan-
guage. Students spend most of the school day in mainstream
classrooms but attend daily ESL classes. In some cases stu-
dents are pulled out from their classes to take ESL with a
special teacher. In others, labeled pull-in ESL, ESL instruc-
tors assist mainstream teachers in their classrooms with
students who are not proficient in English. One program for
bilinguals devoted half of the school day to ESL language
learning and subject content and the other half to main-
stream home rooms. In high school, ESL is usually offered
as a subject. Classes are offered at various levels of English
language proficiency.

Typically students attend beginning, intermediate, or
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advanced ESL classes. Another type of ESL program is called
high-intensity language training (HILT). Students concen-
trate on English for a particular period, which may last a
summer, a semester, or even a year studying only English
with other language minority students before they are inte-
grated into the school. I visited such a program in California
that served over 500 students from Grade 4 through high
school. The program was housed in its own school building
and the students attended English language classes all day.
They took separate courses in oral language, reading, and
writing. Most students were transferred to a regular school
within 1 year. By focusing solely on English language rather
than academic content and without English-speaking peers
to practice the newly learned language in informal situa-
tions, students in such programs had no occasion to natural-
ly practice the language or acquire the language they needed
for school.

Typically ESL classes concentrated on teaching English
from purely an oral language perspective. Under the influ-
ence of the general modern language field, the need for pro-
ficiency in a second language for everyday interaction trans-
formed some ESL curricula. The type of second language
that English speakers need when they go abroad is not the
same as what students who do not speak English need when
attending school in the United States. Practitioners have re-
alized that students need English to function socially as well
as academically, thus oral practice is not enough for an ESL
curriculum. Well-educated students must be able to under-
stand content-area texts; write reports, book reviews, and
essays; and interact in class around mathematics, science,
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social studies, and literature. This has given rise to other ESL
programs, referred to as “enhanced” English-only programs,
where ESL is taught through content or sheltered ESL in-
struction that also provides additional emphasis on student
cognitive development; grade-level academic work across
the curriculum; interactive, discovery, hands-on learning; or
other instructional improvements to “basic ESL” (Thomas &
Collier, 2002).

2. Structured Immersion

Structured immersion, sometimes called sheltered im-
mersion, stands for two different kinds of programs. The
most common type places language minority students of the
same language group in segregated classrooms for instruc-
tion in English. Content area courses are taught using the
sheltered English approach. Teachers simplify language, de-
velop highly structured lessons, and use non- linguistic sup-
port, such as pictures, objects, films, and hands-on activities
to present lessons (Northcutt & Watson, 1986). The teachers
are supposed to have training in ESL and sheltered English
techniques. A second type of structured immersion shares all
characteristics with the first but teachers have some knowl-
edge of the students’ home language so that they can un-
derstand students and occasionally use the students” home
language for clarification (Ramirez, 1992). Much confusion
surrounds structured immersion. The confusion is on the
difference of the use of structured immersion and bilingual
immersion. Bilingual immersion develops literacy in the na-
tive language, a fact that supporters of bilingual education
have always maintained helps English language learning.
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Structured immersion does not develop literacy in the native
language, so there is no guarantee that the results on English
tests will be comparable (Schneider, 1990).
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CHAPTER 8

LANGUAGE POLICY IN INDONESIA

anguage policy is the means by which governments

and other groups (e.g. some local authorities in Eng-

land) set out their intentions to safeguard, develop
and exploit the capacity in languages among the people they
represent.

In relation to the national language policy, language
policy refers to government’s authority in considering the
national language. According to Halim (1998) the National
Language Policy refers to the national policy including plan-
ning, standardizing, educating, developing the Indonesian
language and the local languages. Alwi et al. (2000) ar-
gued that the national language policy was associated with
the outlines which were used as a standard in the whole
language management in Indonesia. Furthermore, the lan-
guage policy in Indonesia was associated with: (a) national
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language; (b) local language; and (c) the teaching and use of
English and other foreign languages.

Halim added that the aspect that should be considered
in relation to the national language policy was sustainability
in the sense of a systematic and strategic national language
policy. However, sustainability in the national language poli-
cy should be considered because this problem might become
the weakness of the national language policy in the educa-
tion and development of local languages, and the teaching of
foreign languages including English in Indonesia.

Language policy in Indonesia has to contend with a
highly multicultural and multilingual society. English, its
status, and its role or function in the functioning of the na-
tion and in education in particular has to be seen against the
backdrop of where it takes a place in the third of three main
categories, Bahasa Indonesia, the regional vernaculars, and
foreign languages.

The choice of Indonesian to become the national lan-
guage has been something of a success story. It now is un-
derstood and spoken by the majority of Indonesians. In di-
glossic situations, Indonesian is used, typically, for ‘high’ or
public functions and one or more of the regional vernaculars
are used for ‘low’, informal, personal purposes or as a means
of cementing local ties and cultural identity (Renandya,
2000: 114; Sneddon, 2003; Sneddon, 2004; Sneddon, 2006)
in Lauder (2008).

Language policy needs to consider by the authorities in
conducting bilingual program in the classroom or teaching-
learning process. There are four main reasons. (a) It ac-
knowledges the presence in school of certain children with
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abilities which should be recognized, as a means of support-
ing the self-esteem of those children; of aiding their intellec-
tual and academic development; of giving them recognition
within their community and perhaps enhancing their life
chances. (b) It should lead in school to an increase in aware-
ness of language and languages; to an acknowledgement
and acceptance of cultural diversity; to greater communi-
cation between members of various cultural groups. (c) Tt
promotes notions of the integrity and value of all languages
and dialects, stressing the active involvement of children in
genuinely communicative situations, and the inter-depen-
dence of any two or more languages possessed by individual
people. (d) It will assure parents that mother tongue is not
being developed at the expense of English, but that each is
complementing the other, to the benefit of the child (Mills &
Mills, 2002).

Suggested activities fall into three groups.

(a) Cross-curricular activities, using mother tongue to de-
velop concepts and enhance its status/value in the
children’s eyes, may include: (a) re-telling of stories by
children; (b) role play (perhaps with puppets); (c) se-
quencing/cloze/caption-writing/matching; (d) discus-
sion preceding curriculum activities; (e) book-making
(perhaps of an ancestral homeland visit); (f) audio tape-
recording (perhaps in the playground); (g) singing songs
and rhymes; (h) using mother tongue in assembly; and
(1) making multilingual school notices.

(b) Learning English through the medium of mother tongue,
with bilingual colleagues, can proceed by means of: (a)
acting as communicators to translate lesson content/
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(c)
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practise language patterns/develop vocabulary; (b) pro-
ducing/translating books in English and mother tongue,
written and illustrated by the children; (c¢) discussing
items from ethnic minority newspapers; and (d) com-
piling a multilingual anthology or magazine, to include
stories, jokes, reports, interviews, and advertisements.

Language awareness topics may involve, for example:
(a) language questionnaire (to children and staff); (b)
graph construction (showing language distribution); (c)
autobiographical writing about oneself and family; (d)
vocabulary of family relationships; (e) collection of lan-
guage scripts; (f) survey of languages in the immediate
environment; (g) mapping of languages represented in
the class; and (h) invitations into school of local bilin-
gual speakers.




CHAPTER 9

RESEARCH METHOD

A. RESEARCH DESICN

This study was conducted by applying qualitative-
method by using naturalistic study. Naturalistic study is a
type of study in which the researcher very carefully observes
and records some behavior or phenomenon, sometimes over
a prolonged period, in its natural setting while interfering as
little as possible with the subjects or phenomena. Qualitative
research is also stated as naturalistic study that has the natu-
ral setting, as the direct source of data and the researcher is
the key instrument (Bogdan & Biklen, 1992).

In this study, this qualitative method was used to de-
scribe what types of bilingual education programs tend to be
implemented in bilingual classes of SMP Panca Budi Medan
and SMP Negeri 1 Medan, how they were applied, and why
they were conducted the way they were.
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Before conducting the research, the researcher has al-
ready held a mini-tour (preliminary observation and inter-
view) with the informants (teachers, headmaster, and stu-
dents) to obtain preliminary data about the problems of the
implementation of bilingual education in the school. Based
on the results of the observation and interview the research
concludes that there are problems about the implementation
of bilingual education programs in the school. The school,
particularly teachers do not find yet a good model of bi-
lingual teaching instruction in teaching bilingual students.
These are also owing to the shortcoming of teachers’ under-
standing about bilingual education programs.

B. RESEARCH SETTINGS

This study was conducted in bilingual classes of SMP
Panca Budi Medan and SMP Negeri 1 Medan. They are both
located on Jl. Jend. Gatot Subroto Km. 4.5 Medan, and JI.
Bunga Asoka 6 Kel. Asam Kumbang Kec. Medan Selayang,
Medan. These places were selected because there were sev-
eral problems faced by the schools in conducting bilingual
education. Besides, the similar research has never been con-
ducted yet. In addition, these places were representative to
conduct the study, and easily accessible for the researcher.

In a qualitative research, a researcher usually does not
have fixed schedule of what to be done, but the researcher is
more like loosely schedule traveler than the other. In other
words, the researcher enters the research with some idea
about what s/he will do, but a detailed set of procedure is not
formed prior to data collection (Bogdan & Biklen, 1992). Ary,
D., Jacobs, L. C., & Sorensen, C. (2010) also states that quali-
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tative research is to describe recurrent patterns or themes. It
can be stated that the research process will finish after find-
ing the pattern or theme. However, this research is expect
edto be held approximately at the latest for three months.

C. DATA AND DATA SOURCES

The data of this study were the implementation of bili-
ngual education programs. In collecting the data, the sub-
jects of this study in turn were the teachers, headmasters,
and students. To support the data, the researcher also ob-
served and interviewed the other informants (bilingual
teachers, students and the headmaster). In this study, the
researcher firstly tried to do an interview in order to get pre-
liminary information of the implementation the bilingual-
ism in teaching and learning process. After that, observed
the students in the class while teaching learning process is
carrying out, and then interviewed other bilingual teachers
and the headmaster. This was intended to crosscheck be-
tween the data observed and the data interviewed.

D. TECHNIQUES FOR COLLECTING THE DATA

The ways of collecting data were in a variety of ways,
such as observation, interviews, and tape recordings. In this
study, participant observation and in-dept interview were
used to get the data. Bogdan and Biklen (1992:2) say that
in depth interview and participant observation are common
ways in qualitative research. It is due to qualitative research
is naturalistic.
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1. Participant Observation

Here, participant observation was done to collect the
data in relation to what types of bilingual education program
were applied in teaching and learning process and how they
were applied. The researcher came into the class while teach-
ing and learning process is going on to do direct observation.

2. In-depth Interview

In-depth interview was conducted in order to get the
data in which in turn was processed via transcription. The
interview was applied by using tape recorder and transcribes
them into the writing form. It was respectively conducted to
teachers, headmasters and students. This was in order to
crosscheck the data from one another.

E. STEPS OF ANALYZING THE DATA

The data were analyzed through two procedures. The
data were analyzed by Bogdan analysis (Bogdan and Biklen,
1992). The first data, observation, were analyzed through
the following steps; (a) identifying, separate the data from
non-data; (b) breaking the data into smaller unit; (c) clas-
sifying the data; (d) organizing the data; and (e) discover-
ing the pattern or theme. The data, interview, were analyzed
through the following steps; (a) transcribe the data from the
tape recorder; (b) classify the data; (c) verify the reason why
the school applies the bilingual program the way it does; and
(d) conclude the data.

FE TRUSTWORTHINESS OF THE STUDY

In qualitative research, trustworthiness of a research
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study is important to evaluate its worth. The aim of trust-
worthiness in a qualitative inquiry is to support the argu-
ment that the inquiry’s findings are “worth paying attention
to” (Lincoln & Guba, 1985). According to Lincoln and Guba
(1985), there are four criteria for establishing the trustwor-
thiness of qualitative data, namely credibility (true value),
dependability (consistency), confirmability (neutrality), and
transferability (applicability). Credibility is an evaluation of
whether or not the research findings represent a “credible”
conceptual interpretation of the data drawn from the partici-
pants’ original data.

Transferability is the degree to which the findings of this
inquiry can apply or transfer beyond the bounds of the proj-
ect. Merriam in Shenton (2004) writes that external validity
“is concerned with the extent to which the findings of one
study can be applied to other situations.” The concern often
lies in demonstrating that the results of the work at hand can
be applied to a wider population. Dependability is an assess-
ment of the quality of the integrated processes of data collec-
tion, data analysis, and theory generation. Confirmability is
a measure of how well the inquiry’s findings are supported
by the data collected. Shenton (2004) states that the concept
of conformability is that the qualitative investigator’s com-
parable concern to objectivity. Here, steps must be taken to
help ensure as far as possible that the work’s findings are the
result of the experiences and ideas of the informants, rather
than the characteristics and preferences of the researcher.
The role of triangulation in promoting such confirmability
must again be emphasized, in this context to reduce the ef-
fect of investigator bias.

g b 5 5
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The technique which was applied to establish the trust-
worthiness of the data was triangulation. Triangulation is
typically perceived to be a strategy for improving the valid-
ity of the data. Miles and Hubermen (1984) says that trian-
gulation is supposed to support a finding by showing that
independent measures of it agree with it or, at least, do not
contradict it. Sheton (2004) states that triangulation may
involve the use of different methods, especially observation,
focus groups and individual interviews, which form the ma-
jor data collection strategies for much qualitative research.

Denzin (1994) identify four basic types of triangulation.
Firstly, data triangulation involves time, space, and person.
Secondly, investigator triangulation involves multiple re-
searchers in an investigation. Thirdly, theory triangulation
involves using more than one theoretical scheme in the in-
terpretation of the phenomena. Fourthly, methodological
triangulation involves using more than one method to gath-
er data, such as interviews, observations, questionnaires,
and documents.

This study used methodological triangulation. Multiple
data gathering wasconducted to get the data valid, such as
observations and interviews. This was intended to create
overlapping and therefore cross-validating data in the study
of the implementation of bilingual program at SMP Panca
Budi Medan and SMP Negeri 1 Medan.
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RESEARCH FINDINGS

ased on the empiriczl data, there are five types of

bilingual education programs the researchers found

in this study. They are Full-English, Dominant Eng-
lish, Less English, Bilingual Code-Mixing, and Full-Indone-
sian. It is described as follows:

A. FULL-ENGLISH

Full-English means the use of English completely in the
teaching process. Full is defined as there is no any other lan- _
guage except English. Based on the data collected, in certain
times, the teachers tend to use full English as a means of
instructions in the teaching of the classes even though they
still allowed the students to use their native language. The
implementation of full-English appeared in many situations,
such at the beginning, in explaining, in giving instructions,
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in giving questions, and in responding. It can be seen from
the data as follow:

“How are you?” “Fine.”
“Ok, yesterday we have discussed about ...?" “Blood”

“The characteristics of heretrosit, leukocyte, and thrombo-
sis. Ok, and about blood freezing, isn't it?”

“Ok, before we discusses the next material. Anis, ok, men-
tion about the blood freezing”(l:FE:T1:PB:Obs)

The data above showed that the teacher used English
purely in the teaching process even though the expressions
uttered are not completely well-arranged. This full-English
was used when the teacher started the teaching and learning
process. In this case, the teacher tried to get the students’
attention to the lessons that they have already studied pre-
viously. These apperceptions were done simply and clearly.
The teacher seemed explicit and excited to start the intro-
duction.

In addition to the use of full English, the participant also
applied it in the other situation. She also used the full Eng-
lish in giving question. It can be seen from the data as fol-
lows:

“So what is the function of fibrinogen, ridho? Fibrinogen
same with fibrid?” (Q:FE:T1:PB:Obs)

In this data, the teacher expressed the question in in-
terrogative form. The question is immediately begun with
wh-question, namely what. The teacher uttered the ques-
tion just to do apperception. She wanted to know whether
the students have understood the materials that they have
learned in the previous meeting. The teacher looked excited
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and firm when uttering it. The question was state quite loud-
ly and clearly.

This type is used because of institutional factor. As bi-
lingual schools, the teachers who teach mathematics and
sciences are obligated to apply English as one of instruction
languages in the teaching process. This can be proven from
an interview as follows:

Ya, namanya juga kelas bilingual, jadi kita diwajibkan untuk
menggunakan bahasa Inggris saat mengajar, selain dari bahasa
Indonesia. Kalau di kelas reguler kan tidak. Jadi, karena sudah
menjadi tuntutan gitu.

(Yeah, because they are bilingual classes, so we are obligated
to use English in teaching besides Indonesian. But it is not in
regular classes. So, it is because a demand). (FE:T1:PB:Intv)

From the data, it showed that the implementation of full
English itself is due to institutional background. As a school
that adopt bilingual program, teachers are obligated to apply
English as one of instruction means in teaching, particularly
for those who teach mathematics and sciences. Meanwhile,
Indonesian as a native language was still allowed to use.

The other reason for the use of this type intended to have
the appropriate meanings to the lessons. There are some
points in the lessons in which the words need to explain in
English. This is meant to have the students do not get con-
fused in understanding the meaning of the materials. It can
be completely seen in the following interview:

Ya, karena memang ketika kita menggunakan bahasa Inggris
yang umum, itu nanti artinya bisa beda di biologi, makanya kita
harus pakai bahasa inggris baik. Contohnya gini ya, kita bilang
misalnya itu risk gitu kan, kadang risk itu kita gunakan kalau
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di Inggris itu artinya rusuk, nanti kan di matematika beda lagi
jadinya. Jadi, siswa itu bingung jadi lebih baik kita gunakan
bahasa Inggris biologi sternum jadinya gitu. Jadi untuk meng-
hindari kejadian yang seperti itu kami pakai memang bahasa
Inggris biologinya.

(Yeah, because when we use general Engliish, it will have
different meaning in Biology, so we must use appropriate
English. For example, when we say risk, sometimes the word
risk that we use in English means rusuk in Indonesian, while
in Mathematics has different meaning. So the students get
confused. So we'd better use English biology, sternum, some-
thing like that. So to avoid such case we use English biology).
(FE:T1:PB:Intv)

From the interview above it can be said that the use of
English is badly recommended. It is because some elements
of the materials prefer being explained in English to have
the appropriate meanings, particularly for technical terms.
It is in order that the students do not get misinterpretation
about the meanings of the materials. The materials will have
different meanings when they are explained in Indonesian.
Even in general English, so the teachers need to use specific
English.

In addition, full English is also implemented by other
informant in beginning the teaching. However, the way she
started the teaching was different from the previous infor-
mant did. It can be seen from the data below:

"Ok, today, yeah, we are going to focus on the table of speci-
fication. Yeah. Ok, biology”.(I:FE:T1: SMPN1:Obs).

In this data, it can be described that the teacher just
went straight to the points. The teacher directly started the
introduction of materials without having apperception at
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first. These expressions were uttered while holding a paper
containing the materials that they were going to study. In
this case, the utterances were stated simply and clearly, and
the teacher seemed relaxed and friendly when expressing
the utterances.

The use of full-English also appeared when she explai-
ned the materials. Sometimes they preferred explaining the
materials in full-English. The teacher felt more comfortable
to use English in explaining materials. It can be seen in the
following data:

“Thirty one up to fifty six. Hmmm. We are beginning from
thirty one. Ok, number thirty one. Yeah, the question, yeah
the examples given a figure of root, cross section students
identify. Ok, your task, identify the cross section of root,
yeah, that transport water to the leaf. Eeee ... this the figure,
show to you, yeah”.(E:FE:T1: SMPN1:Obs).

The data above showed that the teacher applied English
fully when she was going to explain the materials. In this
case, the teacher was able to use English fully even though
the statements were not yet well-arranged. It can be seen
from the expressions This the figure, show to you, yeah.
In this expression there are some elements need to add. It
should be this is the figure, I show you. The words is and
I should be involved in the expressions. It seemed that the
teacher got a bit of obstacle in uttering the expressions. She
looked rather confused to find the words she would like
to use in expressing them. Meanwhile, the teacher looked
friendly and relaxed when uttering the expressions. The ut-
terances used were spoken slowly and clearly.

Besides that, full-English also appeared when the teach-
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ers gave instructions to students, such as the data as follows:

“Ok, may be you can open bilingual book, yeah, biology page
one hundred forty six, page one hundred forty six. You can
look to the dicotyledon. Ok, found it”. (O:FE:T+: SMPN 1:Obs)

From the data above it can be said that the teacher was
applying full English when she gave instructions. Here she
ordered the students to consult to their biology book. The
instructions were stated in quite polite way. It can be seen
from the use of modality in the expressions. The instructions
were begun with the word may. It shows that the teacher in-
structed them as if she requested them. The teacher applied
simple English when giving the instructions. This was meant
to have students understand them clearly. The teacher
seemed quite relaxed and serious when uttering the expres-
sions. The expressions were uttered clearly and in quite low
voice level. Meanwhile, there is a bit of error in arrangement
occurred in the utterances, for example You can look to the
dicotyledon. The utterance should be You can look at the
dicotyledon. The word to must be changed into at. Even it
was stated that way students could understand the instruc-
tions. It was proven from the students’ activity. The students
directly did the instructions by consulting their book.

Furthermore, full English is also carried out in giving
questions. As bilingual classes, the teacher also felt comfort-
able to use full English in giving questions. It can be seen in
the data below:

“Ok, beginning from number thirty one up to fifty?”

“In monocotyledon, what's the part of the stem of the root
transport water to the leaf?” (Q:FE:T1: SMPN1:Obs).
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In the first utterance, the question was stated when
starting the discussion of the lessons. The teacher firstly dis-
tributed papers to the students before asking them the ques-
tion. She then asked them the numbers that they were going
to study. In this case, the teacher used declarative form in
giving the question. Meanwhile, there is a misconcept in ar-
ranging the utterance. The teacher get started the question
with gerund, while it should use bare verb. It could be seen
from the use of the word beginning. The word should be be-
gin instead of saying beginning.

In the second, the teacher used real form of question.
It can be proven from the use of what. The word what was
used to begin the question. It was immediately stated at the
beginning of the utterance. Here, the question was stated
in complete sentence. In giving the questions, the teacher
seemed relaxed but quite serious. The questions were ex-
pressed slowly and clearly.

The use of full English in those situations is because of
some factors. One of them is because of institutional need. As
a school which implements bilingual programs, the teachers
have to be able to use English as a means of language in-
struction in the teaching. It can be seen from the interview
as follows:

Karena memang sekolahnya sudah RSBI, jadi menuntut kita har-
us menggunakan bahasa Inggris dalam mengajar. Sudah tututan
dari sekolah, tuntutan kurikulum juga. Selain itu buku-bukunya
juga sudah pakai bahasa Inggris.

(Because the school has been an International Standard Pi-
lot School, so we are obligated to use English in teaching. Itis
a demand from school, and also curriculum. Besides that, the
books have also used English). (FE:T1::SMPN1:Intv)
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From the result of interview above, it can be prompted
that the application of this type is also owing to the insti-
tutional background. As a school which has adopted inter-
national standard (International Standard Pilot Project
School), the teachers must be able to communicate the les-
sons in English, particularly in the teaching process. Next,
the books they use have also applied English, so it forces
them to be able to master English in order that they are qual-
ified in elaborating the materials in the book.

The application of full English is also appeared in teach-
ing the other subject, Physics. However, it was occurred in
two situations, namely in explaining and in giving questions
only. It can be seen in the following data:

Ok, from experiment we can explain. This is explain to you.
Electrostatics. Electrostatics charging by friction. Some ob-
jects like glass and silk will acquire electric charges when
they are rubbed together. Rubbing transfers negative charg-
es called electron from one object to another” (E:FE:Ts:
SMPN1:0Obs)

In this data, the type is applied for teaching physics. The
teacher used English fully when explaining. The teacher ut-
tered the expressions after he had already performed a small
practice with a help from a student. Yet, there are still some
errors in constructing the sentences. It can be seen from the
utterance This is explain to you. In the utterance, the teach-
er get close the word is to explain. In good English gram-
mar, the word be such as is, am, are and so forth can be get
close to the bare infinitive. The teacher also had a error when
she wanted to state passive sentence. It can be seen from
the utterance Electrostatic charging by friction. It should
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be Electrostatic is charged by friction. Although the teacher
looked rather flustered when stating the utterances, but he
expressed them in relax.

The teacher also applied this type in the other situation,
that is when he was giving questions. Yet, the utterances
were stated quite simply. It can be seen from the following
data:

“What'’s the meaning of removed?”

The data above is one of simple utterances used in stat-
ing a question. In this form, the teacher used interrogative
form in expressing the questions. It can be proven from the
use of the word what in the first of the utterance. He im-
mediately revealed it at the beginning of the sentence. The
teacher expressed the utterance when he wanted to prove
whether students understood his explanations by asking
them the meaning of the word removed. He looked relaxed
and friendly when stating the utterance.

The implementation of full English in this case is be-
cause of a demand from a school. The teacher is suggested to
use English as a second language of instruction in the teach-
ing. It can be authentically seen in the data as follows:

Karena bahasa pengantar yang wajib itu ya bahasa Inggris. Jadi
- bahasa pengantarnya wajib full bahasa Inggris.

(Because English is obligated to use as a medium of instruc-
tion. So the medium of instruction must be full English).
(FE:T3: SMPN1:Intv)

The data shows that the use of full English is owing to
the institutional factor. The school which applies bilingual
education makes English compulsory to use in the teaching.
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In the other hand, teachers are required to utilize English as
a medium of instruction in teaching. Nevertheless, Indone-
sian as the students’ majority language is still allowed to use.

Meanwhile, the English utterances are still relatively
simple. The teachers tend to use quite simple English vo-
cabularies or constructions in instructing the classes. This
is particularly because of the students’ ability. The students
have various level of ability. Even some of students still have
very low basic English. Based on the reason the use of simple
English vocabularies and utterances are intended to have the
students better profound of the materials explained. In other
words, simple English is used in order that the teachers can
transfer the materials and the students can follow them well.
It can be proven from the interview as follows:

Karena semua siswa itu kan tingkatannya beda-beda. Mungkin
ada siswa yang bahasa Inggrisnya dia kok tampilan beda dengan
bahasa Inggris conversation? Ini kan bahasanya Physics jadi
kita pakai yang sederhana, biar mereka lebih paham.

(Because every student has different level of ability. Per-
haps, any students felt very confused to and different from
the displayed English with English conversation. This is phys-
ics so we use simple ones, so they get better understanding).
(FE:T5:SMPN1:Intv)

From the result of interview above, it can be proposed
that the teachers prefer using simple English utterances in
order to get the student to have good concepts about the
materials, particularly when it is related to the specific/tech-
nical terms, such as physical terms. There are sometimes
some specific terms of certain subjects which have different
English usage with the general English. So the teachers are
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expected to be able select and apply suitable English utter-
ances simply. It is also supported by the other statement
from another informant as follows:

Bahasa Inggris yang gampang dipahami anaklah. Kalimat-ka-
limat yang biasa digunakan, yang mudah dipahami. Kalau me-
mang ada bahasa inggris yang memang susah sekali kita cari
padan katanya yang sesuai yang bisa buat anak paham.

(English utterances are easily understood by students. The
sentences are commonly used, easily comprehended. If
there are any very difficult English utterances, we will find
their appropriate synonyms which help students get well
profound). (FE:T1:SMPN1:Intv)

From the analysis above, it shows that the teachers
tended to employ general English in the teaching, namely
the utterances or construction which are commonly used in
everyday life communications. They and students will try
to consult dictionary if they find some very difficult words.
They will find appropriate synonyms of the words that can
be easily comprehended.

Those data above can also be crosschecked with an in-
terview from a student that stated that the teachers tended
to employ quite simple utterances in teaching. The analysis
can be showed in the data as follows:

Kadang-kadang bahasa sehari-hari, yang bisa dimengerti.

(It is sometimes daily utterances, which are easily under-
stood). (FE:S1::SMPN1:Intv)

It is proposed that the teachers are recommended to uti-
lize simple English, the utterances that are usually used in
daily life. It is in order that the students are able to compre-
hend the materials delivered.
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From those data, we obtain a proposition that full-Eng-
lish is applied for teaching sciences and mathematics. It was
applied in several conditions, such as; in the beginning, in
explaining, in giving instructions and in giving questions.
The utterances the teachers employed were still quite simple
enough. By such way, the students are expected to be able to
have well profound about the materials.

B. DOMINANT ENGLISH

Dominant English means the implementation of Eng-
lish dominantly in the teaching process. English as a second
language is applied more predominantly than the other lan-
guage, Indonesian. Indonesian took less involvement when
both English and Indonesian were used in the teaching pro-
cess at the same moment. In the other hand, it can be stated
that English take more roles as the language of instructions
in the teaching of the classes than Indonesian does. Just as
full-English, dominant English is also applied in several sit-
uations, namely; in the beginning, in explaining and in giv-
ing instructions. It can be analyzed in the following data:

“How are you?" “Fine.

“Ok, let’s start our lesson. The topic is static electricity. To
understand about static electricity | give phenomena, for
example like cutter, engine photo copy, mesin fotokopi
maksudnya. It is phenomena about static electricity”. (I:DE:
T3:SMPN1:0bs)

In the data above, the teachers tarted the introduction
by greeting the students. Then the students responded him
also in English by saying fine. After the condition was condu-
cive, the teacher invited the students to get started studying
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the lessons. In starting the study, the teacher at first did a
small practice to get the students’ attention to the materials
that they are going to learn. After doing the practice, he then
wrote the title of the lesson on the whiteboard. In this case,
the teacher used two languages in which English was more
dominantly than Indonesian. The Indonesian utterance it-
self was stated at the end of a sentence as the translation
of its English. The teacher used the utterances when he saw
there was no any reaction from students. He seemed relaxed
and friendly when uttering the expressions. The expressions
were expressed slowly and clearly.

The use of the dominant English is functioned to give
additional explanation, to give students more understanding
and attention to the explanations. It can be proven from the
data collected as follows:

Karenakan secara umum memang ada situasi yang siswa itu ti-
dak semua bisa mengerti dalam bahasa Inggris, maka kita pakai
bahasa Indonesia. Jadi bilingual dia.

(Because generally thereis acertain situation that not all stu-
dent can understand the explanation in English, so that we
use Indonesian.Soit becomes bilingual). (DE:T3:SMPN1:Intv)

It proposes that the teacher employed the English more
dominantly in his teaching in order to help students compre-
hend the materials delivered. It is because not all students
have the same level of ability in English. Sometimes, in cer-
tain situations, the teacher needs to apply Indonesian as a
supporting language to make students profound the con-
cepts when the materials are delivered more dominantly in
English.

The use of dominant English was also applied in other
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situation. The teachers also used dominant English in ex-
plaining the materials. It is proven from the data as follows:

“No. Ok, yeah, when the gas enter to the leave, stomata.
The function of spongy tissue to bring as a place to store
gas and then also to change oxygen and then carbon di-
oxide. Untuk menyimpan udara” (To store the oxygen).
(E:DE:T1:SMPN1:0bs)

In this data, it shows that the utterances were alternated
with questions. It can be seen from the word no. It shows
that the explanation was preceded a question to the stu-
dents. Because they could answer the question well, then the
teacher himself answered it by explaining that. In this case,
the teacher also applied two languages in explaining the ma-
terials. Just as the previous situation, English was also used
more dominantly than Indonesian. Indonesian utterance
was stated at the end of the expressions functioning as the
additional information to the explanation.\ However, some of
the utterances stated in English were not arranged in good
arrangement. It can be proven from the sentence The func-
tion of spongy tissue to bring as a place to store gas and
then also to change oxygen and then carbon dioxide.” The
sentence should be “The function of spongy tissue is a place
to bring and to store gas and then also to change oxygen
and then carbon dioxide.” In giving the explanations, the
teacher seemed serious but relaxed. The utterances were
spoken slowly and clearly.

As stated previously, here, the use of this type is as well
as to assist students get the lessons. The use of both of la-
nguages, particularly Indonesian in the restatement is aimed
to emphasize the explanations. By translating them into In-
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donesian, the students are expected to have deeper profound.
In other words, the use of Indonesian in the explanations is
to have the students understand the materials more quickly
and clearly. It is showed from an interview as follows:

Karena anak-anak. Kadang-kadang dari gayanya anak ini tu
kayaknya anak-anak kurang paham, jadi saya indonesiakan
gitu. Jadi intinya untuk membuat anak-anak paham. Tapi untuk
PowerPoint saya tetap menggunakan bahasa Inggris.

(Because of students. Sometimes, we can see from the stu-
dents’ performance that they do not understand so much,
so we use Indonesian. So the important thing is to make
students understand. Yet, | use English for my PowerPoint).
(DE:T1:SMPN1:Intv)

From the data collected above, it can be prescribed that
English was applied more dominantly than the other lan-
guage that is Indonesian. It is also due to the students’ abil-
ity. The teacher would use Indonesian when the students
had obstacles to understand the materials. Sometimes the
students get difficulties in understanding some utterances,
so that the teachers need to use Indonesian to give clearer
explanations. She knew that by observing the students’ re-
actions when explaining the materials. However, English
would be used fully when it was in written form, such as
PowerPoint or exercises.

Furthermore, dominant English was also conducted by
another informant. Some of the instructions were uttered by
using English dominantly, while the other language, Indo-
nesian as their native language get less spaces. It can be seen
from the data below:

“Ok, listen to me, please. Take a piece of paper. One paper
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for one group. Ok, give the name of the chief of the group,
ketua kelompoknya, and the member of group, buat nama ang-
gotanya.” (O:DE:Ts:PB:Obs)

In the data, the teacher did the instructions after she had
finished explaining the materials. She firstly made certain
whether the students had understood the materials that have
been explained or not. After they understood, she kept on to
the exercise. She ordered the students to arrange groups and
to do the exercises on a paper for each of groups. In giving
the instructions, the teacher also kept using both English
and Indonesian. Just as the previous data, here English was
used more dominantly as well than Indonesian. Some of the
expressions were restated in Indonesian, like the utterances
gtve the name of the chief of the group, ketua kelompoknya,
and the member of group, buat nama anggotanya. The
teacher seemed explicit and serious when uttering the utter-
ances. The instructions were expressed quite explicitly and
clearly. So the students understood them quickly.

This implementation is intended to give emphasis on
the explanations so the students can understand them more
clearly. As stated by an informant as follows:

Ya tergantung situasinya sih. Kalau kelihatannya anak-anak itu
agak bingung, ya saya gunakan Bahasa Indonesianya. Kan kita
bisa lihat dari reaksi mereka.

(Yeah, it depends on the situation. It the students look con-
fused, | will use the Indonesian. We can see from their reac-
tion). (DE:T3:PB:Intv)

The result of interview above showed that the use of the
type relies on the situation of class. In the other words, the
teacher will apply the type based on the students’ situation.
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It will be applied if possible. The teacher used Indonesian in
the expressions is to give more details about the materials
explained in English, so that students are able to get better
insight on the materials or instructions.

In conclusion, from those whole data, it gains a proposi-
tion that dominant English is implemented in teaching sci-
ence and mathematics. The use of the type also takes place
some situations, such as in the beginning, in explaining and
in giving instructions. Yet, the utterances of this type used in
the teaching are not so many as the other ones did.

C. BALANCED BILINGUAL

Balanced bilingual is the implementation of the two lan-
guages in balance in the teaching process. All the instruc-
tions are divided equally across the two languages. In the
other words, the teachers apply both of the languages in the
same portions. In the process of teaching, it was found that
the teachers tended to use balanced bilingual in two situa-
tions, namely in explaining and in giving question. It is de-
scribed as follows:

If electrons are removed the atom is positively charged. If
electrons are added, the atoms are negatively charged.

(Jika elektron bergerak atau berpindah maka atom bermuatan
positif. Jika elektronnya bertambah maka dia akan bermuatan
negatif.) (E:BB:T3:SMPN1:0bs)

In the data, the teachers applied the two languages
equally, in which English was stated at first, and then trans-
lated into Indonesian. In this case, the balanced bilingual
was used in explaining the materials. The teacher used this
type when he did not see any responses from students about
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his explanations. At first, he stated the explanations in Eng-
lish, and then stopped a moment to see any responses from
students. Because he did not find any comments or respons-
es from them, he repeated the explanation by using Indone-
sian. In the process of expressing the utterances, the teacher
seemed relaxed, and the expressions were expressed clearly
and in relax.

The use of this type is aimed to help the students have
deeper understanding about the materials. By doing such
way, students are expected to be able to comprehend the
concepts of the materials. It can be proven from an interview
as follows:

Biar konsepnya jelas. Karena pada suatu statemen konsepnya
itu harus pas. Kadang-kadang dalam bahasa Inggris kan siswa
kurang memahami konsep yang pas. Maka diiringi dengan ba-
hasa Indonesia.

(To make the concepts clear. Because the concepts should
be appropriate in a certain statement. Sometimes, students
cannot follow the appropriate concepts in English. So it
should be supported by Indonesian). (BB:Ts:SMPN1:Intv)

It can be implied that the teacher needs to use Indone-
sian in the teaching. It is purposed to help students get the
concepts clearly. In certain concepts, students are not very
well to follow the concepts it they are elaborated in English
fully now and then. That is why the teacher is required to
accompany their explanation with Indonesian.

Further analysis on the use of this type can be seen from
the data as follows:

“There are four operation in math. Ada empat operasi dalam
matematika.” (E:BB:T3:PB:Obs)
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Just like the previous data, here the teacher also used
the balanced bilingual in explaining material by using Eng-
lish at first, and then repeated it in Indonesian. In this case,
the use of this type is purposed to get students’ attention.
The teacher applied this when the class was not conducive
enough to follow her explanations. So the teacher restated
the explanation in Indonesian more loudly. The utterances
were stated quite seriously, and the teacher looked serious
enough when expressing the statements. Besides that, the
use of Indonesian in this moment is to give emphasis on the

In addition, the balanced bilingual also takes place in
question form. Teachers also used balanced bilingual when
giving questions. It can be proven from the data below:

“Pahlevi, can you observe Constanta? Berapa besaran kon-
stanta?” (Q:BB:T3:PB:Obs)

In the data above, the teacher constructed the question
in interrogative form. She used modal can in the beginning.
She gave the question while displaying the slides containing
the materials. The teacher ordered students to look at the
slides and asked one of them to observe them. In this situ-
ation, the teacher looked serious and explicit, and the ques-
tion was uttered loudly and very clearly.

Here, the use of Indonesian is to give students more em-
phasis on the explanation in order that they get deeper un-
derstanding. It can be seen the data as follows:

Tergantung anaknya juga sih. Kadang-kadang kalau dia full ba-
hasa Inggris saja, nanti anaknya kurang nyambung gitu, kurang
paham mereka. Ya terpaksa kita ulangi lagi pakai bahasa Indo-
nesia.
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(It depends on the students. Sometimes, if we use English
fully, students cannot understand clearly. So we should re-
peat it in Indonesian. So, they will make noise if they). (BB:
T1:PB:Intv)

The use of Indonesian is quite important in order to as-
sist students to have better interpretation to the explanation.
As well as, by applying Indonesian in the utterances, stu-
dents are expected to pay more attention to the teacher’s ex-
planation. Sometime, students will get lazy and noisy when
they cannot the explanation from the teacher.

“Liquid to gas ...?"
(“Cairan menjadi gas ...?") (IT:SMPN1:BB)

The teacher expressed in declarative form. It was imme-
diately begun with a verb. The question was derived from the
students’ answer from the preceding teacher’s question. The
teacher restated their answer with rising intonation to form
the statement into a question. The Indonesian utterance was
intended to convince the students that it is not the answer
suggested to the teacher’s question. In this case, the question
was stated simply and clearly, and the teacher seemed curi-
ous and friendly while stating it.

The teacher applied this way is based on the students’
condition. She will be applied when they find the students
confused to her explanation. It is presented in the data as
follows:

Ya mungkin ada susah anak mengartikan, memahami dalam ba-
hasa Inggrisnya, saya bahasa indonesiakan. Tetapi tetap awal-
nya full English.

(Yeah, perhaps there are students that find difficulties to un-
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derstand in English, so | translate into Indonesian. But, it is
full English in the beginning). (BB:T1::SMPN1:Intv)

The implementation of balanced bilingual occurred
when the students got lacks of understanding about the ex-
planations of the materials. The students felt difficult to in-
fer the explanations, so the teachers needed to restate them
in Indonesian. Or sometimes, as stated above, it took place
when the teacher would like to convince their students to
certain statements or explanations.

The reason is also supported by a statement from a stu-
dent. It can be seen in the data as follows:

Kayak tadi kalau kaminya masih gak ngerti dicampur pake ba-
hasa Indonesia.

(As done a while ago. If we do not still understand, it will be
mixed with Indonesian.) (BB:S3:SMPN1:Intv)

The analysis above shows that there is a match with the
data provided by the previous informants that stated the bal-
anced bilingual is implemented to help students profound
the materials. The teachers used Indonesian when students
did have well profound of the explanations.

From all data above, we can propose a proposition that
balanced bilingual was also applied for teaching, particu-
larly for teaching sciences and mathematics. The type was
employed only in explaining and in giving questions.

D. CODE-MIXING BILINGUAL

Code-mixing bilingual is the use of two languages si-
multaneously, in which some elements such as lexical items
or entire constituents from one language are inserted into a
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structure from other language at the same utterances. In this
study, this type occurred in several situations, such as at the
beginning, in explaining, in giving questions and in giving
instructions. As stated in the data as follows:

“Jagung ya don't have wood because don’t have cambium.
Paddy, grass, corn, yeah, don’'t have cambium. So, the stem
cannot bigger. Yeah, that's dicotyledon”. (Corns). (E:CMB:T;:
SMPN1:0bs)

From the data, we can say that the teacher mixed the
language from the non-dominant language, English, to the
dominant language, Indonesian. The teacher inserted some
elements from Indonesian into a structure from English
when the lessons were more dominantly explained in Eng-
lish. The elements were inserted at the beginning of the
statements. The teacher seemed rather confused to express
the word jagung instead of saying corns in English when she
expressed the utterances. She took times to think it over first
before uttering the utterances.

The teacher taught that way was because of her own un-
consciousness. She did not realize that she was expressing
the Indonesian words instead of their English. It can be seen
from the following data:

Kadang-kadang saya keceplosan, latah saya. Saya kira bahasa
Inggris, tapi rupanya terucapkan Bahasa Indonesia.

(Sometimes | do not realize that. | think it is English, but, in
fact, it is expressed in Indonesian). (CMB:T1:SMPN1:Intv)

It can simply be stated that the use of code-mixing in this
type was due to the teacher’s factor herself. The teacher al-
ready had the English of the concepts in her mind, but, in
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fact, she expressed them in different language unconsciously.

Code-mixing bilingual also takes place in the beginning
of the teaching process, namely when the teachers did warm-
ing up. The teachers mixed the two languages when starting
the teaching process. It can be seen from the data as follows:

“We continue our materi, ya. Kemarin sudah sampe calculate
electrostatic. Ok, sekadar review ya. Lihat ke depan

(We continue our materials. Yesterday we have already
been in calculate electrostatic. Ok, just to review. Look at to
the front top.) (1:CMB:T2:PB:Obs)

The data above showed that the teacher mixed the lan-
guages. The teacher inserted some English codes into her
sentences. In this case, the teacher did the code-mixing
when she would like to do apperception to the previous les-
sons. She expressed the utterances while writing the topic
on the white board. The teacher seemed in a rush when stat-
ing the expressions, so she forgot some English codes. That
influences her to do insertion from English into Indonesian.
The utterances were stated quite explicitly and very clearly.

In this case, the teacher employed two languages by
inserting some codes from Indonesian into English is pur-
posed to give emphasis on students. As presented in the data
as follows:

Ya ... itu tadi untuk membuat siswa lebih mengerti. Kan tidak
semua siswa bisa paham kalau semuanya pakai bahasa Inggris.
Jadi intinya untuk membantu siswa lebih paham gitu.

(Yeah, that is to make students have better understanding.
Because not all students cannot understand when materials
are explained in full English. So, above all it is to help them
get deeper profound). (CMB:T2:PB:Intv)
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As prompted in the preceding data, here this type was
employed in order to give more emphasis on the elabora-
tion of materials as well. It was because every student has
different level of ability in understanding the materials. Not
all students are able to master the materials well when they
are fully implemented in English. So the teacher needed to
insert some codes of the students’ majority language, Indo-
nesian into their minority language, English.

Besides that, teachers also did code mixing when they
wanted to give instructions to students. In this part, code-
mixing was conducted in simple utterances. It is proven
from the following data:

“Nah sekarang, now you rub the rule on your hair ya”. (Well,
now, ...)

“Perhatikan the glass rod”. (Look at). (O:CMB:T3:SMPN1:0bs)

In the both of data above, some Indonesian codes as the
dominant language inserted into a structure from English,
the non-dominant language. In this case, the code-mixing
was done when he would like to perform a small practice be-
fore beginning his explanation. From the data it can be sim-
ply prescribed that the teacher did the code-mixing not due to
the teacher’s lacks of language proficiency, but it more tends
to the influence of the dominant language, Indonesian.The
teacher felt comfortable to mix the languages because it was
influenced by the dominant language, Indonesian as their
daily communication means. He seemed enjoyed when stat-
ing the utterances. The utterances were stated in relax and
clearly. It was seen from the codes inserted in the utterances.
The utterances used were simple and easily understood.
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In addition, the teacher also used code-mixing bilingual
in giving questions. It can be seen from the data as follows:

“One S kuadrat plus one S kuadrat is?” (Q:CMB:IT3:PB:Obs)

In the simple data above showed that the teacher insert-
ed Indonesian code into English structure. Here the question
was stated in affirmative form, in which the teacher tried to
increase her voice intonation while uttering the utterance.
This was in order to form the statement into a question. The
teacher expressed the utterance when she explained the ma-
terials. It seemed that she got confused to find the good pro-
nunciation of the word kuadrat in English, so she inserted
an Indonesian code instead of saying quadrate into English
structure.

As proposed by the other informant, in this moment, the
teacher also applied code-mixing program is because of the
teacher’s factor.

Kadang-kadang keceplosan sih. Mau bilang menulis tapi tiba-ti-
ba men-write gitu. Karena lupa. Tidak sengaja. Kita mau meng-
ucapkan bahasa Inggrisnya rupanya terucapkan bahasa indone-
sianya.

(Sometimes, it is expressed unconsciously. We are going to
say menulis, but suddenly it is uttered menwrite. It is actually
done unconsciously. We would like say it in English but, in
reality, it is uttered in Indonesian.) (CMB:T3:PB:Intv)

Code-mixing was appeared because of the teacher’s er-
ror in producing the words or utterances in English. It does
not mean that she did not know them, but it is more related
to her unconsciousness. She actually knew their English
concepts, however, she got mistaken when uttering them.
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Code-mixing was also happened to the other informant.
The teacher employed the code-mixing in giving question as
well.

“Siapa yang bisa mem-put star or cross in the second right tri-
angle?”

(Who can put star or cross in the second right triangle?).
(Q:CMB:T2:SMPN1:0bs)

The data showed that the teacher stated the utterances
in real interrogative form. She did the insertion when she
asked students to do exercise on the white board. In this
case, the teacher was in a rush while stating the utterances,
so it seemed like she forgot the English of the utterances.

Based on the result of interview with the informant, the
teacher did code-mixing is caused by her lack of language
proficiency.

Ya, kadang-kadang ga bisa saya bahasa Inggris yang general itu.
Saya kan bisa bahasa Inggrisnya bahasa Inggris matematika.
Jadi kadang-kadang lupa.

(Yeah, sometimes | do not the general English. | just know
more English mathematics. So, sometimes, | just forget).
(CMB:T2:SMPN1:Intv)

It shows that the teacher inserted some Indonesian
codes into English is because she was not yet very well in
English, particularly general English. The teacher was not
able to produce the English utterances when she would like
to implement or explore the concepts using every day Eng-
lish.

Even though not all teachers admitted that the imple-
mentation of code-mixing in teaching is because of the
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teachers’ weakness in English. Yet, a headmaster stated that
one of the obstacles in implementing bilingual programs
is teachers’ ability in English mastery. Not all teachers are
proficient to use English in the teaching. This can be proven
from an interview with headmaster that states as follows:

Kendalanya ya SDM-nya. Kemampuan SDM-nya itu belum
memenuhi standar seratus persen. Kalau guru itu sudah paham
otomatis dia mengomunikasikannya pun bisa. Nah sekarang
guru paham bahasa Inggrisnya, namun mengomunikasikannya
ke anak tentu beda, bukan bahasa buku yang diucapkan ke anak.
Harus ada bahasa yang kita pergunakan yang berhubungan de-
ngan kehidupan sehari-hari. Nah kemampuan untuk itulah ma-
sih kurang pada guru. Makanya kadang kita harus berbahasa
Indonesia tadi. Nah kalau misalnya dalam menyampaikan ap-
likasinya ke dalam contoh kehidupan sehari-hari gurunya bisa
dalam bahasa Inggris dan anak memang paham dengan kalimat
yang disampaikan bisa seratus persen bahasa Inggris. Tapi kare-
na kemampuan guru tadi pun belum maksimal dalam mengomu-
nikasikannya maka dibuat bahasa Indonesia juga.

(The obstacles refer to human resources. Human resource
capabilities do not yet meet the standard done hundred
percent. If the teacher had understood, automatically he
could have been able to communicate it. Supposed that the
teacher understood the English, but the languages used by
the teacher to students are definitely different, not book
languages. There should be a language that we use to relate
to everyday life. That’s the lack of ability to the teacher. So
sometimes we have to use Indonesian. So if for example the
teacher is able to communicate the applications in English
to everyday life examples and students are familiar with the
sentence given, it could be one hundred percent in English.
But because of the ability of teacher had not yet made up in
communicating it, so he has to use Indonesian as well). (IH:
CMB:SMPN1:Intv)
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From the collected data above, it can be proposed that
the teachers tend to do code-mixing is due to the teach-
ers’ ability lacks of language proficiency. In certain cases,
the teachers are not yet able to explain some points of the
lessons in English well, so they should use Indonesian. Or
sometimes, the use of code-mixing in the teaching of bilin-
gual classes is because the teachers have not yet had abil-
ity to elaborate the lessons by applying everyday life English
utterances. The teachers know the concepts in English, but
they can not implement them to everyday life examples, so
the students can understand the materials explained quickly
and clearly.

Finally, it can be inferred that code-mixing bilingual
is applied in the teaching bilingual classes, particularly for
teaching mathematics and sciences. The type is purposed to
give an emphasis on the study.

E. FULL-INDONESIAN

Full-Indonesian means the use of full Indonesian in the
teaching process. Indonesian is fully applied in the teach-
ing without any inferences from the other language, English.
The teachers applied this type when delivering the materials.
Just the same as the other types, this full-Indonesian also
occurred in occasions; such as in explaining the materials
and in giving instructions. However, the teachers applied
this type only in small occasions of teaching. It is described
as follows:

“Operasi, proses dalam matematika.”
(Operation, the process in mathematics.) (E:Fl:T3:PB:Obs)
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From the data above, it can be implied that the teacher
expressed the utterance in full Indonesian is not because she
did not understand its English. The teacher stated the utter-
ance when she asked students a question. This was used as
a clue in order that the students can answer question stated
previously by the teacher. In addition, it was aimed to help
the students to understand the materials explained.

Itu untuk materi baru yang vocabulary atau kata-katanya yang
belum terlalu familiar bagi anak-anak. Karena vocabulary anak-
anak yang masih terbatas, jadi menggunakan bahasa Indonesia
semua.

(Itis used for new materials whose vocabularies or words are
not familiar to students. Because the students’ vocabularies
are still limited, so we use full Indonesian.) (FI:T3:PB:Intv)

As mentioned above that the application of this type in
the teaching is intended to help the students have deeper
concepts about the materials. In the other hand, it can be
stated that this type is used to convince or give an emphasis
on students about the materials presented. However, it was
commonly applied for teaching the lessons whose vocabu-
laries or words are not quite difficult for students, particu-
larly for new materials.

The teachers also implemented this type when giving in-
structions. It can be seen from the data as follows:

“Kemarin Miss udah buat keterangannya ya apa itu F, k, g1, 2,
r. Ok, sekarang satu orang untuk menjelaskan apa yang telah di-
tulis oleh temannya. Ya coba si Eliera.”

(Yesterday, | have already explained what F, k, q1, g2, r are.
Ok, now please one of you explains what your friend wrote.)
(E:F1:T2:PB:Obs)
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The utterances used in the data above were quite simple.
It does not mean the teacher did not get their English. In this
case, the teacher used the utterances when she wanted to
convince students about the materials. She wanted to make
students certain that they were able to do the question. The
expressions were presented quite firmly and very clearly.
The teacher seemed firm when uttering the utterances.

Here, the reason for implementing this type was simi-
lar to the pervious informant that is to help students under-
stand the elaboration of materials. It can be seen from the
interview as follows:

Untuk pendalaman atau pengayaan materi itu pakai bahasa
Indonesia biar sampai aja dia. Karena kan enggak semua siswa
seratus persen ngerti pakai bahasa Inggris. Jadi kalau guru nya
pakai full bahasa Inggris, kan ada juga yang tidak mengerti. Vo-
cabulary-nya masih kurang.

(We used Indonesian to elaborate the materials in order that
they can be transferred. So, if the teachers used English fully,
there will be some students that cannot understand. They
still have limited vocabularies.) (FI:T2:PB:Intv)

The use of full Indonesian is used to give deeper elabora-
tion to the materials. Not all students have the same level of
ability to understand materials elaborated in full English. It
1s because some of students have very limited vocabularies.

Those statements above also supported by a statement
from a student. As shown in the data as follows:

Kalau misalnya ada yang sulit-sulit bahasanya jadi pakai bahasa
Indonesia jelasinnya.

(If, for example, there are difficult languages, so we will ex-
plain them in Indonesian.) (F1:S3:PB:Intv)

86



Chapter 10 ¢ Research Findings

This statement shows that the teachers used Indone-
sians when the languages of materials used were not au-
thentic or familiar to students. This permitted teachers to
use Indonesian completely to make students able to follow
the study and to get deeper profound.

From those data above, we obtain a proposition that the
implementation of full-Indonesian in the teaching is caused
by the lacks of students’ vocabulary mastery. This is pur-
posed to give deeper elaboration about the materials, par-
ticularly new materials.
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CHAPTER 11

DISCUSSION

n reference to the findings of this research, it can be

seen that there is a gap between the theories proposed

by Brisk (2006). As stated in the theory the linguist
states that there are two main types of bilingual education
programs, namely the first type has no limitations in the
number of years a student can attend; it can include a pro-
gram within a school or the whole school can be bilingual.
Dual-language schools, Canadian immersion education,
two-way bilingual education, maintenance bilingual educa-
tion, and bilingual programs for the deaf are included in this
category. The second type, which includes Transitional Bi-
lingual Education (TBE), pull-out TBE, integrated TBE, and
Bilingual Structured Immersion, shares the goal of prepar-
ing students to function in monolingual classes.

Whereas, in this study, there are five types of bilingual
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education programs were found in the teaching of bilingual
classes, in which three of them theoretically match withthe
types proposed in the theory, namely, Full-English, Domi-
nant English and Balanced Bilingual, while two of them are
new types of bilingual education programs that are not de-
scribed in the theory.

Theoretically, Full-English can be described as Bilingual
Structured Immersion. In the theory, Bilingual Structured
Immersion is described as a type in which most of the in-
struction is in English except for the first hour of the day,
when teachers teach native language literacy and explain
concepts in the students’ language. Teachers are bilingual
and allow students to use their native language even when
they are instructed in English. The teachers also receive
training in second language methodology and teaching con-
tent in a second language (Brisk, 2006).

It is similarly to the Full-English. The type also employs
English in the most of instructions. Here, Teachers still al-
low students to use their majority language, Indonesian.
They also receive training in second language methodology.
Teachers applied the type in several situations, namely in
starting the teaching process, in explaining, in giving ques-
tions and in giving instructions.The reason for using this
type is due to the institutional factor. As schools that adopt
bilingual programs, teachers are required to use English as
one of languages of instruction in the teaching. In its imple-
mentation, teachers still tend to use simple English utter-
ances. It is purposed to help students understand the con-
cepts well.

The second type is Dominant English. Dominant Eng-

. L
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lish could theoretically be categorized as two-way bilingual
education with 9o/10 (or a common variation, 80/20), in
which most instruction is provided in the minority language
(Brisk, 2006). In this study, Dominant English means the
use of more dominant English in the teaching. Teachers ap-
plied English, students’ minority language, more predomi-
nantly in their teaching. The type is used because of stu-
dents’ ability factor. Here, Indonesian language is applied
to get students to have better profound of the explanations
because not all students have well ability in English. Even
some of them have no any basic in English.

The third, Balanced Bilingual which is theoretically cat-
egorized as Two-Way Bilingual Education with 50/50, in
which instruction at all grade levels is divided equally across
the two languages. This program serves language minority
and majority children simultaneously in order to develop
fluency in the heritage language of the minority students
and the societal language (Brisk, 2006). In this case, Bal-
anced Bilingual serves two languages equally in the teach-
ing. Teachers apply the two languages equally in teaching,
in which English, the students’ minority language, is served
firstly, and then followed by Indonesian. In the other words,
teachers apply Indonesian as the translation of utterances
stated in English. As stated in the previous types, the use
of this type is also owing to the students’ ability factors.
Sometimes, in certain situations, students cannot follow the
concepts if the materials are explained in full English only.
The other reason is to influence students to be confident.
Sometimes, the students are very sure or confident to give
responses when the materials are fully explained in English.
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However, there are two new types of bilingual education
program the researcher found in this study. Those types are
different from those proposed by the linguists in theories.
The researcher labels the two types such as: (1) Code-Mixing
Bilingual, in which the instructions are provided by mix-
ing the two languages. Some codes from one language into
a structure from other language. Ho (2007) prescribes that
code-mixing is the change of one language to another within
the same utterance or in the same oral/written text. It is a
common phenomenon in societies in which two or more lan-
guages are used.

Here, teachers try to insert some codes from Indonesian
into English. Teachers implement this type is due to their
English proficiency. Not all teachers are able to use English
fully in the whole the teaching process, particularly when
they would like to express some applications in daily lan-
guages. Some of teachers are not yet able to elaborate the
book languages in every day life utterances. That causes
teachers do insertion. They mix the two languages at the
same utterances by inserting some codes from one language
into a structure from the other language, or vice versa.

And 2) Full-Indonesian is defined as a type in which
some of the instructions are in full Indonesian. Teachers use
full Indonesian only when they taught the materials whose
words or vocabularies are not familiar to students. It is ow-
ing to the students’ English proficiency. Students do not
have enough vocabularies, particularly when were studying
new materials. The type is helpful to give students deeper
comprehensions on the lessons.
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CHAPTER 12

CONCLUSIONS AND SUGGESTIONS

A. CONCLUSIONS

After analyzing the types of bilingual education pro-
grams, the conclusions were drawn as follows:

There are five types of bilingual education program ap-
plied by the schools, namely:

a. Full-English, in which all the instructions are delivered
in English. The teachers tend to apply English complete-
ly when explaining the materials. The English expres-
sions they applied were still simple components.

b. Dominant English, which provides the instructions with
both of the languages, English and Indonesian, in which
English is applied more dominantly than Indonesian.

c. Balanced Bilingual, which provides the instructions

equally across both of the languages, English and Indo-
nesian, in the teaching.
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d. Code-Mixing Bilingual, in which the teaching is con-
ducted by inserting some elements from one language,
Indonesian into the other language, English. This is a
new type of bilingual education programs found by the
researcher applied at the schools.

e. Full-Indonesian, in which the instructions are fully pro-
vided in Indonesian. This is also a new type of bilingual
education program found by the researcher in this study.

The reasons why the teachersapply those types of bili-
ngual education programs in the teaching process are; 1) in
order that the students are able to understand the teachers’
explanations of materials. By using the types the students
are expected to have a deeper profound of the lessons deli-
vered. And 2) it is due to the teachers’ lack of ability in Eng-
lish mastery. The teachers apply the third type of bilingual
education programs as a new type found in this study is be-
cause the teachers have not yet made up in communicating
severalpoints of the lessons in English well, so the teachers
do some insertions.

B. SUGGESTIONS

In relation to the conclusions, suggestions are presented
as follows:

1. Since this study has not involved all aspects of bilingual
education programs and especially about the implemen-
tation of bilingual education programs, it is expected
that other researches can develop this research.

2. Itis also suggested to the other students of English Ap-
plied Linguistic Study Program:
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Because some types of bilingual education programs
are not found in this study, it is suggested that fur-
ther studies on the types of bilingual education pro-
grams should be conducted.

Students of Applied Linguistics Study Program
should explore and investigate some other phenom-
ena of bilingual education programs in any teach-
ing of bilingual classes in order to reveal some other
types and reasons of the implementation of bilin-
gual education programs.

25




REFERENCES

Alwi, H. 2000. Fungsi Politik Bahasa. Dalam Alwi, H. dan
Sugono, D. (Eds.) Politik Bahasa: Risalah Seminar Poli-
tik Bahasa Pusat Bahasa. Jakarta: Departemen Pendidi-
kan Nasional.

Arnyana. 2008. Pengembangan Model Pembelajaran Bi-
lingual Preview-review Dipandu Strategi Kooperatif
STAD dalam Pembelajaran Sains di SMA. Jurnal Pen-
didikan dan Pengajaran UNDIKSHA, No. 2 TH. XXXXI
April 2008. ISSN 0215 — 8250. Fakultas MIPA, Universi-
tas Pendidikan Ganesha.

Ary, D., Jacobs, L. C., & Sorensen, C. 2010. Introduction
to Research in Education. Eighth Edition. USA: Wad-
sworth, Cengage Learning.

Astika, G. 2009. Model Kelas Bilingual di Sekolah Bertaraf
Internasional: Sebuah Pemikiran Konseptual. Guru
Pembaharu.com: Forum komunikasi, interaksi, dan ko-
laborasi pendidik. Accessed on 5 August 2001 on the
http://gurupembaharu.com/home/?p=2733

Baker, C. 2001. Foundations of Bilingual Education and Bi-




Bilingual Education Programs at Junior High Schools

lingualism. Third Edition. UK: Multilingual Matters.

Baker, C. 1993. Foundations of bilingual education and bilin-
gualism. Philadelphia: Multilingual Matters.

Baldauf Jr., & Kaplan. 1997. Language Planning from Prac-
tice to Theory. UK: Multilingual Matters.

Bialystok, E. 2008. Encyclopedia on Early Childhood Devel-
opment: Second-Language Acquisition and Bilingual-
ism at an Early Age and the Impact on Early Cognitive
Development. York University, Canada: ©2006-2008
Centre of Excellence for Early Childhood Develop-
ment. Accessed on 4 July 2011 on the http://www.child
encyclopedia.com/documents/BialystokANGxp_ rev.pdf.

Bialystok, E. 2003. Bilingualism in Development: Language,
Literacy, and Cognition. New York: Cambridge Univer-
sity Press.

Brisk. 2006. Bilingual Education: From Compensatory to
Quality Schooling. Second Edition. Lawrence Erlbaum
Associates.

Brutt-Griffler, J. & Varghese, M. 2004. Bilingualism an Lan-
guage Pedagogy. UK: Multilingual Matters.

Campbell, R. N. 1984. The Immersion Approach to Foreign
Language Teaching. In Office of Bilingual Education,
Studies on Immersion Education (pp. 114—143). Sacra-
mento: California State Department of Education.

Calderon, M. and Carreon, A. 2001. “A Two- Way Bilingual
Program: Promise, Practice, and Precautions.” In: R.
Slavin and M. Calderon (Eds.) Effective Programs for
Latino Students. Mahwah, NJ: Lawrence Erlbaum.

Chin & Wigglesworth. 2007. Bilingualism: An Advanced Re-
source Book. USA: Routledge.

Christian, et. al. 2003. Trends in Two-Way Immersion
Education: A Review of the Research. The Johns Hop-
kins University. All rights reserved. Accessed on 8 August

28 s



e References

2011 on the http://www.csos.jhu.edu/crespar/techRe-
ports/Report63.pdf.

Cohen, A. D. 1976. The Case for Partial or Total Immersion
Education. In A. Simdes, Jr. (Ed.), The bilingual child/
El nifio bilingiie (pp. 65—89). New York: Academic Press.

Denzin, N. K., & Lincoln, Y. S. 1994. Handbook of Qualitative
Research. Thousand Oaks: Sage Publication.

Feng, A. 2007. Bilingual Education in China. UK: Multilin-
gual Matters.

Gonzélez, M. J. 2008. Encyclopedia of Education Bilingual.
Arizona State University: SAGE Publications.

Harley, A. T. 2001. The Psychology of Language from Data
to Theory. Second Edition. University of Dundee, Scot-
land: Psychology Press.

Halim, A. 1998. Bahasa Indonesia Menjelang Tahun 2000:
Risalah Kongres Bahasa Indonesia V1. Indonesian Lan-
guage by 2000: A paper presented in Indonesian Lan-
guage Conference V1. Centre for Language Development,
Department of Education and Culture, Jakarta. p 133-
140.

Karahan, F. 2005. ISB4: Proceedings of the 4th International
Symposium on Bilingualism. Ed. James Cohen, Kara T.
McAlister, Kellie Rolstad, and Jeff MacSwan, 1152-1166.
Somerville, MA: Cascadilla Press.

Hamers, F. J. & Blanc, A. H. M. 2004. Bilinguality and Bi-
lingualism. Second Edition. Cambridge University Press.

Ho, Y. J. W. 2007. Code-mixing: Linguistic form and socio-
cultural meaning. The International Journal of Lan-
guage Society and Culture. URL: www.educ.utas.edu.
au/users/tle/JOURNAL/ISSN 1327-774X. Lingnan Uni-
versity, Hong Kong. Accesed on 4 August 2012 on the
http://www.educ.utas.edu.au/users/ tle/JOURNAL/is-
sues/2007/21-2.pdf.

99




Bilingual Education Programs at Junior High Schools

Lauder, A. 2008. The Status and Function of English in Indo-
nesia: A Review of Key Factors. Department of Linguis-
tics, FIB, University of Indonesia, Depok 16424, Indone-
sia Makara, Sosial Humaniora, Vol. 12, No. 1, Juli 2008:
9-20. Accessed on 15 August 2012 on the http://journal.
ui.ac.id/upload/artikel/02_Lauder,%20A%202007%20
The%20status%20and%20function.pdf.

Lee, C. 2008. Interdisciplinary collaboration in English lan-
guage teaching: Some observations from subject teach-
ers’ reflections. Reflections on English Language Teach-
ing, Vol. 7, (2), 129-138.)

Li, X & Wang, L. 2010. A Survey on Bilingual Teaching in
Higher Education Institute in the Northeast of China.
ISSN 1798-4769. Journal of Language Teaching and
Research, Vol. 1, No. 4, pp. 353-357, July 2010. © 2010
ACADEMY PUBLISHER Manufactured in Finland.
doi:10.4304/jltr.1.4.353-357. Accessed on 3 September
2011.

Lightbown, M. P. 2008. Easy As Pie? Children Learning
Languages. Concordia University: Concordia Working
Papers in Applied Linguistics (COPAL).

Accessed on 8 August2011onthehttp://doe.concordia.ca/
copal/images/dept_of_edu/copal/documents/02_p_
lightbown.pdf

Lincoln, Y. S., & Cuba, E. G. 1985. Naturalistic Inquiry. Cali-
fornia: Sage Publication.

Man-Fat. 2005 (January). A Critical Evaluation of Singa-
pore’s Language Policy and its Implications for English
Teaching. Hong Kong. Accessed on 25 August 2011 on the
http://www3.telus.net/linguisticsissues/ singapore.html

Marie de Mejia, A. 2005. Bilingual Education in South Amer-
ica. UK: Multilingual Matters.

Mills, J. & Mills, W. R. 2002. Bilingualism in the Primary

100



e References

School. London and New York: Routledge

Myers-Scotton, C. 2006. Multiple Voices: An Introduction to
Bilingualism. Blackweel Publishing.

Northcutt, L., & Watson, D. 1986. S.E.T.: Sheltered English
Teaching Handbook. Carlsbad, CA: Northcutt, Watson,
Gonzales.

Osorio-O’Dea, P. 2001. Bilingual Education: An Overview.
Congressional Research Service (CRS) Report for Con-
gress. Received through the CRS Web. Order Code 98-
501 EPW,

Ramirez, J. D. 1992. Executive summary. Bilingual Research
Journal, 16, 1-62.

Richards, J., Platt, J. and Weber, H. 1985. Longman Diction-
ary of Applied Linguistics. London: Longman.

Rivera, L. 2002. A Review of the Literature on Bilingual Edu-
cation. Latinos in Massachusetts: Education. The Mauri-
cio Gaston Institute for Latino Community Development
and Public Policy.

Salkind, N. J. 2008. Encyclopedia of Educational Psychology.
University of Kansas: SAGE Publications.

Schneider, S. 1990. Integrating whole language with a shel-
tered English curriculum: Alongitudinal evaluation of
at risk language minority students. Paper presented at
the annual meetingof the National Reading Conference,
Miami, FL.

Schrudder, K. 2010. Effectiveness of Dual Language Instruc-
tion Classroom Instruction. A thesis submitted in partial
fulfillment of the requirements for the degree of Masters
of Arts in Teaching. Sierra Nevada College.

Shenton, K. A. 2004. Strategies for Ensuring Trustworthi-
ness in Qualitative Research Projects. Education for In-
formation 22 (2004) 63-75 63. I0S Press.

Slaughter, H. 1997. Indigenous Language Immersion in

101




Bilingual Education Programs at Junior High Schools

Hawaii, an Effort to Save the Indigenous Language of
Hawaii. In R. K. Johnson & M. Swain (Eds.), Immersion
Education: International Perspectives (pp. 105—129).
Cambridge, UK: Cambridge University Press.

Thomas, W. P., & Collier, V. P. 2002. A National Study of
School Effectiveness for Language Minority Students’
Long-Term Academic Achievement. Santa Cruz, CA:
Center for Research on Education, Diversity and Excel-
lence.

Trujillo, M. 2007. Bilingual Education in California: Is It
Working? Penn McNair Research Journal, Volume 1
2007 Issue 1 Article 3 p. 11-16. University of Pennsylva-
nia.

Yu, X. 2011. Practice and Consideration on Bilingual Teach-
ing in Basic Course—Advanced Mathematics. ISSN 1799-
2591 Theory and Practice in Language Studies, Vol. 1, No.

1, pp. 95-97, January 2011 © 2011 Academy Publisher
Manufactured in Finland. doi:10.4304/tpls.1.1.95-97.

102



ABOUT THE AUTHOR

DIDIK SANTOSO, the oldest son of
six children of Mr. Moedjiono and Mrs.
Halimah, was born in Tanjung Pinang,
Riau Island on June 16, 1966. Didik gradu-
ated from Primary School in Tanjung Ba-
lai Asahan (1980), Junior High School in
Tanjung Balai Asahan (1983), School of
Teachers Training in Tanjuhg Balai Asahan
(1986), English Education Department, Language and Art,
Institute of Teachers Training in Medan (1992), and Master
of State University of Padang.

(2001), Doctor in Language Education Department of
the State University of Jakarta (2007) The writer has expe-
riences as an English lecturer of Tarbiyah Faculty, IAIN Su-

matera Utara (1994 until today), a guess lecturer at English
Education Department of Tarbiyah and Teachers Training
Faculty, State Islamic University Syarif Hidayatullah Jakarta
(2002-2008), a guess lecturer of Teachers Training and Edu-




Bilingual Education Programs at Junior High Schools

cation Faculty at University of Asahan, guess lecturer of S-2
Program of English Applied Linguistics at State University of
Medan (2009-Now), a guess lecturer at S-2 Program of Liter-
ature Departement at Islamic University of North Sumatera,
a guess lecturer of S-3 Program of Linguistics Departement at
State University of North Sumatera (2010-Now). The writer is
also an instructor of an accelerated training in mass media re-
search at Journalism Education Institution “Antara” Jakarta
(2004-2006).

The writer wrote some research works including A Com-
parative Study on the Application of the Direct Method and
the Functional Approach in Teaching Vocabulary (Skripsi,
1992), The Correlation between the Parents’ Education Lev-
els and their Children’s School Achievement (field research,
1996), An Integrated English Teaching at English Tadris
Department, Tarbiyah Faculty, IAIN Imam Bonjol Padang
(Thesis, 2001), writing a student book “Accelerated Eng-
lish Conversation for Beginners” (2004), and The Effect of
Instructional Approaches and Learning Styles on English
Speaking Skills (Dissertation, 2007). Writing a student book
“Accelerated English Conversation for Intermediate Stu-
dents” (2009), writing several some articles in International
Journals.

The writer followed some trainings: Junior High School
Teachers’ Profession Training (1992), On the Job Training for
Civil Servants (1994), Research Training for Junior Lecturers:
Basic Level (1996) and Intermediate Level (1997), Indonesia
Education Convention IT in Medan (1997), as a participant of
PELLBA 10 in Jakarta (1998), as a congress participant of Ba-
hasa Indonesia in Jakarta (1998), Training of English Teach-
ing Methodology conducted by UNESCO in Jakarta (2003),
as a participant in International Seminar : Muti-Faith Educa-

104



e About the Author

tion for Harmony and Peace in Jakarta (2005), as a partici-
pant in Teaching English of Foreign Language Indonesia in
Salatiga funded by RELO of American Ambassy (2006).

The writer was a member of Corruption Combatting
Commission Team for the Riau Province Area (2004), and
a member of Joint -Venture Team in Economics, Education,
and Social Welfare between the Government of Indonesia and
Taiwan in Zuhai, Republic of China (2006).

The writer’s orga nizational experiences are: as a chair-
man of HMI Komisariat FPBS IKIP Medan (1991-1992), a
vice-treasurer of HMI Cabang Medan (1992-1993), a mem-
ber of the Indonesia Private Entrepreneur Union in Medan
(1994-1999), and a member of Himpunan Muballiq & Qari-
Qariah Jakarta (2004-present).

The writer was appreciated as Qori Terbaik II Tingkat
Mahasiswa (1989) and Cum Laude of Master Program, Grad-
uate Program of State University of Padang.

The writer married Arlina, Dra, M.Pd. in 1997 and has
one daughter and three sons named Dina Miftahurrizki ( Se-
nior High School), Ardi Rafif Akbar (Junior High School),
Muhammad Asro Yusro (Islamic Junior High School), and
Muhammad Faizul Ilmi (Primary School).

105




Bilingual Education Programs at Junior High Schools

Pirman Ginting, lahir di Buluh Mengkal, Desa Rante Besi,
Kec. Gumung Setember, Kab. Dairi. Setelah menamatkan SD
di Buluh Mengkal, SMP di SMP Negeri 2 Tanah Pinem Kab.
Dairi{1998), dan SMA di SMA PAB 6 Helvetia Medan (2002),
kemudian melanjutkan pendidikan ke Fakultas Keguruan
dan IImu Pendidikan (2003) dan memperoleh gelar sarjana
pendidikan (S.Pd.) tahun 2007. Pada tahun 2010 melanjut-
kan pendidikan ke program pascasarjana INIMED program
studi linguistik terapan bahasa Inggris dan memperoleh gelar
magister humaniora (M.Hum.) tahun 2012.

Penulis sudah aktif mengajar semenjak masih aktif bela-
jar di bangku perkuliahan. Pada tahun 2007 diterima sebagai
guru di SMA Panca Budi Medan, dan 2010 diterima sebagai
dosen di FKIP-UMSU hingga sekarang.

106 %gg



