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gar siswa mampu berkompetisi, aktif dan
kreatif dalam era global, pendidikan bilingual
khususnya pendidikan dengan menggu-
nakan dua bahasa, yakni bahasa Indonesia
dan bahasa Inggris dalam mengajarkan matema-
tika, kimia, biologi, dan fisika memberi kontribusi
yang sangat signifikan dalam menguasai materi
pelajaran dan mempercepat penguasaan bahasa
Inggris dalam forum ilmiah maupun non-ilmiah.
Artinya, bahasa Inggris akan lebih mudah dikuasai ;
bila disajikan secara terpadu dengan bidang yang A
diajarkan. Melalui keterpaduan ini siswa belajar
; bahasa Inggris melalui konteks di mana bahasa itu
| digunakan. Dengan demikian, siswa dengan
mudah mengingat dan menggunakan kosakata,

gramatika, pengucapan, fungsi bahasa dengan
mudabh, cepat, dan lancar.
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CHAPTER |

INTRODUCTION

he development of science and technology have

brought many changes in almost all aspects of life

that demands a quality system of international scale.
So that everyone is expected to have knowledge and skills in
order that they can compete in the era of globalization. The
demand has brought about consequences and the impacts to
the government and educational institutions to create quali-
fied generations. English, as an international language, is
very important to follow the developments in this creative
and innovative era. English takes a strict role in mastering
the science. Students as young generations must have the
ability of that international language in order to make them
more competitive. Many education experts and government
felt essential to teach English intensively and continuously
to the high school students even since elémentary school.
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Students are expected to be able to speak English well
so that they are capable of governing the global science and
technology development. Hence, school as an educational
institution takes important roles to create the students, as
generations, to be competitive, active and creative to re-
spond the developments. One of the alternatives considered
capable of meeting this challenge is the implementation of
bilingual education program or a class with two introduc-
tory languages namely Indonesian and English that is so-
called bilingual education. The bilingual program is applied
in teaching Math, Chemistry, Biology, and Physics through
English. This is considered to accelerate students in acquir-
ing English as a foreign language in anticipating the devel-
opment and technology, as well as to support the establish-
ment of the International Standard School. This is based
on the law No. 20 of 2003, article 50, verse 3 which states
that government and/or local governments conduct at least
one unit of education at all levels to be developed into an
international standard educational unit. It means that every
school unit has opportunity to establish the school itself to
be an international standard unit. It is intended to create the
students to have good ability, particularly English speaking
ability, so they are capable of applying the science and tech-
nology in the global era, and it can be arrived through the
application of bilingual programs.

Lately, there have been many schools which apply bi-
lingual program, so-called bilingual education. The aim of
bilingual applications in education is to increase students’
ability in English with the output in the mastery of knowl-
edge and technology development. Depdiknas (2007) in
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Arnyana (2008) proposes that the purposes of bilingual edu-
cation program are: (1) to increase the mastery of the mate-
rials; and (2) to increase the students’ English ability either
in scientific or non-scientific forum.

Bialystok (2008), in the results of his studies, demon-
strates that childhood bilingualism is a significant experi-
ence that has a power to influence the course and efficiency
of children’s development. Karahan (2005) also states that
teaching foreign languages, particularly English, has always
been supported in order to be effective in the international
arena, to access modern scientific and technological innova-
tions, to interpret and to improve these innovations, to gain
knowledge about national and global values and to make
comments on them. The point is that bilingual education is
one possible solution for educating minority children. Al-
though some children succeed without such intervention,
others require the structure it provides.

In Indonesia, bilingual education has recently been a
trend to find schools with bilingual program, meaning that
it is applying the use of two languages in teaching a subject
content. Cummins (2000) in Santoso (2006) states from
data of four other experts that there is a tendency the bilin-
gual program students obtained better achievements than
those in monolingual program. In the context of the Indo-
nesian multilingual society, where English is taught as a for-
eign language (EFL), such bilingual program has become a
significant breakthrough, encouraging the use of English in
non-English subjects (known as subjects across curriculum).

Bilingual education has become a prestige for a num-
ber of educational institutions in Indonesia. There are many
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schools that use a bilingual system in teaching and learn-
ing activities. The government, specifically the Department
of National Education, has launched a program called “bili-
ngual program” in which several subjects (Math, Chemistry,
Biology, and Physics) are taught in English. The objectives
of this program are to produce graduates whose command
of English in high and to produce graduates who have high
competence in several subjects (Math, Chemistry, Biology,
and Physics) in accordance with the development of those
subjects. Bilingual program has become a significant break-
through, encouraging the use of English in non-English sub-
jects (known as subjects across curriculum).

SMP Panca Budi, for instance, is one of the schools
which applies bilingual program. This school has two dif-
ferent classes—regular classes and bilingual classes. In the
regular classes, the teaching learning process adopts the cur-
riculum standard which is decided by government (the min-
istry of education). Just as regular classes, bilingual classes
still adapt the curriculum standard determined by govern-
ment as well, as applied in the regular classes. Only there
are some additions in conducting the curriculum. Bilingual
classes are given additional subjects to support the bilingual
classes, such as Arabic subject, English, and conversation in
English two hours each week for the mastery of the material
and the addition of competence. In addition, sciences such
as Math, Chemistry, Biology, and Physics are also given two
hours each week and are taught by two languages (Indone-
sian and English). This program is intended to accelerate the
students in studying English as a foreign language in facing
the development of science and technology in the global era.
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However, it is acknowledged that the opening of bilin-
gual classes in this country is still facing obstacles. There are
still problems about the implementation of bilingual instruc-
tion programs which need to think it over. Among these are
still limited English language skills of bilingual Math, Chem-
istry, Biology, and Physics teachers. Besides, in fact, thus far
there is not yet an appropriate model of teaching bilingual
to the students’ conditions. There are still many schools that
do not yet understand the implementation of a proper ap-
proach or model of teaching bilingual based on the classes’
conditions. For instance, the school where this research will
be conducted namely SMP Panca Budi Medan and SMP
Negeri 1 Medan. Based on the preliminary observation and
interview conducted in mini tour, it can be inferred that the
schools have not found yet a proper bilingual education pro-
gram to teach the bilingual classes. This is due to the lack
of the understanding of schools, particularly the bilingual
teachers about the information of the bilingual education
programs. The schools often apply an unsuitable model in
teaching bilingual classes, namely the use of Indonesian and
English interchangeably with unbalanced proportion.

Consequently, the use of these two languages, Indone-
sian and English, often makes wrong concept to the mate-
rials which have been being studied, and the aims of bilin-
gual program are not achieved well, that is to increase the
students’ ability in the material mastery, and their English
prosperity. Based on the preliminary observation, the inap-
propriate implementation does not bring any significant in-
crease to the students’ knowledge. The students still get dif-
ficulties in understanding the contents of the subjects (Math,
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Chemistry, Biology, and Physics), and have low English pro-
ficiency.

As a matter of fact, to drive good bilingual classes,
schools need to consider the policy of models for organiz-
ing bilingual education. Schools should design a program to
improve students’ English skills. In conducting the bilingual
classes, the school also needs to consider the teachers’ quali-
fication and ability. They must be able to use English well as
a medium of instruction in teaching and learning process.
They are expected to be able to teach their subject contents
by two languages (Indonesian and English). Therefore, the
school must be able to prepare the teachers to teach a bilin-
gual program.

The application of bilingual classes is not as simple as
possible. There are many things that need to be considered
in conducting it, such as students’ linguistic skills, teachers’
competence and models applied in teaching and learning ac-
tivities.

In accordance with the explanation above, the writers
were eager to conduct a research about the bilingual educa-
tion program at SMP Panca Budi Medan and SMP Negeri 1
Medan. It is aimed to investigate the tendency of bilingual
education program which is applied by the schools, how it
is conducted in the schools, and why the schools apply the
program the way it does. This study was intended to answer
the following questions : (1) What bilingual education pro-
grams do the junior high schools tend to apply? (2) How
do the schools apply the bilingual education programs? And,
(3) Why do the schools tend to apply the bilingual education
programs the way they do?




CHAPTER 2

BILINGUAL PROGRAM

ilingual program is a model of instruction applied in

bilingual classes. As a model of instruction, it shows

a process of teaching and learning in the classroom.
Teaching involves teachers to deliver knowledge and the way
how to educate learners. Learning is usually directed to the
students who consumes knowledge. To conduct the teach-
ing and learning process, languages are used. The languages
are used to convey the learning materials. In other words,
the teachers instruct the students by using at least two lan-
guages.

Salkind (2008) denotes that bilingual education pro-
gram is instruction that uses two languages as media of
instruction. The two languages usually consist of a source
language and a target language. The source language is the
language of the learners and the target language is the lan-
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guage that is to be learned by them. These two languages are
presented together in the learning materials. Then, it can be
said that bilingual education program is a model of instruc-
tion which apply two languages as media of teaching and
learning process.

In addition, Feng (2007) states that bilingual teaching
has nowadays extended to refer to using a foreign language
(often English) as a medium for teaching content subjects in
major cities and other developed areas. Most of the bilingual
teaching uses English because English is regarded as an in-
ternational language in which many people in the world use
it in business, education, and even as a national language.
Therefore, it is reasonable if English is used to be the target
language. So, it can be stated that English as international
languages is occasionally used as second language interac-
tion in bilingual classes.

With the same sense, Richards et al. (1985) add that bi-
lingual teaching as the use of a second or foreign language
in school for the teaching of content subjects. In this way,
the target language is taught integratively with the subjects
that the learners learn in the school. By applying integrated
teaching to the second or foreign language, the mastery of
the learners toward the target language will be optimally
achieved because the linguistic and cultural dimensions of
the language are easily understood and difficulties or hin-
derence in learning the language will be minimized. This is
reasonable because the elements of the language and its cul-
ture are matched directly at the same time in the same page
of the learning materials in the students’ book. The trans-
lation of sentences or paragraphs in the source language is
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provided in the target language. Thus, the learners’ vocabu-
lary and grammar are increased drastically.

In conclusion, recently, the application of bilingual edu-
cation program tends to use the foreign language, particu-
larly English as a second language instruction in teaching
and learning process.




CHAPTER 3

BILINGUAL EDUCATION

n conducting bilingual education program, it is essential

at first to understand the term of bilingual education.

Bilingual education is a term that has both a specific and
generic meaning with respect to children who do not know
English. Not only is bilingual education a distinct instruc-
tional approach, but it is also a term that refers broadly to
the assorted special efforts to educate and serve Limited Eng-
lish Proficient (LEP) students (more recently termed English
Language Learner (ELL)). Local, state, and federal programs
in the area represent numerous theories and practices that
may also go by such terms as English as a second language
and English for speakers of other languages (Osorio-O'Dea,
2001). Bilingual education is a program intended to the
students in which English is not their native language. It is
aimed to increase the students’ English proficiency.
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Brisk (2006) states that bilingual education is viewed
as qualified education delivered in two languages. It means
that the process of teaching and learning at class should be
in the form of two languages in delivering the materials.

The definition of bilingual education is various in differ-
ent countries. In Latin America, for instance, bilingual edu-
cation was viewed as quality education delivered in two lan-
guages. The elite eagerly enrolled their children in schools
that offered, in addition to the regular curriculum, the op-
portunity to master at least two languages, the prerequisite,
many believed, to vocational and social success. Yet in the
United States, the term bilingual education evokes a differ-
ent meaning. It refers to the education of children whose-
home language is not English. Bilingual education is often
associated with urban education (where the children of im-
migrants often find themselves in compensatory programs
and where high dropout rates are viewed as the failure of
students rather than the failure of the system). Bilingual
students are often branded as not only children whose Eng-
lish is inferior, but as students who are themselves inferior
(Brisk, 2006).

To educate such students successfully requires educa-
tional practices based on understanding how children learn
languages and tailored to the talents and needs of language
minority students. Their entry into American society re-
quires that they learn English and adjust to the American
culture. However, it is not necessary, or wise, that they do
so at the cost of their native language and culture that, for
many, are the foundations for their learning. Strong bilin-
gual schools or programs not only meet the needs of bilin-

ﬁ'j;-
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gual students but also introduce monolingual students to
diverse cultures and languages. Rather than eliminate other
languages and cultures in US schools, English-based educa-
tion has the opportunity to take advantage of the linguistic
and cultural diversity of our mixed society. Certain factors
such as family background, socioeconomic status, educa-
tional level of students and their families, and status of the
language and ethnic group in the society undeniably affect
schooling.

The topic of bilingual education has received heightened
attention over the past few decades (Trujillo M., 2007). How
to educate children with limited English skills, or English
learners (EL), is a highly controversial and debatable issue
that deserves attention because of the vast numbers of Eng-
lish learners in the United States today. ELs are students
for whom English is a second language and who come from
homes in which a language other than English is spoken.

The assembling of bilingual models is different among
countries. It may depend on teachers’ qualification, students’
ability, or sources. Salkind (2008) asserts that the actual im-
plementation of each model can vary widely depending on
the availability of qualified teachers, resources, official poli-
cies, and societal and school (district) attitudes.

There are differences within and across these various
program models and most school districts use a combina-
tion of these approaches. In Massachusetts, for example,
there are at least six different prototypes. Nationally, most
bilingual education approaches use a pullout program where
students receive English as a Second Language (ESL) for
some period of the school day. The pullout approach is used

B
ke

13




Bilingual Education Programs at Junior High Schools

most often in schools where there is a lack of bilingual teach-
ers, where there are English learners from diverse cultural
backgrounds, and where there is a lack of resources and
knowledge about bilingual education (Chambers and Par-
rish, 1992) in Rivera (2002).

Calderon and Carreon (2001) conclude, in general, that
the major differences among these different bilingual educa-
tion models pertain to: (a) when the transition to English
should happen and; (b) how much instruction in a particu-
lar language should take place. For example, in the majority
of two-way bilingual programs about half the students are
native speakers of English and the other half are LEP. The
instruction typically begins with 90% instruction in non-
English and 10% in English with increasing instruction to
50% English and 50% non-English. However, the research
shows a wide variety in the way two-way bilingual education
programs are structured.

It means that the implementation of bilingual education
programs should be in transitional process. It should refer to
the levels of qualifications surroundings (teachers, students,
and sources). According to Dharma in Astika (2009), the im-
plementation of a bilingual class to go through several stag-
es: in the first year the use of language of instruction in Eng-
lish as much as 25 percent and 75 percent of Indonesian. In
the second year, the two languages respectively 50 percent of
English and 50 percent for Indonesian. And in the third year
of the language of instruction uses 75 percent English and 25
percent of the Indonesian language. Lee (2008: 85) stated
that this tiered bilingual class is called as bilingual transi-
tional education because students are not directly taught in

14
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the English language in full, but gradually, the portion of the
English language grows larger and the portion of students’
language increasingly small. The portion could be defined or
categorized in accordance with the type of bilinguals.

From those explanations it can be simply drawn an in-
ference that bilingual education program is a model of teach-
ing instruction which implements two languages as media of
communicating or instructing in the teaching and learning
process in bilingual classes.

Creating a workforce and science with a high degree of
bilingual education competence in Indonesian and English
is viewed as highly desirable for the economic and technol-
ogy development of the nation. Competence in the language
has become a crucial determinant for access to higher edu-
cation. As a result, English has become deeply embedded
in the curriculum in educational institutions. In the appli-
cation of bilingual education program should be based on
the school environment condition. The school ought to cre-
ate the policy of bilingual education program in accordance
with the school condition, such as students’ ability, teachers’
qualification and so forth.

15




CHAPTER 4

BILINGUALISM

he concept of bilinguzalism seems at first sight to be

non-problematical. The term of bilingualism may

mean different things to different people as there is
no one definition of bilingualism. For the average of speak-
er, bilingualism can be loosely defined as the use of two lan-
guages of the native-like control of two languages (Chin &
Wigglesworth, 2007). It means that bilinguals must be able
to master two languages, in which the non-native language
as native-like control.

Karahan (2005) adds that bilingualism, i.e. competence
in more than one language,.can be thought at either an in-
dividual or social level. The bilingual competence is possibly
acquired or studied whether as individual level or social con-
text. Baldauf Jr. & Kaplan (1997) adds that bilingualism is an
individual phenomenon; that is, it represents the achieve-
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ment of a single person immersed simultaneously in two or
more language communities. Ordinarily, it means unequal
command of two languages unequal because one’s dominant
language throughout life. In summary, bilingual individuals
(sometimes able to use more than two languages that is, pos-
sessing several bilingualism of varying degree) may co-text
in multilingual society in which at least one language in the
set of bilingualism is widely shared.

From the statements above, it can be drawn an infer-
ence that bilingualism is the speakers’ ability in using two
languages, either in formal or informal situations. The com-
petence of using the alternative language could be acquired
in formal context, such as education (at class) or in social
context.

The competence of bilinguals has different level of the
use of the languages. These different levels are categorized
into several terms depending on the ability in using them.
Chin and Wigglesworth (2007), categorize the bilinguals
into several terms such as balanced bilinguals, dominant bi-
linguals, recessive bilinguals, and semilinguals. These cate-
gories are in accordance with the perceived degree of profi-
ciency they have in both languages.

A. BALANCED BILINGUALS

The term balanced bilingual was first used by Lambert
et al. (1995) in Canada to describe individual who are fully
competent in both languages. In most instances, when the
tern balanced bilingual is used, it describes those who are
thought to have perfect control of both languages in all set-
tings. Beardsmore (1982) in Chin and Wigglesworth (2007),

18
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argued that balanced bilingual is close to impossible to
achieve, and is therefore very rare. Even high-level confer-
ence interpreters tend to have a preference for one of their
languages, and will often specialize in interpreting into dom-
inant language despite the fact that they are highly fluent in
both languages.It means that a balanced bilingual Someone
who is approximately equally fluent in two languages across
various contexts may be termed an equilingual or ambili-
ngual.

B. DOMINANT BILINGUALS

The term dominant bilingual refers to bilinguals who
are dominant in one language. In the context of discussing
dominant bilinguals, researchers will often refer to their less
dominant language as the subordinate language. However,
one important criterion to note is that the term ‘dominance’
may not apply to all domains. So, someone who is dominant
in French may not exhibit this dominance in all areas. For
example, a France-German computer scientist may speak
French most of time except when he is discussing comput-
er science-related topics as he did his training in computer
science in German. In cases where specialist jargon (medi-
cine, sports) is required, speakers may consciously choose
to speak in the language they normally use when discuss-
ing these kinds of topics. For example, an Italian-German
teacher may be fluent in both Italian-German, but always
discusses soccer in Italian as he mainly plays soccer with his
Italian-speaking friends and talks ‘soccer’ in Italian and not
in German. Similarly, a Chinese engineer who was trained
in London may prefer to discuss engineering research in

19
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English despite the fact that her mother tongue is Mandarin
Chinese.

C. PASSIVE OR RECESSIVE BILINGUALS

The term passive or recessive bilingual refers to bilin-
guals who are gradually losing competence in one language,
usually because of disuse. As the term ‘recessive’ seems to
have negative connotations, the writers will use the term
‘passive bilinguals’ to describe this group of bilinguals. For
example, a Dutch migrant in Australia may find himself iso-
lated from the Dutch-speaking community as his daily en-
counters are with English-speaking Australians. Over time,
his proficiency level in Dutch may deteriorate owing to the
long period of non-use. Periods of non-use can have vari-
ous effects on bilingual competence. In bilingual commu-
nities which are undergoing a shift from one language to
another (usually from the home language to the dominant
language in the society), it is not uncommon to come across
bilinguals who can only understand, but cannot speak, the
other language. So, in Australian context, many older Ital-
ians still speak Italian, or an Italian dialect, to their children
and grandchildren. However, these second-(children) or
third-(grandchildren) generation Italians may reply to their
parents or grandparents in English. This is because Italian
is gradually being replaced by English for the second-and
third-generation Italians.

D. SEMILINGUALS OR LIMITED BILINGUALS

The term semilingualism was first used by Hansegard
in 1968 cited in Chin and Wigglesworth (2007), to refer to
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Finnish-minority students in Sweden who lack proficiency
in both their languages. Hansegard described semilingual-
ism in term of deficit in six language competences: (a) size
of vocabulary; (b) correctness of language; (c) unconscious
processing of language (automatism); (d) language criterion
(neologization); (e) mastery of the functions of language
(e.g. emotive, cognitive); and (f) meaning and imaginary

Baker (2001) concludes that a semilingual is considered
to exhibit the following profile in both their languages: dis-
plays a small vocabulary and incorrect grammar, consciously
thinks about language production, is stilted and uncreative
with each language, and finds it difficult to think and express
emotions in either language.
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CHAPTER 5

BILINCGUALITY

s stated previously that bilingualism is the indi-

vidual’s capacity to speak a second language while

ollowing the concepts and structures of that lan-
guage rather than paraphrasing his or her mother tongue.
All these definitions, which range from a native-like compe-
tence in two languages to a minimal proficiency in a second
language, raise a number of theoretical and methodological
difficulties.

On the one hand, they lack precision and operational-
ism: they do not specify what is meant by native like compe-
tence, which varies considerably within a unilingual popula-
tion, nor by minimal proficiency in a second language, nor by
obeying the concepts and structures of that second language.

Otherwise, these definitions refer to a single dimen-
sion of bilinguality, namely the level of proficiency in both
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languages, thus ignoring non-linguistic dimensions. For
example, Paradis (1986) in Hamers & Blanc (2004), while
suggesting that bilinguality should be defined on a multidi-
mensional continuum, reduces the latter to linguistic struc-
ture and language skill. When definitions taking into ac-
count dimensions other than the linguistic ones have been
proposed, they too have been more often than not limited to
a single dimension. For example, Mohanty (1994) in Ham-
ers & Blanc (2004) limits the definition of bilingualism to
its social-communicative dimension, when he says that ‘bi-
lingual persons or communities are those with an ability to
meet the communicative demands of the self and the soci-
ety in their normal functioning in two or more languages in
their interaction with the other speakers of any or all of these
languages’.
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CHAPTER 6

DIMENSIONS OF BILINGUALITY

llinguality is viewed as the psychological state of an
individual who has access to more than one linguis-
tic code as a means of social communication. This
access 1s multidimensional as it varies along a number of
psychological and sociological dimensions. We have found
the following dimensions relevant: (1) relative competence;
(2) cognitive organisation; (3) age of acquisition; (4) exoge-
neity; (5) social cultural status; and (6) cultural identity.
The dimension of competence enables us to take into
account the relative nature of bilinguality, since it focuses
on the relationship between two linguistic competences, one
in each language. Regardless of the state of equilibrium, bi-
linguality may differ on other dimensions. For example, age
and context of acquisition may lead to differences in cogni-
tive functioning.
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Further, the age of acquisition plays a part not only in
respect of cognitive representation but also in other aspects
of the bilingual’s development, particularly his linguistic,
neuropsychological, cognitive and sociocultural develop-
ment. Age of acquisition combines with other data from the
subject’s language biography, such as context of acquisition
and use of the two languages. Indeed, age and context often
go together: for instance, early acquisition of two languages
often occurs in the same family context, while later acqui-
sition of the second language often takes place in a school
context distinct from a family context for the first language.

According to whether the speech communities of both
languages are present or not in the child’s social environ-
ment, we refer to either endogenous or exogenous bilingual-
ity. An endogenous language is one that is used as a mother
tongue in a community and may or may not be used for in-
stitutional purposes, whereas an exogenous language is one
that is used as an official, institutionalised language but has
no speech community in the political entity using it officially.

In respect of cognitive development, the type of bilin-
guality is also dependent on the sociocultural environment,
in particular the relative status of the two languages in the
community. According to whether the two languages are so-
cially valued in his environment, the child will develop dif-
ferent forms of bilinguality.
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CHAPTER 7

TYPES OF
BILINGUAL EDUCATION PROGRAMS

ilingual education programs are described broadly

according to their goals, type of students served, lan-

guages in which literacy is developed, and languages
of subject matter instruction. Bilingual education models
are divided between those that have as a major goal fluency
in two languages and those that strive for fluency in the sec-
ond language, English. The first type has no limitations in
the number of years a student can attend; it can include a
program within a school or the whole school can be bilin-
gual. Dual-language schools, Canadian immersion educa-
tion, two-way bilingual education, maintenance bilingual
education, and bilingual programs for the deaf are included
in this category. The second type, which includes Transition-
al Bilingual Education (TBE), pull-out TBE, integrated TBE,
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and Bilingual Structured Immersion, shares the goal of pre-
paring students to function in monolingual classes. There-
fore students attend such programs for a limited number of
years. Integrated TBE also mainstreams students. Because
mainstreaming takes place unbeknownst to students within
an integrated cluster, there is no stigma attached to bilingual
education or use of home languages. Students continue to
use their native language even after reaching proficiency in
English, and English speakers learn to respect different lan-
guages and cultures (Brisk, 2006).

Roberts (1995) in Rivera (2002) in general classifies the
various bilingual education programs into three categories;
transitional bilingual education, maintenance bilingual edu-
cation, and enrichment bilingual education models. In addi-
tion, Brisk (2006) categories the types of bilingual education
programs into the following various terms:

A. DUAL-LANGUAGE SCHOOLS

In dual-language schools, also called mainstream bilin-
gual education (Baker, 1993), the curriculum is delivered in
two languages, conventionally half of the day in one language
and half in the other. A full range of courses is offered. The
particular language of instruction for each discipline may
vary. Yujin Gakuen is a Japanese dual-language program
in Oregon. The elementary grades are in a self-contained
school where 80% of kindergarten instruction is in Japa-
nese. In Grades 1 through 5 instructional times is equally
divided between Japanese and English. These students can
continue their study of Japanese in special programs in local
middle and high schools.
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A number of dual-language schools tend to be private
(Mackey, 1972), often attracting international sojourners as
well as children whose parents want them to become bili-
ngual. These schools can include native speakers of both lan-
guages, native speakers of English only, or native speakers of
other languages. Dual-language schools differ from the two-
way programs in that they are not purposely created to serve
language minority students, although some schools seek to
include a diverse population. The focus is bilingualism rath-
er than the particularneeds of a population.

Throughout the world, dual-language schools were cre-
ated to serve the children of the international community
whose parents work in international organizations, embas-
sies, and businesses. These schools serve students who come
from different language backgrounds. They usually instruct
in two languages and often offer tutoring in the native lan-
guage of the students. For example, the United Nations In-
ternational School in New York City serves the children of
United Nations delegates, other international students, and
English-speaking US students. The languages of instruction
are English and French.

B. CANADIAN IMMERSION EDUCATION

This program developed in Canadian public schools to
make English speakers fluent in French. A group of parents
and linguists frustrated with the poor results of French for-
eign language education looked for an alternate approach to
teaching French. This new approach immerses the students
in the second language for the first 2 years of school. Lan-
guage, reading, and all subjects are taught in French. Begin-
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ning in the third year, English—the native language of the
students—is introduced for a small portion of the day. With
each grade the amount of English instruction increases until
in the upper grades (7—12) most of the instruction is in Eng-
lish, and French is only used in a few courses. Because all the
students are English speakers, teachers use second language
strategies when teaching in French to facilitate comprehen-
sion and learning (Lambert & Tucker, 1972) in Brisk (2006).

A late immersion variation introduces intensive instruc-
tion in French in the fifth, sixth, or seventh grade. For 1 or
2 years all subjects are taught in French except for English
language arts. Before being totally immersed in French, stu-
dents study French as a second language for 2 or more years.
Following the French immersion years, students continue to
receive French language and another subject in French. The
French curriculum includes language arts, science, mathe-
matics, and social studies.

Canadian immersion education, especially the early im-
mersion variation, has been replicated for English-speaking
students in the United States using French, Spanish, or Ger-
man as the immersion language (Campbell, 1984; Cohen,
1976). In Hawaii this model serves the purpose of revival of
the Hawaiian language. Native Hawaiian children who are
native speakers of English attend school in Hawaiian until
fifth grade. English is then introduced for 1 hour a day and
continues to be used alongside Hawaiian (Slaughter, 1997).

This model was originally called immersion education.
To avoid confusion with other models also called immersion
it has chosen to call it Canadian immersion whether it is im-
plemented in Canada or in the United States. Canadian pro-
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grams are solely in French, but this is not so in the United
States (Brisk, 2006).

C. TWO-WAY BILINGUAL EDUCATION

Two-way bilingual education is an educational approach
that integrates language minority and language majority
students for all or most of the day, and provides content
instruction and literacy instruction to all students in both
languages. Stating this another way, there are three defining
criteria of TWI programs. First, the programs must include
fairly equal numbers of two groups of students: language mi-
nority students, who in the United States are native speak-
ers of a language other than English, such as Spanish, Ko-
rean, Chinese, etc.; and language majority students, who in
the United States are native English speakers. Second, the
programs are integrated, meaning that the language minor-
ity students and language majority students are grouped
together for core academic instruction (i.e., content courses
and literacy courses) for all or most of the day. Finally, TWI
programs provide core academic instruction to both groups
of students in both languages. Depending on the program
model, initial literacy instruction may not be provided to
both groups in both languages, but by about third grade, re-
gardless of program model, all students are generally receiv-
ing literacy instruction in both languages. Following from
this definition, there are four central goals of all TWI pro-
grams:

1. Students will develop high levels of proficiency in their
first language (L1). This means that the language minor-
ity students will develop high levels of speaking, listen-
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ing, reading, and writing ability in their native language
(e.g., Spanish), and native English speakers will develop
high levels of speaking, listening, reading, and writing
ability in English.

2. All students will develop high levels of proficiency in a
second language (L2). TWI programs are considered
additive bilingual programs for both groups of stu-
dents because they afford all students the opportunity
to maintain and develop oral and written skills in their
first language while simultaneously acquiring oral and
written skills in a second language.

3. Academic performance for both groups of students will
be at or above grade level, and the same academic stan-
dards and curriculum for other students in the district
will also be maintained for students in TWI programs.

4. All students in TWI programs will demonstrate positive
cross-cultural attitudes and behaviors.

There are two main program designs in TWTI: (1) 90/10
(or a common variation, 80/20), in which most instruction
in the primary grades is provided in the minority language,
with a gradual increase in English instruction through third
or fourth grade, when a 50/50 balance is reached; and (2)
50/50, in which instruction at all grade levels is divided
equally across the two languages. Three basic program mod-
els were identified at the elementary level. Some programs
provided most instruction (80-90%) in the minority lan-
guage in the early grades, increasing the amount of English
at each higher grade level until the use of the two languages
was about equal (usually by fourth grade). These programs,
often referred to as “90/10” or “minority language domi-
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nant,” comprised 42% of the programs in the 2000 directo-
ry. Another basic model involves equal amounts of instruc-
tion in the two languages from the beginning of the program.
Called the “50/50” or “balanced” model, it represented 33%
of the programs in the directory. Finally, a small percent-
age of programs (2%) were “differentiated,” in that they
provided differing ratios of instruction in the two languages
for English-speaking and language minority students. The
directory also included secondary programs (13% of the
schools listed), and 9% of the schools did not supply infor-
mation about program model.

With regard to initial literacy instruction, 31% of the
programs reported that they provided initial literacy instruc-
tion through the minority language to all students, 22% used
both languages simultaneously, 20% separated the students
by native language, 1% provided initial literacy instruction
solely in English to all students, 14% did not serve primary
grades, and 12% were unreported. Regarding staffing, 54%
of programs reported that 100% of teachers were proficient
in both languages, and 29% of programs reported that 100%
of staff members were proficient in both languages (Chistian
et al., 2003).

Two-way programs are also called two-way maintenance
bilingual education, two-way immersion, and dual-language
programs. These programs serve language minority and ma-
jority children simultaneously in order to develop fluency in
the heritage language of the minority students and the soci-
etal language. They encourage socialization between the two
groups of students and respect for the others’ cultural back-
grounds (Brisk, 2006).
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D. MAINTENANCE BILINGUAL EDUCATION

Maintenance programs, also called as developmental
bilingual education, exclusively serve language minority stu-
dents but compare in many other ways to dual-language and
two-way programs. Maintenance programs seek to develop
and maintain the native language of the language minority
students and develop a positive attitude toward the native
culture while also achieving proficiency in English. Liter-
acy and subject matter instruction in both the native lan-
guage and English are vital to achieving these goals (Brisk,
2006:38). The specific courses taught in each language vary
over the grades and across programs. Twenty-four develop-
mental bilingual programs are available in Houston’s Inde-
pendent School District, the fifth largest school district in the
United States, where 54% of its more than 210,000 students
are Hispanic. These are one-way dual-language classes (one
language group receiving their schooling in two languages),
where developing strong subject matter competency in both
Spanish and English is emphasized. Spanish is used as the
major medium of instruction during the elementary years,
with the amount of English instruction gradually increasing
with each year until 50% of the instruction is in English, by
fourth grade.

E. TRANSITIONAL MODELS

Baker (2001) says that transitional bilingual education
aims to shift the child from the home, minority language
to the dominant, majority language. Social and cultural
assimilation into the language majority is the underlying
aim. Furthermore, Rivera (2002) states that the purpose of
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transitional models is to teach students English as quickly
as possible and once students have learned English, usu-
ally within a specific time limit, to ensure that students are
exited or mainstreamed into regular English-only classes.
Transitional bilingual education programs include the fol-
lowing examples: early-exit transitional bilingual educa-
tion, late-exit transitional bilingual education, English as a
second language pull-out, and one-year structured English
immersion. It means that transitional models are designed
to help the students who are monolingual in one language
to the transition to the English, the language of instruction
used in the class regularly. As Marie de Mejia (2005:3) states
in his research that Transitional models consist of programs
aimed at students who are dominant or monolingual in an
indigenous language, and who need to acquire Spanish as a
second language. These programs are designed as vehicles
for providing meaningful instruction and literacy training in
students’ first language prior to (or concomitant with) their
transition to Spanish.

Brisk (2006) also adds that the goal of these programs
is to develop English skills without sacrificing or delaying
learning of content courses. Gradually, students take more
subjects in English until they can be totally mainstreamed.
Literacy in the native language serves as a foundation for
English reading and writing. TBE programs vary with re-
spect to the amount of native language instruction, the
courses offered, and how soon students are mainstreamed.
Brisk classifies the transitional education models into; pull—
out TBE, integrated TBE, and Bilingual Structured Immer-
sion Education.
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In transitional bilingual education (TBE), also referred
to as “remedial bilingual programs” by Thomas and Collier
(2002) the native language of language minority students
is used while the students are learning English. Once stu-
dents are proficient in English, they are transferred to the
mainstream. Thomas and Collier distinguished between two
types of transitional programs. The 9o0-10 TBE programs
start 90% of the instruction in the minority language, gradu-
ally increasing English until in the fifth grade students are
mainstreamed. In 50-50 programs students receive equal
amounts of instruction in English and the other language for
3 to 4 years followed by transition to the mainstream.

F. EARLY-EXIT AND LATE-EXIT TRANSITIONAL
BILINGUAL EDUCATION

Early-exit TBE refers to two years maximum help using
the mother tongue. Late-exit TBE often allows around 40
percent of classroom teaching in the mother tongue until
the 6th grade (Baker, 2001:199). In the same sense, Ramirez
(1992) identified yet another type, called early-exit TBE
programs, where students received only literacy instruction
in the native language and the rest of the subjects were in
English. At the end of first or second grade most students
were mainstreamed. In conclusion, in these models, the bi-
lingual teachers are not supposed to teach the students in
balance between the indigenous language and English as the
majority.

G. PULL-OUT TBE

A modified version of TBE for schools with few students
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in each grade level places students in the mainstream class-
room and pulls them out daily for native language and ESL
instruction. The purpose is mainly to help students with
their work in the mainstream classes. The bilingual teacher
tutors small groups of students from the same grade level by
reviewing in their home language particular lessons covered
in their mainstream classes. The same bilingual teacher or
an ESL teacher may reinforce English language and literacy
development using the native language. Bilingual teachers
occasionally assist bilingual students after they develop full
fluency in English. Bilingual teachers also assist the main-
stream teachers in communication with the families. The ac-
tual implementation of these programs varies depending on
the number of students and availability of teachers.

A school with 65 Japanese students from kindergarten
through eighth grade assigned them to mainstream classes
according to grade level. A Japanese-speaking teacher and
two English-speaking aides who know some Japanese help
the students in three ways. For the younger students, one of
the instructors spends time with them in their mainstream
classes. Older students drop in for tutoring and assistance
with homework. New comers are pulled out daily for tutor-
ing in English and other subjects. Sometimes students do
their assignments in Japanese, which the staff helps them
translate. The bilingual staff works closely with the main-
stream teachers and the students’ families (Brisk, 1991b) in
Brisk (2001).

H. INTEGRATED TBE

The inherent segregation of Transition Bilingual Edu-
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cation (TBE) programs has prompted the development of
integration strategies to bring TBE and mainstream classes
together. Integration of students with different language
backgrounds varies with respect to organization, relative use
of different languages, and the role of the bilingual teacher.
Integrated bilingual programs preserve instruction in the
native languages and allow native language use when stu-
dents are in the mainstream classroom (Brisk, 1991b; De
Jong, 1996) in (Brisk, 2001). Although the overall goals of
these programs are similar to those of TBE, they also aim
to integrate bilingual students with mainstream students
by increasing academic and social contact, to expose Eng-
lish-speaking students to other languages and cultures, to
support bilingual students who have already been main-
streamed, and to sensitize mainstream teachers to the edu-
cational needs of bilingual students.

In many schools bilingual students and their teachers
occasionally attend mainstream classrooms where instruc-
tion is exclusively in English. While the mainstream teacher
conducts the class, the bilingual teacher helps bilingual stu-
dents to comprehend and participate. Such a practice, which
schools claim is integration, resembles submersion with na-
tive language support more than it does bilingual integration
because the teachers and their classes do not have equal sta-
tus and the native language of the bilingual students is not
for general classroom instruction. Such deviations from the
true integration model have been opposed by bilingual edu-
cation advocates as excusing forfeiture of native languages.

For integration to be truly bilingual, teaching is done
in both the native language of the bilingual students and in

i

e

%:

38




Chapter 7 e Types of Bilingual Education Programs

English. Mainstream and bilingual teachers and students
equally share their classrooms. The staying power of these
programs is fragile because they highly depend on the abil-
ity of bilingual and mainstream teachers to work together.
Changes in personnel quickly dissolve the programs. A fifth-
grade integrated cluster developed in Chelsea, Massachu-
setts brought bilingual, mainstream, and chapter 1 teach-
ers together with their 50 students (Brisk, 1991a). Together
these teachers developed the curriculum, assigned responsi-
bilities, planned individual student assignments, dealt with
student problems, and communicated with parents. The bi-
lingual teacher taught in Spanish or bilingually.

The other two teachers taught in English but allowed
use of other languages in their classroom. Bilingual students
often helped when there were communication difficulties.
(Brisk, 1994; Faltis, 1994) in Brisk (2006) argues that inte-
gration programs at the secondary level are easier to sched-
ule because students regularly travel from one classroom
to another. It is harder, however, for mainstream teachers
because the content of their classes is more difficult to un-
derstand for bilingual students. June, a mainstream social
studies teacher, developed strategies and used assistance to
help her communicate with her students and facilitate their
learning. She secured materials in Spanish for her classes,
prepared bilingual lists with the basic vocabulary that she
presented at the start of the class, and read aloud difficult
material and tests in English. The bilingual aide and bilin-
gual college student volunteers assisted June during small
group discussions.
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. BILINGUAL STRUCTURED IMMERSION EDUCATION

Bilingual structured immersion programs place stu-
dents of the same language background in segregated class-
es. Most of the instruction is in English except for the first
hour of the day, when teachers teach native language literacy
and explain concepts in the students’ language. Teachers are
bilingual and allow students to use their native language
even when they are instructed in English. The teachers also
receive training in second language methodology and teach-
ing content in a second language (Brisk, 2006). In McAllen,
kindergarten students in the bilingual immersion program
performed better in tests of English reading than those
in TBE. Schneider (1990) compared students in Grades
1 through 5 in bilingual immersion with TBE students in
tests of math, reading, and language arts. The results were
mixed except for language arts, where bilingual immersion
students scored slightly better than TBE students. All stu-
dents obtained comparable grades once mainstreamed into
English-only classes.

The implementation of this program is various. Lambert
& Tucker (1972) in Lightbown (2008),the original programs
placed children in French immersion classrooms from kin-
dergarten. While other immersion programs start when chil-
dren are about nine years old; others start at 12 or 13 years.
He adds that although there are many variations in the im-
plementation of immersion program, all share the following
essential characteristics:
1. The classes are most often made up exclusively or pri-

marily of students whose L1 is the majority community
language 1.
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2. Teachers are usually bilinguals. They understand and
speak the students’ L1 as well as their L2.

3. Students have 500-1000 hours of subject matter in-
struction through the L2 in each school year over a pe-
riod of several years. The materials are usually adapted
to the linguistic level of L2 learners.

4. La language arts and some other subjects are, at some
point in the students’ education, taught through their
L1,

5. The majority language is always supported by the
school, and over time, students are expected to maintain
and develop skills in their L1 as well as their L2.

6. The absence of L2 peers limits students’ exposure to
age-appropriate language registers.

Immersion education has shown that students can ac-
quire good L2 skills while maintaining their L1. Their over-
all academic achievement is not negatively affected by hav-
ing received a substantial part of their academic instruction
through the second language.

). BILINGUAL PROGRAMS FOR THE DEAF

Bilingual programs for the deaf employ both signing
and the written form of the societal language. The purpose
of these programs is to educate deaf learners in the language
that is most natural to them, that is, a sign language, while
they also gain access to material written in the societal lan-
guage (Berent, 2001). These programs serve deaf and hard-
of-hearing students. The sign language of the community
is used in face-to-face communication and the societal lan-
guage is used for academic content in the written form. Usu-
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ally both languages are used during the day.

The term bilingual can mean different things for some-
one deaf or hearing. Different types of modal bilingualism
might include knowing the following: (a) two different signed
languages; (b) two different nonsigned languages; and (c) a
signed language and a nonsigned language. A person may
be a proficient user of Ttalian Sign Language and Costa Ri-
can Sign Language, two sign languages. Another person may
know French and Chinese, two nonsigning languages. And
yet another person may be able to communicate in American
Sign Language and English, a sign language and a nonsign-
ing language. These are all examples of bilingual uses; only
the mode of bilingual language use of the deaf community
is different from that of others. A person who knows a sign
language and a nonsigned language is said to be bimodal bi-
lingual.

Bilingual education for the deaf is still in its early stages.
But since its inception in the 1970s, studies have indicated
conclusive results. It helps if students have sign language
skills before learning a nonsigning language; leading re-
searchers in deaf education have shown that deaf children
who have a strong foundation in a sign language are more
likely to have stronger skills (reading and writing) in the
nonsigning language than other deaf children do. Using
a sign language as the medium of instruction in class has
been shown to be conducive to development of literacy skills
across the curriculum. Documented case studies also indi-
cate improvement in nonliteracy areas. Deaf students have
more self-esteem and a healthier attitude toward education
in bilingual programs that acknowledge their deaf identity
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and support the use of a sign language. Their cognitive func-
tions appear to be stronger if they are educated at a school
that supports sign language development in addition to writ-
ten language development (Gonzales, 2008).

K. ENGLISH-ONLY INSTRUCTION MODELS

These programs can be full-time, part-time, or simply
pull-out classes where students are temporarily taken from
their home rooms for special instruction. The students can
be from the same language group or from a variety of lan-
guage groups working together. The most common English-
only instruction programs are ESL and structured immer-
sion (Brisk, 2006).

1. English as a Second Language (ESL) Program

ESL programs, referred to by Thomas and Collier (2002)
as remedial English only, provide special classes in the Eng-
lish language for students who are not proficient in the lan-
guage. Students spend most of the school day in mainstream
classrooms but attend daily ESL classes. In some cases stu-
dents are pulled out from their classes to take ESL with a
special teacher. In others, labeled pull-in ESL, ESL instruc-
tors assist mainstream teachers in their classrooms with
students who are not proficient in English. One program for
bilinguals devoted half of the school day to ESL language
learning and subject content and the other half to main-
stream home rooms. In high school, ESL is usually offered
as a subject. Classes are offered at various levels of English
language proficiency.

Typically students attend beginning, intermediate, or
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advanced ESL classes. Another type of ESL program is called
high-intensity language training (HILT). Students concen-
trate on English for a particular period, which may last a
summer, a semester, or even a year studying only English
with other language minority students before they are inte-
grated into the school. I visited such a program in California
that served over 500 students from Grade 4 through high
school. The program was housed in its own school building
and the students attended English language classes all day.
They took separate courses in oral language, reading, and
writing. Most students were transferred to a regular school
within 1 year. By focusing solely on English language rather
than academic content and without English-speaking peers
to practice the newly learned language in informal situa-
tions, students in such programs had no occasion to natural-
ly practice the language or acquire the language they needed
for school.

Typically ESL classes concentrated on teaching English
from purely an oral language perspective. Under the influ-
ence of the general modern language field, the need for pro-
ficiency in a second language for everyday interaction trans-
formed some ESL curricula. The type of second language
that English speakers need when they go abroad is not the
same as what students who do not speak English need when
attending school in the United States. Practitioners have re-
alized that students need English to function socially as well
as academically, thus oral practice is not enough for an ESL
curriculum. Well-educated students must be able to under-
stand content-area texts; write reports, book reviews, and
essays; and interact in class around mathematics, science,
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social studies, and literature. This has given rise to other ESL
programs, referred to as “enhanced” English-only programs,
where ESL is taught through content or sheltered ESL in-
struction that also provides additional emphasis on student
cognitive development; grade-level academic work across
the curriculum; interactive, discovery, hands-on learning; or
other instructional improvements to “basic ESL” (Thomas &
Collier, 2002).

2. Structured Immersion

Structured immersion, sometimes called sheltered im-
mersion, stands for two different kinds of programs. The
most common type places language minority students of the
same language group in segregated classrooms for instruc-
tion in English. Content area courses are taught using the
sheltered English approach. Teachers simplify language, de-
velop highly structured lessons, and use non- linguistic sup-
port, such as pictures, objects, films, and hands-on activities
to present lessons (Northcutt & Watson, 1986). The teachers
are supposed to have training in ESL and sheltered English
techniques. A second type of structured immersion shares all
characteristics with the first but teachers have some knowl-
edge of the students’ home language so that they can un-
derstand students